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Benchmark Case Conceptualization & School Counseling Services Plan Template
Practicum Student Name __Tiffany Groveman_______________________________________
Practicum Site: __X__ Elementary School _____ Middle School _____ High School 
K-12 Student Pseudonym ___Heather_____________             Session _1___ of __6___
Please note: 
The K-12 student’s actual name will not be used in this assignment for confidentiality purposes. A pseudonym only is to be used to protect the identity of the K-12 student.

	Case Conceptualization & School Counseling Services Plan
Individual counseling is a direct, responsive service that involves one-to-one counseling with a student.
(Be sure to address the questions/comments for each component)
	Points

	Component #1: Case Conceptualization and Appraisal 
· Explain procedures for addressing confidentiality and the limits to confidentiality
-Before starting individual counseling with Heather, the student counselor will communicate the importance of confidentiality and how what is discussed in the session, will stay in the session. The student counselor will then communicate the times when there would need to be a breach in confidentiality. Confidentiality will be breached if the student is hurting themselves or hurting others. (ASCA, 2019, p. 2 A.2.F.) 
· Was the parent/guardian contacted to obtain parental permission for school counseling services? Why or why not?
-The parent was contacted in two ways. First, the parent received a phone call and second, the parent signed a consent form and returned it to school. The student counselor contacted the parent asking if they would be open to having the student work with the counselor as the student counselor wants to honor the important role the parent plays in the student’s life, seeking to include them when and where appropriate. 
· Based on the student/client’s observable behaviors, what achievement, attendance, or discipline concerns might you have as a school counselor? 
-The concerns the student counselor has with the student are achievement outcomes. 
· Please indicate the stakeholders you consulted with regarding this student/client.
-The stakeholders who were consulted regarding the student include the school counselor, parent/guardian and her teacher. 
· After consultation (teachers, administration, parent/guardian, student records, counselors, etc.) what additional information (a more holistic view) will you include with your concerns?
-Heather lost her father last year and has trouble regulating her emotions. 
· What school counseling services (academic, career, social-emotional) will you provide to the student/client that are within the scope of school counseling practices? 
-The school counselor will be working with Heather on strengthening her social-emotional tool box 
· Are there additional counseling services/community resources you might consider outside the scope of school counseling (referral) that you believe would be beneficial to the student/client? 
-The school counselor believes the student and her family would benefit from family counseling and grief counseling
· What school counseling SMART goals might you identify? Be sure to identify achievement, attendance, or discipline goal(s).
-Achievement: Identifying emotions and learning tools to help regulate those emotions, in 6 weeks, to increase discipline and hard work in order to improve reading by 2%
· How will you involve the student/client in establishing SMART goals?
-The student-counselor will work with the student to brainstorm ideas of how to create the goals. It could be process of elimination through lists that were created together. It could also mean reviewing academics and letting the student come up with ideas that would make them feel most comfortable. It could also be presenting several options or paths to take and allowing them a choice. Depending on the students age, sometimes open-ended options can be more of a hindrance than a help. 
	___/10

	Component #2: Developmental, Ethical, and Multicultural Considerations 
· Identify the student/client’s culture/ethnicity.
-The student is Caucasian/American 
· Identify multi-social/cultural considerations in this case. Support your response with a peer-reviewed journal. 
-In this case, having the student learn a multi-social/cultural response to her stress, emotional regulation and relational discourse will set the foundation for the future. Even if it is not apparent, Ohara points out, “regardless of the presenting concern, professional counselors should acknowledge the importance of students' and clients' cultural identities and consider their experiences as members of numerous cultural groups when crafting conceptualizations, individualized educational programs, and treatment plans” (2021 p. 1). 
· Identify family, school, community, and/or other institutional/environmental barriers that may be interfering with the academic, career, and/or social/emotional development of this student/client. 
-The student lives with her mother, grandfather and grandmother after her father passed. Her environment at home and their lack of knowing how to help her regulate her emotions with her father’s passing or her tendency to worry, could be contributing barriers to her growth. 
-The student struggles with knowing she comes from a one parent home. She has expressed to family that her family looks different than other 
· Identify and discuss at least one piece of research from a peer-reviewed journal to support the barriers you identified with regard to impacting the student/client’s (academic, career, social, emotional) development.
- Children are products of their parents, in good and bad ways. Milojevich says, “children constantly observe their parents’ emotional displays and interactions and how parents express and manage their emotions” (2020, p. 1789)
· Specifically indicate 2022 ASCA ethical standards that apply in this case. Include, but do not limit yourself to scope of practice, referral, and supervision.
-B.1. l. Provide culturally responsive information to families to increase understanding, improve communication, promote engagement and improve student outcomes. 
	___/10

	Component #3:  Counseling Theory & Techniques
· What theoretical orientation(s)/technique(s) will you use to counsel this student? Support your choice regarding culture, developmental age/level, and presenting issues with a peer-reviewed journal. 
-The student-counselor will use a mix of REBT (rational emotive behavior therapy) and solutions focused therapy. REBT and solution focused will help to empower the student to make goal-oriented decisions and encourage them to take charge of learning how to feel, think, and act in positive ways instead of a negative way (Abiogu, 2021). 
· What academic and career techniques would you consider counseling this student? Support your choice regarding culture, developmental age/level, and presenting issues with a peer-reviewed journal. 
-In John Hollands theory of types and persons he focuses on increasing younger individual’s self-understanding as it relates to hobbies, interests, values and abilities (Niles & Harris-Bowlsbey, 2017). The student-counselor will seek to motivate the student in academics and provide information for future interests. 
· What specific positive interventions will you use to assist this student in mediating issues, building resilience, identifying strengths, and developing a plan for wellness? Support your choice with a peer-reviewed journal. 
-Some interventions I will use would be play therapy which would provide a space for Heather to feel positive encouragement, acceptance and safety. As we build a therapeutic relationship, the hope is that Heather feels that she is in a safe space to make decisions, self-accept, goal set and trust (Ray, 2022, p. 137). I would also use positive connotations. 
· Would group sessions also be appropriate for this student/client? Why or why not? 
-This student would do well in group sessions of stress/worry, self-control, and problem solving. Heather has a wide range of emotions but is very unsure of how to manage those. Hearing how other students may process and helping her to feel like she isn’t the only student struggling in these ways, could be very helpful for her. 
Identify possible family/home/community/school supports that would be useful to help this student/client succeed in their identified SMART goal(s). 
-Earlier in this document, the student-counselor discussed how the mother of Heather could be a barrier in her growth. If given proper support such as grief counseling and family counseling, the student counselor does believe the mom would be a good support for Heather with meeting her SMART goals. Another support for Heather would be her teachers/school counselor. 

	___/15

	Component #4: Individual Appraisal and Outcomes Assessment 
· How will you assess student/client’s progress in using their strengths to build resilience? Identify how your approach is culturally sensitive and takes into account background, ability, and language.
-The student counselor will use pre and post-test question in order to assess the student. The student counselor will also use changed confidence, behaviors and use of skills as progress assessment. The pre/post assessment will be geared specifically to the student and her needs based on her family background and academic ability. 
· How will you measure student/client progress toward meeting the identified school counseling SMART goal(s)? 
-SMART goals are measurable and, in this case, in the next 6 weeks, the student is working on emotional regulation which will increase self-discipline and confidence with the goal of increasing reading scores by at least 2%. 
What outcome data will you use to measure achievement, attendance, or discipline? 
-The outcome data will be the increase of reading score by at least 2% which is achievement 

	___/10

	Component #5: Professional/Scholarly Writing 
Correct grammar, punctuation, sentence structure, spelling, and APA citations. Student includes a references section with proper APA formatting.
	___/5

	TOTAL 
	___/50
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Intemnship: COSC 692-A15 (School Counseling)

Submitted: Nov 21, 2023 Supervisor(s): Tamika Hit

Course/Term: COSC692 - A15 : School Counseling Practicum (  Mentor(s): Lz o5

Fall 2023 )

Assessor: Laura Jonzs (Mentor) Site: Kemptown Elementary School (Monrovia, MD), 3456 Kemptown Church RD., Monrovia
MD 21770

Comments: Subject(s): School Counseling

Grade(s): K, 1st, 2nd, 3rd, 4th, 5th

Final Preliminary Advanced Internship Assessment (Pre-AlA) Directions

The Pre-Advanced Intemship Assessment (Pre-AlA) is completed twice by the practicum site supervisor during the 100-hour intemship in school counseling.
Candidates must be given the opportunity to be observed on each standard/competency noted in the Pre-AlA.

Instructions: Refering to the rating descriptions below, click on the rating level that best describes the practicum student’s performance on each standard. In
order to complete the program successfully, School Counseling students must have met every standard at the “MET: Proficient” level. For a “Proficient” rating,
all criteria connected by “AND” must be met; if one or more of the individual items connected by “AND” are not met, the site supervisor should select a “Not
Met" rating of “Developing” or “‘No Evidence.” Provide a comment below for any rating of “Not Met”. Practicum students who receive “Not Met" ratings on the
final evaluation will receive remediation before moving forward to the intemship courses. Remediation may involve targeted mentoring on specific standards
and extended time to provide additional evidence. It is expected that practicum students may receive a rating of “Not Met" of some standards at the mid-term
portion of the practicum experience.

Foundations
1B(12%)
NASDTEC-MCEE-
201534,
NASDTEC-MCEE-
20154,
CACREP-SC-
20165620,
ISTE201723,
ISTE2017.15,
CAGREP-SC-
20165621,
CAEP-016
(re) Alid,
CAEP-2015
(re A1,
NASDTEG MCEE-
201514,
NASDTEG-MCEE-
201518,
NASDTECMCEE-
201538,
NASDTEC MCEE-
20153G,
NASDTEC-MCEE-
201544,
| NASDTEC-MCEE-
| 201548,
| NASDTEC-MCEE-
| 201540,
| NASDTEC-MCEE-
201540,
NASDTEC-MCEE-

MET: Proficient (2.000 pts)

(B.1) Demonstrates the abifity to
apply and adhere to ethical and
legal standards in school
counseling. AND (B.2)
Demonstrates the ability to
articulate, model, and advocate
for an appropriate school
counselor identity and program.
LOOK-FORS / EXAMPLES: -
Practicum student considers
ethical and legal implications in
decision-making. = Practicum
student looks to the ASCA
National Model as a guidance
document. + Practicum student
promotes contemporary “school
counselor’ title over that of
“guidance” counselor.

NOT MET: Developing (1.000 pts)

Seeks guidance and instruction of
the application and adherence of
ethical and legal standards in
school counseling. OR Is
developing the ability to articulate,
model, and advocate foran
appropriate school counselor
identity and program.

NOT MET: No Evidence

Seeks guidance and instruction of
the application and adherence of
ethical and legal standards in
school counseling. OR Is
developing the ability to articulate,
model, and advocate for an
appropriate school counselor
identity and program.

NA
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Counseling
| Prevention &
| Intervention
18 (12%)
CACREP-SG-
20165631,
GACREP-SC-
20165626,
| CACREP-SC-
20165G.2k,
GACREP-SC-
20165.G3m,
CACREP-SG-
20165G3c,
CACREP-SC-
20165G3e,
CACREP-SC-
20165634,
CACREP-SC-
2016563,
CACREP-SC-
20165631,
ISTE20176.3,
CACREP-SC-
20165G.1b,
GAEP-2015
(rev).AT1d
GAEP-2016
(rev).A11s,
ISTE-2017 ¢,
ISTE-2017.44,
ISTE-201732,
NASDTEC-MCEE-
20151.G,
NASDTEC-MCEE-
201524,
NASDTEG-MGEE-
201528,
NASDTEC-MCEE-
201520,
ASCA-2019B-PF6,
ASGA-20198-8S.1,
ASCA-2019B-552,
ASCA-2019B-553,
ASCA-201914.1,
ASCA-2019M.2,
ASCA-2013M 4,
ASCA-2019M7,
GACREP-SG-
2016562,
GACREP-SC-
20165G3g,
GACREP-SC-
20165G3h,
GAGREP-SC-
20165631,
CAGREP-SC-
20165G3],
CACREP-SC-
2016563k,
GACREP-SC-
20165G1c

Comments:

(D.1) Demonstrates self-
awareness, sensitivity to others,
and the skills needed to relate to
diverse individuals, groups, and
classrooms. AND (D.2) Provides
individual and group counseling
and classroom guidance to
promote the academic, career,
and social/emotional development
of students. AND (D.3) Designs
and implements prevention and
intervention plans related to the
effects of (a) atypical growth and
development, (b) health and
wellness, (c) language, (d) ability
level, (e) mutticultural issues, and
(f) factors of resiliency on student
leaming and development. AND
(D.4) Demonsirates the ability to
use procedures for assessing and
managing suicide risk. AND (D.5)
Demonstrates the ability to
recognize his or her limitations as
a school counselor and to seek
supervision or refer clients when
appropriate. LOOK-FORS /
EXAMPLES: « Practicum student
suggests/applies specific
counseling theories and
techniques. * Practicum student
initiates conversation and location
of schoof’s crisis management
plan and referral resources.

(D.1) Demonstrates self-
awareness, sensitivity to others,
and the skills needed to relate to
diverse individuals, groups, and
classrooms, AND (D.2) Provides
individual and group counseling
and classroom guidance to
promote the academic, career,
and social/emotional development
of students. AND (D.3) Designs
and implements prevention and
intervention plans related to the
effects of (a) atypical growth and
development, (b) health and
weliness, (c) language, (d) ability
level, {e) multicultural issues, and
(f) factors of resiliency on student
leamning and development. AND
(D.4) Demonstrates the ability to
use procedures for assessing and
managing suicide risk. AND (D.5)
Demonstrates the ability to
recognize his or her limitations as
a school counselor and to seek
‘supervision or refer clients when
appropriate. LOOK-FORS /
EXAMPLES: » Practicum student
suggests/applies specific
counseling theories and
technigues. = Practicum student
initiates conversation and location
of school's crisis management
plan and referral resources.

No evidence of ability to provide
effective developmentally
appropriate school counseling
services to diverse student
populations.
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Diversity &
Advocacy

118 (12%)
NASDTEC-MCEE-
201534,
NASDTEC-MCEE-
20154,
GACREP-SC-
20165620,
CACREP-SC-
2016563,
CAGREP-SC-
20165634,
ISTE-2017.6d,
CAEP-2016
(rev) A11d,
CAEP-2016
(rev).A1AS,
ISTE-2017.2b,
ISTE-20174d,
NASDTEC-MGEE-
201538,
NASDTEC-MGEE-
20154.A,
NASDTEC-MGEE-
201548,
NASDTEC-MGEE-
20154.C,
NASDTEG-MCEE-
20154,
ISTE-20173.3,
NASDTEG-MCEE-
20152G,
ASCA-2019.8-PF.9,
ASCA-2019.8-PF 6,
ASCA-2019.M.1,
ASCA-2019M.2,
CACREP-SC-
20165G.2a,
CACREP-SC-
20165G3k,
GACREP-SC-
20165G.1d,
CACREP-SC-
20165624,
GACREP-SC-
2016562]

Comments:

Assessment
18 (12%)
NASDTEC-MCEE-
201534,
GAGREP-SC-
20165G 1,
GACREP-SC-
2016562k,
CAGREP-SC-
20165G 3¢,
CACREP-SC-
20165630,
ISTE2017.7.c,
ISTE2017.7.2,
ISTE-2017.7,
GAEP-2016
(rev)Alla,
CAEP-2016
{rev).A11c,
GAEP-2016
(rev)Al.1d,
GAEP-2016
(rev)Adde,
GAEP-2016
{rev)AL1b,
CAEP-2016

| (rev) A1,
NASDTEG-MGEE-
201538,
ASCA-2019B-PA1,
ASCA-2019B-PA2,
ASCA-2019B-PA3,
ASCA-2019B-PA4,
ASCA-2019.-PAS,
ASCA-Z019B-PAS,
ASCA-20198-PA7,
ASCA-2019B-PAS,
ASCA-20198-PAS,
CAGREP-SC-
20165G.2j,
GACREP-SC-
20165G3n

(F.1) Demonstrates multicultural
competencies in refation to
diversity, equity, and opportunity.
in student leaming and
development. AND (F.2)
Advocates for the leaming and
academic experiences necessary.
to promote the academic, career,
and social/emotional development
of students. AND (F.3) Advocates
for school policies, programs, and
services that enhance a positive
school climate and are equitable.
and responsive to muiticultural
student populations. AND (F.4).
Engages parents, guardians, and
families to promote the academic,
career, and social/emotional
development of students. LOOK-
FORS / EXAMPLES: « Practicum
student gives consideration to
cultural, economic, and political
issues during service
delivery/program planning. *
Practicum student is intentional in
examining the congruence of
policies, programs, and practices
in relation to the needs of
students and families

(H.1) Assesses and interprets
students’ strengths and needs,
recognizing uniqueness in
cultures, languages, values,
backgrounds, and abilities. AND
(H.2) Selects appropriate
assessment strategies that can be
used to evaluate a student's
academic, career, and
social/emotional development.
AND (H.3) Analyzes assessment
information in a manner that
produces valid inferences when
evaluating the needs of individual
students and assessing the
effectiveness of educational
programs. AND (H.4) Makes
appropriate referrals to school
and/or community resources. AND
(H.5) Assesses bariers that
impede students’ academic,
career, and social/emotional
development. LOOK-FORS /
EXAMPLES - Practicum student
initiates discussions for access to
data for identifying programming
and student needs. - Practicum
student is intentional in identifying
potential barriers to student
development. - Practicum student
looks to the ASCA National Model
for assessment guidance.

Seeks instruction and professional
dialogue to develop muiticultural
competencies in relation to
diversity, equity, and opportunity
in student leaming and
development. OR Observes
collaborative efforts to engage
parents, guardians, and families to
promote the academic, career,
and social/emotional development
of students.

Assists with the assessment
and/or interpretation of sfIuents’
strengths and needs and is
cumently developing their
recognition of uniqueness in
cuitures, languages, values,
backgrounds, and abilities. OR
Assists with the selection of
appropriate assessment strategies
that can be used to evaluate a
student’s academic, career, and
social/emotional development. OR
Engages in professional dialogue
1o increase awareness of bariers
that impede students’ academic,
career, and social/femotional
development.

No evidence of multicultural
competence in student leaming
and development and the ability
to advocate for such services and
engage stakeholders in student
academic, career, and
social/emotional development.

No evidence that demonstrates
the ability to make appropriate
referals and/or make use of
assessments to effectively
appraise students’ academic,
career, and/or social/emotional
development and programming.
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| Gomments:

} Research &
Evaluation

18 (12%)
GACREP-SC-
2016563b,
GAGREP-SC-
20165G30,
ISTE20177c,
ISTE-201772,
ISTE20177b,

| CAEP-2016
(rev)Alia,
GAEP-2016
(rev)Alic,
GREP-2016

(rev) Alie,
GAEP-2016

(rev) A1.1b,
NASDTEG-MGEE-
201554,
NASDTEG-MGEE-
201556,
NASDTEG-MGEE-
201558,
NASDTEG-MCEE-
201550,
ASGA-2019B-SS1,
ASCA-2019M.7,
ASCA-2019B-PA3,
ASCA-2019B-PA4,
ASGA2D19B-PAS,
GACREP-SC-
20165633,
GAGREP-SG-
20165G3n

Comments:

Academic
Development
18 (12%)
CACREP-SC-
20165G3c,
GAGREP-SC-
20165638,
CACREP-SC-
20165G3d,
CACREP-SC-
20165G3b,
ISTE 201752,
ISTE20175¢,
ISTE-20175b,
GAGREP-SC-
20165G.1h,
GAEP-2016
{rev)A1.1d,
CAEP-2016
(rev)Alie
CAEP-2016
[(CUFNRES
ISTE-20171,
ISTE-2017.32,
NASDTEC-MCEE-
201528,
NASDTEC-MGEE-
20152C,
ISTE-2017.3b,
ASGA-2019M.1,
ASCA-2019M2,
ASGA-2019M.4,
ASCA-2019M.7,
ASCA-2019B-PA3,
ASCA-2019B-PA4,
ASCA-2019M 3,
CACREP-SC-
20165G3g,
CACREP-SC-
20165G3h,
CACREP-SC-
20165631,
CACREP-SG-
2016563,
CCACREP-SC-
2016563k,
CACREP-SC-
20165G1.c,
CCACREP-SC-
20165G2¢

Comments:

(J.1) Applies relevant research
findings to inform the practice of
school counseling. AND (J.2)
Develops measurable outcomes
for school counseling programs,
activities, interventions, and
experiences. AND (J.3) Analyzes
and uses data (and relevant
technology) to enhance school
counseling programs. LOOK-
FORS / EXAMPLES: » Practicum
student discusses research
findings related fo program
outcomes. * Practicum student
shares technology relevant to
school counseling programming
and student leaming.

(L.1) Gonducts programs designed
to enhance student academic
development. AND (L.2)
Implements strategies and
activities to prepare students fora
full range of postsecondary
options and opporiunities. AND
(L.3) Implements differentiated
instructional strategies that draw
on subject matter and
pedagogical content knowledge
and skills to promote student
achievement, (e.g., making use of
supportive technologies). LOOK-
FORS / EXAMPLES: - Praciicum
student initiates discussions about
cross-walking strategies that
enhance academic achievement. »
Practicum student is intentional in
identifying achievement gaps and
populations. » Practicum student
considers differentiated
instructional strategies during
program planning.

Seeks relevant research findings
to inform the practice of school
counseling. OR Researches data
sources to enhance school
counseling programs.

Is planning programs designed to
enhance student academic
development. OR Is researching
strategies and activities to prepare
students for a full range of
postsecondary options and
opportunities. OR Is observing
differentiated instructional
strategies that draw on subject
matter and pedagogical content
knowiedge and skills to promote
student achievement.

No evidence of abiity to apply
research, engage in data analysis,
and/or make use of technology for
positive measurable programming
outcomes.

No evidence of ability to make use
of supportive technologies to
deliver programming using
differential instructional strategies
that result in student achievement
and/or a sufficient range of
postsecondary
options/opportunities.
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Collaboration
& Consultation
18 (12%)
CAGREP-SC-
20165G.2b,
CACREP-SC-
2016582,
CACREP-SC-
20165G3m,
CAGREP-SC-
20165631,
CACREP-SC-
20165G2n,
ISTE-20172¢,
ISTE-20174.2,
ISTE 201745,
CAEP-2016
(rev)Altg,
CAEP-2016

(re). AL,
ISTE-20174,
NASDTEC-MCEE-
201544,
NASDTEC-MCEE-
201548,
NASDTEC-MCEE-
20154,
NASDTEG-MCEE-
201540,
ISTE-2017.4c,
ASCA-2019B-PA1,
ASCA-2019B-PAS5,
ASCA-2019B-PAS,
ASCA-2019B-554,
ASCA-2019B-SS5,
ASCA-2019B-SS6,
ASCA-2019M 5,
ASCA-2019M 6,
CGACREP-SC-
20165G2a,
CAGREP-SC-
20165G3h,
CAGREP-SC-
20165.G3,
CACREP-SC-
20165G3j,
CACREP-SC-
20165614,
CAGREP-SC-
20165G2d

Comments:

(N.1) Works with parents, Observes the site supervisor to No evidence of ability to effectively
guardians, and families to act on  collaborate with parents, collaborate and/or consult on
behailf of their children to address guardians, and families to acton  behalf of students and families
problems that affect student behalf of their children to address and/or make use of referral
success in school, AND (N.2) problems that affect student procedures and peer helping
Locates resources in the suceess in school {observation strategies.

community that can be used in the only.) OR Observes the site

sschool to improve student supervisor consult with teachers,

achievement and success. AND  staff, and community-based
(N.3) Consuilts with teachers, staff, organizations to promote student

and community-based academic, career, and
organizations to promote student socialemotional development
academic, career, and (observation only.) OR Observes
social/emotional development. the site supervisor use referal
AND (N.4) Uses peer helping procedures with helping agents in

strategies in the school counseling the community (observation only.)
program. AND (N.5) Uses referral
procedures with helping agents in
the community (e.g., mental health
centers, businesses, service
groups) to secure assistance for
students and their families. LOOK-
FORS / EXAMPLES: - Practicum
student intentionally includes
others within and outside of the
school community for program
planning and implementation. »
Practicum student seeks out
supervision and consultation. «
Practicum student asks about
accessing existing peer
programming.
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Leadership
118 (12%)
NASDTEC-MCEE-
20154,
GAGREP-SC-
20165G2b,
CGACREP-SC-
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(P.1) Participates in the design,
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school counseling program. AND
(P-2) Plans and presents school-
counseling-related educational
programs for use with parents and
teachers (e.g., parent education
programs, materials used in
classroom guidance and
advisor/advisee programs for
teachers). LOOK-FORS /
EXAMPLES: » Practicum student
considers and inquires about
Recognized ASCA Model Program
(RAMP). » Practicum student
explores avenues for presenting
educational program to
teachers/parents. « Practicum
student inquires about needs
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school site’s specific program
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management, and evaluation
components of a comprehensive
developmental school counseling
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teachers). Practicum student has
not presented at this time.
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