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Comprehensive and Adolescent Counseling
In society today, school counselors have the privilege to care for children and adolescents from many diverse backgrounds. The roles of a school counselor have evolved over the past 100 years and transitioned from vocational guidance counselors to academic, career and personal-social development counselors (Gysbers, 2010, p. 7). Having counselors in school is imperative and necessary as they provide understanding and training in: development, the counseling process, ethical and theoretical considerations, multicultural competency and transition programming, and counseling at-risk children/adolescents. 
Developmental Considerations in Counseling
Case Study
The case study of Larissa brings up several developmental and cultural factors that counselors need to take into consideration. Developmentally, Larissa is in the late stage of early adolescence and the beginning stage of mid-adolescence. She is experiencing a tremendous number of changes physically as well as mentally and emotionally. For many adolescents, this season can be very confusing so school counselors play a very important role in helping the student navigate all of their feelings and emotions (Vernon & Schimmel, 2019, p 17). Larissa is going through a couple developmental stages: self-development and social development. In the stage of self-development, adolescents begin to find their identity. Ethnicity plays a vital role in identity development and can help, in the long run, with the impact against prejudice and discrimination on self-esteem. This is a critical season for Larissa as she is pushing for autonomy and desiring for independence from her parents. For many adolescents, they desire to stand-out and be their own person yet they also want to dress and look the same as everyone else. Larissa is finding where she fits in with her friends socially and is at a time in development where groups and peers are desired and needed (Vernon & Schimmel, 2019). Individuals have a strong need to be accepted and loved and Larissa is no different. Friends at this age provide opportunities for socialization and a sense of belonging. Peers at this age can also be a source of stress as the pressures of fitting in and bullying are very present. Larissa is searching for her place amongst her peer group. In the Latino culture there is a heavy emphasis on family and time-spent. Larissa’s parents struggle with not speaking English and her desire to spend time with other friends over family can cause some misunderstanding. In Larissa’s culture, respect is highly valued and she actively seeks to honor her parents and manage her emotions but it is at the cost of her own self, social and emotional development. 
	School counselors working with Larissa would need to be aware of several factors. First would be the potential language barrier for her and her parents. Adapting interventions by using visual aids, culturally relevant metaphors and values relevant to the Latino culture would help the counselor be more effective (Vernon & Schimmel, 2019, p. 317). Including her family in the school counseling process could build trust with the student, family and counselor as well as honor the values of family involvement in the Latino culture. Building trust with the parents could provide opportunities for the school counselor to help Larissa’s family see the value in allowing some independence with her friendship and could potentially open the door for further communication. Another factor to consider would be body language. Creating an environment that is warm and opening and seeking to build rapport through verbal and non-verbal interaction could serve as a building block for connection between the counselor, Larissa and her family. 
Stages of Development
The most effective school counselors are those who consider developmental milestones of children in early and middle childhood and early and mid-adolescence. A child or adolescent’s response to basic human needs, normal development and future problems is heavily influenced by their development (Vernon & Schimmel, 2019). Maslow provides a more detailed breakdown into the basic needs all individuals have: physiological (food and shelter), safety (personal and psychological), love and belonging (acceptance), self-esteem (feeling good about self) and self-actualization (fulfilling potential) (Vernon & Schimmel, 2019, p. 3). Another developmental theory that helps provide context is Eric Erikson psychosocial theory. This theory has 8 stages, to include: trust vs distrust, autonomy vs doubt, initiative vs guilt, industry vs inferiority, identity vs role confusion, intimacy vs isolation, generativity vs stagnation and ego integrity vs despair (Salkind, 2004, p. 7). 
In early childhood development, ages 2-5, students are focused on self-development and have a worldview that focuses on themselves. They have high self-esteem and believe that everyone thinks the same as them. In this stage they continue to work toward new tasks such as self-control and more initiative in facing challenges. Social development in early childhood begins with self-play and a common activity but not necessarily in play with other children. As the child begins to develop, they begin to do more cooperative play and sharing. Since children are egocentric, they don’t always understand other kid’s points of view and could interpret other kids’ behavior incorrectly and respond in a negative way. Children in this stage of development also tend to use gender-based toys and types of play (Vernon & Schimmel, 2019). Lastly, students in early childhood experience emotional development. Children in this developmental stage are slowly expanding their vocabulary and are learning the appropriate emotional response to situations. For these children, being able to delineate between the different emotions is difficult but as they reach pre-school, they begin to understand why others are upset and seek to use words or physical touch in response to those emotions (Vernon & Schimmel, 2019). Erikson would describe these early stages as autonomy vs doubt and initiative vs guilt. Questions that these two stages would ask are, “can I control my own behavior and can I become independent of my parents and explore my limits” (Salkind, 2004, p. 7).
Middle childhood is used to describe children between the ages 6 to 11. In this stage there are significant changes in school and in friendships. Counselors who work with this age group need to understand what is normal for this age and how this will impact interventions and assessments. Self-development comes in multidimensional ways for this age group. Students start to understand they have a complex personality meaning lower self-esteem, inferiority and self-critical (Vernon & Schimmel, 2019). With their new awareness of self, they also become aware of other’s feedback. It is important for school counselors in this stage to teach them about self-worth and how to be comfortable in their own skin. Through social development, students will step into a new world of friendships, rejection, peer pressure and begin to create their own beliefs, values and worldview. Students begin to outgrow egocentrism and adopt prosocial behaviors (Vernon & Schimmel, 2019, p. 13). They begin to mature and understand how to resolve conflict. They also become more keenly aware of gender differences as groups begin to form. Emotional development drastically grows in this stage as children begin to recognize emotions in themselves and in others. They have better control of their emotions and can empathize and express empathy. They are aware that individuals can have multiple emotions and the expression of those emotions become more complex based on the gender of the individual.  According to Erikson, this is the stage where students learn if they can survive. They begin to put energy into learning social skills and biological needs. The stage is called industry vs inferiority (2004). 
Development in early adolescents takes a bit of a turn. This age groups consists of 11- to 14-year-old who are entering into puberty. Adolescents begin to form their identity of self in this stage of development and commit to choices they have made. Consistency in identity becomes established and often, the separation of parents and adolescent begins to form. Kids in this stage desire autonomy yet it can be difficult as they are still immature and have very little life experience (Vernon & Schimmel, 2019, p. 13). They often have contradicting emotions as they want to be unique and stand out but they also want to act and look like everyone else. Adolescents can have a mindset of invincibility. They know bad things happen but they don’t believe bad things can happen to them. As they develop socially, adolescents are learning where they fit in. They begin to understand the rules about how to behave and how to dress. Relationships are highly valued and in order to fit in, they have to fight off peer pressure (Vernon & Schimmel, 2019). Lastly, adolescents are on an emotional rollercoaster. Puberty has started and an increase in emotional outburst and volatile behavior has emerged. They begin to experience anxiety, depression, anger and shame in greater amounts than they have ever experienced. These emotions are overwhelming, and often, adolescents seek to hide their real feelings. This can cause emotional outbursts toward people they love, causing more conflict and frustration for both parties involved (Vernon & Schimmel, 2019, p. 19). In this season, adults need to be patient and educate them in to how to respond and what to do with the overwhelming surge of emotions. Erickson asked the questions, “Who am I? What are my beliefs, feelings and attitudes?” (Salkind, 2004, p. 7). 
	In mid-adolescence, school counselors will see students struggle more with complex relational interactions and decisions about future endeavors. This stage is the stepping stone for the next, new season. Mid-adolescents in self-development are focused on gaining independence and finding their identity. They do this through discussions, observing adults, responsibilities, dreaming of the future, experimenting and exploring (Vernon & Schimmel, 2019, p. 23). They can start to spend more alone time contemplating life and are more self-confident in who they are. They have a better foundation and are not as concerned with being exact replicas of other people. They become more assertive and understand the long-term consequences of choices made. Adolescent’s social development continues to be a priority but susceptibility to peer-pressure lessens (Vernon & Schimmel, 2019, p. 24). The amount of time with peers increases and growth happens a they begin to tolerate differences. Often in this stage, adolescents begin to choose their friendship based on common or shared interests or compatibility. Intimacy with friendships increase and risky behaviors tend to decrease with age, bringing stability to friendships. Adolescents’ emotional development begins to level out as they experience fewer rapid fluctuations in mood. They begin to express their emotions clearly and have a better understanding of what they are feeling. In the later half of mid-adolescents, depression can become more common. The reality of life after school begins to consume thoughts and self-doubt expresses itself with the pressure to qualify for future careers. Students who have achieved operational thinking are not as impulsive and typically tend to manage their emotions in a more mature way. 
Social Emotional Learning and Resiliency 
Resiliency is a critical component of development in children and adolescents. Resiliency is built through relational interaction and personal thoughts and feelings. It’s a collection of protective factors and individual boundaries that allow the individual to bounce back after hardship (Bak, 2018, p. 5). There are many factors that cut across individual, family and environmental/situational groups that can help adolescents to build resilience but three of those factors include: grit, proactive orientation and self-regulation (Vernon & Schimmel, 2019, p. 342). Grit means remaining focused in a task in order to achieve success regardless of any challenges presented. It involves determination, perseverance and effort over time to accomplish the goal. Building grit in the beginning of life will have long lasting positive effects on relationships and future jobs as it will provide the individual strength to push through the uncomfortable times. The next factor is proactive orientation which is having a positive sense of self and believing they are capable of having an impact on the environment. It is all about confidence in oneself, a positive outlook, hope, internal control and coping skills. Lastly, self-regulation is the ability to have self-control and to navigate positive and negative emotions. This factor is the basis for positive relationships, reduced depression and anxiety and compliant behavior (Vernon & Schimmel, 2019, p. 343). 
Resiliency provides building blocks for social emotional learning and encourages the student and counselor to grow in and out of the classroom. The goals of social emotional learning teach management of emotions, development of healthy identity and achievement of personal goals. It encourages educational excellence from the school, family and community partnerships, creating an environment of trust in the learning process (CASEL, 2020). 
Individual Counseling Process
The Counseling Process
School counselors working with adolescents need to be aware of the challenges that come from working with this age group. Adolescents are navigating many changes mentally, emotionally, socially and physically and require best practices from school counselors. Areas that need to be taken into consideration when counseling adolescents are as follows: culture, development, family-life and gender. 
When working with a client like Nancy, it is very important to build a strong connection, helping her to feel welcomed and cared for. Establishing rapport is one of the first steps in the counseling process. Counseling can be a very difficult and embarrassing process for adolescents so acknowledging the discomfort in the process can help build rapport with the young client and start the relationship off strong. For this age group, it can be easy for the student to see the counselor as another authority figure and choose to not participate. From the start, counselors need to understand that the process for building rapport with the student is slow and is a time for showing the student that a trusting relationship can be achieved. Unlike adults, children are more sensitive during this time and dismissing this relational building too soon could affect the counseling process (Vernon & Schimmel, 2019, p. 50). Part of building rapport also includes creating a physical environment that makes the student feel comfortable. This could include comfortable furniture, toys of interest, and decor that is inviting. 
	Recognizing and addressing resistance or reluctancy is the next step in the counseling process. Resistance in adolescents “should be conceptualized differently” for multiple reasons. (Vernon & Schimmel, 2019, p. 50). First, students are normally not self-referred and they may have a hard time understanding what is happening. Second, adolescents in this stage may feel as if they did something wrong or if something is wrong with them. Lastly, they may be nervous about what their friends will think of them or if they will get made fun of because they are going to counseling (Vernon & Schimmel, 2019, p. 50). It is important to establish rapport with clients, creating a warm, friendly, non-judgmental environment for adolescents to feel comfortable in communicating about their life. School counselors need to be careful to not immediately categorize behavior as being resistant. Instead, they need to examine the behaviors (Vernon & Schimmel, 2019, p. 51). In Nancy’s case, she is an early adolescent and newly adopted from a foster care system. A couple of factors to keep in mind when working with Nancy is her developmental stage and how vulnerable she is in this process. She has never experienced a family unit before and most likely has not been taught how to handle her emotions. She is experiencing an overwhelming amount of change (physically, mentally, geographically, socially and emotionally) and her behavior is certainly a product of her situation. Going on the journey with the client can create emotional safety and build rapport when a counselor is experiencing a reluctant client. 
	The next step in the counseling process is intake and assessment. In this step, the counselor is gathering necessary information in order to create an effective planning strategy. Assessment and intake begin the minute information starts to reach the counselor’s ears. Information can be gathered through many different outlets to include caregiver information, client information, and general information. In the school setting, gathering information for students could look like observing them in the classroom and playground and cafeteria interactions. School counselors should also utilize collaboration when gathering information as the support of other administrators plays a major part in success (Vernon & Schimmel, 2019). Nancy spent many years in a foster care system before getting adopted. She most likely switched schools when she went to live with her new family. The school counselor can utilize information from her previous school and the foster care system. School counselors need to be aware of confidentiality and necessary documentation that needs to be included before having specific conversations or including individuals. When gathering necessary information, counselors need to have a clear understanding of what is needed to better understand and serve the client (Vernon & Schimmel, 2019, p. 54). A great model to use in collaborating with the student, parents and other school administration is the HELPING model. This model collects data related to health, emotions, learning, personal, image of self, need to know and guidance of actions. 
	Once the assessment is complete and the appropriate information is gathered, the school counselor can begin planning and designing an intervention that would best serve the client. The counselor and client work together to establish goals and the counselor implements an intervention to meet those goals. Counselors need to be detailed in their understanding of previously failed interventions, cultural considerations, developmental considerations, time constraints, learning styles and counselor skills (Vernon & Schimmel, 2019). Nancy will most likely need more support than what a school counselor can offer. The school counselor should provide Nancy and her family with referral options to see an individual and family therapist in order to receive extra support. The school counselor can follow up with the mental health therapist, aligning treatment and follow-ups to be had in the school setting. 
	The last two steps in the counseling process are termination and referrals. In Nancy’s case, the counseling relationship will look different but there will not be a termination. The school counselor will continue to provide support in the school setting and do regular check-ins to ensure the student is progressing appropriately. Nancy will be referred out in order to receive further support and care to include her family. The school counselor will link up with her mental health counselor to collaborate and provide unity in support of Nancy while in school. In general, the termination of the counseling relationship can be a product of many different factors to include a move, financial/third-party payer, custody issues, client is ready to move on or challenges (Vernon & Schimmel, 2019, p. 60). Termination can be a difficult thing for adolescents so counselors need to be aware of the emotions and feelings that go along with this change. To help in the termination process, counselors should be preparing the counselee ahead of time for the end of the process in order to help them work through whatever fears or hesitancies presented. Depending on the situation, the counselor can always be available if more sessions were needed. Counselors are to stay organized and informed as to the support other mental health agencies offer. This will make referrals easier for the counselor (Vernon & Schimmel, 2019). 
	

Meeting the Needs of Individuals: Counseling 
	The purpose of counseling according to the American Counseling Association is to enhance human development throughout their lifespan. (2014). It is a “professional relationship that empowers diverse individuals, families, and groups to accomplish mental health, wellness, education, and career goals” [American Counseling Association, (2014), p. 3]. For school counselors, counseling is about believing the student can achieve academic, social/emotional and cognitive success, regardless of culture, gender identity, abilities/disabilities, economic status, language and sexual orientation [American School Counseling Association, (2016)]. It is important for school counselors to encourage their students in this area because children and adolescents coming from broken homes, low-income situations, or those struggling with disabilities may not realize that it’s possible. Resources and support provide the students with motivation and hope as they take on daunting challenges. Communicating the possibilities to these students could not only impact their lives but could impact the family unit as a whole. Generational success should be a goal of school counselors and that starts on an individual level. 
Families from a different culture who do not speak English will need the counselor to advocate for the appropriate resources in order to best serve the student. In this situation, a counselor who speaks the same language as the client and is from the same culture could be brought in to translate and provide a clear, calming environment for the new family. The outsourced counselors could also provide guidance on other resources that would be beneficial to the family as they begin the counseling process. For the student, getting them into group counseling with individuals from the same culture may help them adapt easier and have a better understanding of counseling. The ASCA encourages counselors to “use inclusive language in all forms of communication and ensure students and stakeholders have access to materials in their preferred languages when possible” (ASCA, 2016, section B.2.). The ASCA has a responsibility to the school and the students to provide “culturally responsive information” improving communication and student outcome (ASCA, 2016, section B.2.).
Ending the Counseling Relationship 
	As discussed in the earlier paragraphs, the termination process can be more difficult for children and adolescents. Some of those issues can stem from a feeling of abandonment. If a child or adolescent has lost a parent, experienced divorce or lost someone they felt safe with, the process of losing another individual who is intentionally in their life can bring out many different emotions. Another issue in termination could be the lack of communication between counselor and client. Children and adolescents are more attuned to changes than adults realize and counselors need to fully prepare the client for termination whether that be an internship is coming to an end or a session was missed due to illness or other engagements (Gil & Crenshaw, 2016;2015). It is very important to end the counseling relationship well. The counselors should seek to implement specific strategies to end the counseling relationship well. First, the counselor should be clear and direct when the termination is happening. For children and adolescents, having open and direct dialogue can set them up to succeed when the relationship is terminated. Second, the counselor should seek to be attuned to the clients’ emotions as well as explore past loss and how that could affect the counseling relationship. Third is repetition. The counselor should find ways to remind the student throughout the counseling process that the time together will come to an end. This can be done in ways that is gentle but direct so the child or adolescent knows what is expected. Fourth is celebrating the student’s accomplishment. Finding time to praise the student for how far they have come in the process is validating.  It helps them to recognize the progress they have made and that they can, with the proper tools, continue to progress (Gil & Crenshaw, 2016;2015). The fifth step is for the counselor to monitor any of their personal feelings about the end of the process. This can be a hard transition for the counselor as well, especially if a counselor knows the student may continue to struggle. The counselor monitoring their feelings and paying attention to boundaries ultimately serves the student (Vernon & Schimmel, 2019, p. 60). Lastly, opening the floor to the student and allowing conversation to be had about the negative and positive aspects of the counseling process bring out finality and positive memories that can be held onto in the future (Gil & Crenshaw, 2016;2015).
Informed Consent Form 
https://higherlogicdownload.s3-external-1.amazonaws.com/SCHOOLCOUNSELOR/release%20of%20information.pdf?AWSAccessKeyId=AKIAVRDO7IEREB57R7MT&Expires=1677816547&Signature=%2B2%2FWqMwWsOic3%2FXdkJ8eW3OeSHk%3D  

Ethical Considerations and Theoretical Approaches
Theoretical Orientation 
The main theoretical approach I plan to utilize most often in the school setting would be solution-focused brief counseling (SFBT). This type of counseling is goal-oriented, future focused and seeks solutions rather than highlighting the problems (Vernon & Schimmel, 2019). This approach is strength-based which uses resources and resilience that the clients already possess so they can use it to accomplish desired goals. Counselors are encouraged to help students to picture times when their issues didn’t exist and then to recreate those times (Vernon & Schimmel, 2019, p. 148). When children begin to understand they can accomplish goals by focusing on the strengths in their lives, they begin to gain confidence in what they can achieve. Since this theoretical orientation focuses on student’s goals, it tends to be a briefer counseling experience, flexible and comprehensive. It’s core principle focuses on a change in behavior in 4 to 6 sessions. In a school setting, counselors do not have the time to be in extended counseling sessions with students. This theory has proved to be very effective amongst this population but this process is not appropriate and effective with every student. In solution-focused brief counseling there are several techniques the counselor can utilize throughout the duration of the counseling process: detailing, mind mapping, mine fielding, cheerleading, amplifying, reframing and refocusing. Detailing is when the counselor helps the student to understand past feelings, thoughts or behaviors. This will help the student to have more clarity on what works and what has not worked in the past (Vernon & Schimmel, 2019, p. 154).  Once the student has more clarity, they can begin to focus on how they want to accomplish better thoughts, emotions and behaviors. If students do not provide enough detail, it can delay progress. Mind mapping is how the counselor will apply lesson plans. Brainstorming teaches children to better visualize the path forward. The brainstorming begins with a series of questions that help the student to start processing solutions (Vernon & Schimmel, 2019). Next technique in SFBT is my fielding. This is the step in the process where the counselor is working with the student to process adversity that is thrown their way. This is accomplished by reminding the students of their past situations and how they prevailed over the trials. Counselors remind the student of their capabilities and how they were able to avoid mine fields recreating a resilience in them based on past situations. Cheerleading is the next step in the process and this encourages the student and reinforces all of their accomplishments. Any movements toward achievement should be celebrated but counselors need to be careful not to patronize students. Counselors can avoid patronizing their students by including personal feelings in cheerleading (Vernon & Schimmel, 2019, p. 157). The next technique is amplifying. Amplifying is when small goals being accomplished starts to create a ripple effect in accomplishing larger goals.  This can be accomplished through a reciprocal relationship (Vernon & Schimmel, 2019, p. 159). The last technique and step in SFBT are reframing and refocusing. Reframing is when a counselor takes what the student has said and restates it in order to shift the focus back to something positive. It is the process of going from negative goals to positive goals. One of the reasons I have identified solution-focused brief counseling as an orientation I want to use in the school system is because of its flexibility and adaptability. The process lends itself to the student talking about themselves and their challenges, allowing for the counselor to learn how to best serve them as an individual (Vernon & Schimmel, 2019, p. 153). For a diverse population, this approach is flexible and adaptable to their needs without boxing them into a solution. 
According to Kimbel & Schellenberg, “spirituality is conceptualized as a broad yet core developmental dimension of human life” that connects individuals to nature or the universe in their search for meaning (2013, p. 1). It is important for counselors to understand the important role of spirituality and religion in culture, as it relates to behaviors, cognitions and feelings. If a counselor is choosing not to address the issues of spirituality or religion in sessions with students, they would be missing core aspects of presenting problems, not fully serving the student and allowing a door to be opened for unethical practice (Kimbel & Schellenberg, 2013, p. 2). 
Ethical Considerations
When any counselor is working with minors, there needs to be a clear understanding of legal and ethical guidelines that should be in place. In the case of the 7-year-old being referred to the counselor in a school setting, the counselor needs to be aware of the age of the student and the responsibilities the counselor has to provide the student with respect, a safe environment (physically, mentally and emotionally), a comprehensive school program, and privacy if within the boundaries of legal parameters (ASCA, 2016). A student who is a minor and received a referral by a teacher must gain parental consent in order to proceed into treatment. Legally, they are not considered responsible for themselves (Vernon & Schimmel, 2019, p. 62). The hope is that there would be open dialogue between the counselor and guardian or parent. In regards to privacy, the student is legally granted confidentiality in a school setting when sharing with the counselor unless potential harm to self or harm to others is discussed. In the ASCA section A.2.F it states, “Keep information confidential unless legal requirements demand confidential information be revealed or a breach is required to prevent serious and foreseeable harm to the student or others” (2016). At the time, the counselor is legally required to include the necessary parties in the process, including parents. School counselors are not long-term counselors and are not fully equipped to provide the services needed to an individual who is self-harming or looking to harm others.  
Creative Approach
Creative approaches are a great way to apply counseling techniques to students young and old. The approach I would use in upper school counseling would be therapeutic writing. Writing can be very therapeutic and healing for students. In the counseling relationship, writing can be a stepping stone for open discussion with clients who tend to be shy. Therapeutic writing can serve many diverse individuals and cultures, especially when dealing with traumatic experiences (Vernon & Schimmel, 2019, p. 87). There are many types of therapeutic writing, as well as many ways to use therapeutic writing, making it a versatile approach to use in counseling. For rapport building, writing letters to students who are reluctant to come to counseling or providing checklists and activity sheets that are fun are one way to use creative interventions. In problem assessment, open-ended questions, checklists and short questionnaires provide the counselor with context. Lastly, intervention through visual records and writing techniques can serve in bringing healing and growth (Vernon & Schimmel, 2019, p. 90). 
Multicultural Counseling and Transition Programming
Multicultural competencies
In working with diverse youth, it can be very easy for the school counselors to overlook the importance of being competent in working with multicultural students. One of the first ways counselors can seek to build awareness and skills when working with diverse youth is to examine their bias. That can be done through assessments such as a cultural awareness scale which identifies areas that need improvement (Vernon & Schimmel, 2019, p. 303). Once those are identified, counselors need to work on setting goals to improve their awareness. The American School Counseling Association (section 3. e.f.g) states that school counselors need to continually engage in professional development to stay up on the latest trends and ethical/legal responsibilities, exploring any and all biases along with any systematic oppression. Another way to improve multicultural awareness is to develop relationships in personal and professional settings with individuals from diverse cultures and lifestyles. 
Interventions 
Three culturally appropriate counseling interventions that have proved to be effective when working with students from diverse cultures are: creative arts, music and photography. Creative arts approach is present in all cultures and can go beyond any of the cultural differences. It provides an opportunity for students to express who they are and where they come from without the typical counseling format. The second approach is music. The counselor can seek to compile a list of songs across all cultures and have the student’s select songs based on what best represents their culture. The last approach is photography. This intervention encourages the student to capture and express emotion based on visual formats (Vernon & Schimmel, 2019, p. 328). The counselor can also assist the student in showing them photos that best explain their culture and ask for them to create a collage of photos that best represents them. 
Transitioning Program 
Transitioning programs in school counseling are very beneficial for many different transitions and different students. One way the transition program is effective is student’s transition from middle to high school. The transition from middle to high school can be very scary for students but also very fun. It is a needed transition that supports their academic accomplishments but it is still a new endeavor to conquer. The transition program makes it a little less intimidating by providing needed information and a support system during the transition. The second reason transition programs are beneficial is for multicultural students whose first language is not English and their family is not from the United States. Transitioning into the school system can be overwhelming and intimidating. The counseling program can help make the transition easier, mentally, emotionally and socially. Lastly, the transition program is effective for students with disabilities who are transitioning to post-secondary education. According to the Individuals with Disabilities Education Act (IDEA), all students in public schools are able to receive free public education services. School counselors help all students reach their full potential and that includes students with disabilities. School counselors recognize their limitations when working with students who have disabilities and seek to provide the best indirect and direct services to them (ASCA, 2022). Students who have a learning disability normally struggle with organizing their ideas and can be overwhelmed when thinking of the next phase in life. School counselors can help support students with learning disabilities by helping them organize their idea and plan for postsecondary education. Engaging in activities related to postsecondary education can boost knowledge and confidence in students with learning disabilities. It also provides them with tools for postsecondary work. 
*Honoring Diversity and Transitions Presentation*
Counseling At-Risk Children/Adolescents

Framework 
When working with at-risk children, school counselors need to follow a framework that addresses specific concerns. The framework focuses on “early assessment, prevention, intervention and social advocacy” (Vernon & Schimmel, 2019, p. 406). The first step in working with at-risk children is assessment. Assessment is where the school counselor narrows down the competing issues in the process. Starting with a depression and anxiety screening will help to immediately address the most pressing issues (Vernon & Schimmel, 2019, p. 406). The two screenings most suitable for children are Children’s Depression Inventory (CDI) and Multidimensional Anxiety Scale (MASC 2). When gathering information, counselors need to be thorough and intentional. Family history, education, career goals and medical history are great places to start. This phase of the framework is ongoing and does not necessarily end when the next step begins. The second step is prevention. The Center for Disease Control (CDC) designed a Violence Prevention division for child maltreatment where the core tenants are safety, stability and nurturing (CDC, 2021, p. 4). This comprehensive plan brings stakeholders together to explain the needs of the program and then works together to find the necessary resources to move the program forward. Intervention is the third step which often ties into prevention. For at-risk children, especially those who have delt with trauma, interventions will not work. There are, however, interventions that can be effective with at-risk children such as creative arts therapy. Creative arts therapy adjusts to the needs of the patient which moves the counseling process from verbal to comprehensive (Vernon & Schimmel, 2019, p. 408). The last step in the framework is social advocacy. This step is one of the most important steps in the framework. For at-risk children, it is vital for counselors to know how to be an effective advocate in the community. This can be accomplished through education on social justice issues and increasing multicultural competency.
	According to Vernon & Schimmel, “no single, trauma-based intervention will provide relief” but research has shown benefit in using interventions such as eye movement desensitization and reprocessing (EMDR), trauma-focused cognitive behavior therapy (TF-CBT) and creative arts interventions (2019). Eye movement desensitization therapy is an eight-phase method originally used for people struggling with post-traumatic stress disorder but is now being used in many different therapy situations. This therapy method requires more training and, although effective, would not be conducive in a school counseling setting. The eight phases of EMDR are as follows: history taking, client preparation, assessment, desensitization, installation, body scan, closure and reevaluation of treatment (Menon & Jayan, 2010, p. 1). Two theories that would work well in a school setting, especially when dealing with substance abuse/addiction and anxiety, are TF-CBT and creative arts interventions. Traumatic-focused cognitive behavior therapy treats children between the ages of 5-17 and uses three phases of treatment: stabilization, trauma narrative, and optional integration/consolidation. The counselor in this process needs to focus on empathetic attunement by validating their needs, affirming strengths and providing an environment where they feel safe. Once the child feels supported and safe, the counselor and client can work together to change the trauma-related cognitions. The pace should be set by the student, helping the counselor to fully enter their world and process their emotions (Vernon & Schimmel, 2019, p. 388). This type of treatment would serve a child who has experienced substance abuse trauma. Substance abuse has generational consequences and often children fall into the same patterns as their parents. Using TF-CBT provides a safe environment for at-risk children to appropriately process the trauma and slowly build their own narrative in moving forward. For at-risk children who deal with anxiety, creative interventions would be a beneficial process. Creative intervention uses assessments like Beck Youth Inventory (BYI) as they are quick and immediate in results and can build rapport quickly.  
Crisis Planning and Management 
Having a crisis management plan in place is essential in the schools. Many school districts are aware of the importance of crisis plans yet few districts have gone as far as creating and implementing one (Brock et al., 2001). The purpose of a crisis management plan is to protect the staff and the school from being charged with negligence. In an effective crisis management plan, there is the adoption of the school board policy statement, crisis response teams at regional, district and school site level, delineation of specific tasks and responsibilities before a conflict occurs, and, it provides response procedures (Brock et al., 2001). A crisis management team is a team of individuals, “with special skills, interests, and training are identified and brought together from various community agencies, school sites, school districts” (Brock et al., 2001, p. 65) The members typically involved in the crisis management team are crisis response coordinator, crisis intervention coordinator, security liaison, medical liaison, and media spokesperson (Brock et al., 2001, p. 80) The role of the school counselor in the crisis management team is to work with the school psychologists and principle to come up with a plan to implement. For students who experience a traumatic event, there are several counseling methods and techniques a counselor could implement. One intervention the counselor could use is Trauma-focused cognitive behavior therapy. This therapy focuses on 3 treatments: stabilization phase, trauma narrative phase and optional integration/consolidation phase (Vernon & Schimmel, 2019, p. 388). The counselor seeks to help the child/student feel safe before collaborating with the child to develop methods to use in the healing process. Other forms of treatment can include creative approaches such as play therapy, therapeutic writing, and expressive/art therapy in order to create a health space for enjoyment during the troubling time (Vernon & Schimmel, 2019. 
Suicide Prevention Programs
With suicide being the 3rd leading cause of death in children 10-14, counselors need to be aware of the signs of suicide and how to prevent it. When implementing school-based suicide prevention programs, the programs should match local needs in order to maximize the effectiveness of the program (Ackerman & Horowitz, 2022, p. 42). Suicide programs need to be rigorously vetted before they can be deemed as effective, using “valid and reliable outcome measures” (Ackerman & Horowitz, 2022, p. 43). Two suicide evidence-based suicide prevention programs used in schools across the United States are PAX Good Behavior Game (PAX GBG) and Signs of Suicide Prevention Program (SOS). PAX GBG is used throughout elementary schools, implemented by teachers that teach self-regulation skills and promotes prosocial behaviors in the classroom. It builds resilience and targets early risk factors (Ackerman & Horowitz, 2022, p. 45). The SOS is used in both middle and high schools and combines 3 best practice factors: “gatekeeper training for staff, student education and guidance for seeking support and universal screening” (Ackerman & Horowitz, 2022, p. 45). This program is designed to identify vulnerable students using approaches such as “self-referral, standardized testing, referral by a concerned peer/adult” (Ackerman & Horowitz, 2022, p. 45). Both of these programs show evidence of a reduction in suicide rates. School counselors help to implement these programs in the classroom through trainings and monitor the outcome. The role of suicide prevention is far reaching and should include administration, parents, friends and the community. Having these programs in the school could help save the lives of multiple students. 
Conclusion 
Throughout this paper, the writer sought to explain the importance components in counseling children and adolescents in the school setting. The follow topics were discussed in detail: development, the counseling process, ethical and theoretical considerations, multicultural competency and transition programming, and counseling at-risk children/ adolescents. 
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