Beliefs

I believe all students should have access
to a quality education where learning
comes first, and postsecondary
opportunities abound after successful
completion of high school. Every
student should have access to an
effective school counseling program
where all stakeholders in our students’
education collaborate while working as
a team to promote their success and
achievement. School counselors
enhance, advocate, and promote
student academic, career, and social-
emotional prosperity.

PEOPLE WILL FORGET

WHAT YOU SAID

PEOPLE WILL FORGET

HAT YOU DID

BUT PEOPLE WILL NEVER FORGET

HOW YOU 1ADE
THEM FEEL

- MAYA ANGELOU -

Vision
The school counseling program at West
Bountiful Elementary School provides a
culture for growth and learning to
thrive. All students are encouraged and
supported to strive for greatness as our
educational community champions
their academic and social-emotional
success. Students will understand the
value of character and connection as
they become productive members of
society.

Davis School District

Advocacy Statement

Access to a school counseling program is paramount in today’s world.
Students are faced with unprecedented challenges that require the
additional support of a trained educator in child development to help
navigate their developing life skills including academic, career, and
social/emotional demands. Elementary school counselors play a pivotal
role in the total educational program by assessing school data to implement
appropriate strategies to provide a positive impact on student achievement
through inclusive guidance, leadership, and collaboration among
educational stakeholders to support students’ diverse needs and overall
well-being. School counselors create an educational environment where all
students feel included, able to share their perspectives, and acknowledge
equitable access to a quality education and fair policies for all individuals.

Research regarding the effectiveness of school counseling can be found at
schoolcounselor.org/effectiveness.

School Mission:

The purpose of the West Bountiful
Elementary is to provide an
environment where growth and
learning flourish. To accomplish our
purpose, we will encourage community
involvement to help establish clear
behavioral expectations. These
expectations foster an environment of
positive learning. Teachers will offer
highly engaging research-based
instruction and optimal delivery that
reaches all students through
differentiated instruction and
appropriate use of technology.

School Counseling
Department Mission:

The mission of the school counseling
program at West Bountiful Elementary
School is to provide students equitable
access to academic, career, and
social/emotional support, while
implementing individualized
interventions and engaging activities to
promote a school culture where all
students flourish. Through this positive
and encouraging environment, students
will be empowered and motivated to
reach their full potential in elementary
school and beyond.
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Comprehensive
School Counseling
Program

Dina Schoulten

School Counselor

West Bountiful Elementary

500 N 800 W
West Bountiful, UT 84037

801-402-2007
Email:
dschoulten@dsdmail.net

Canvas Webpage:
dsd.instructure.com/courses
/1140071
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Strategies for
Increasing Promotion
and Graduation Rates

¢ Individual counseling: each child is
unique and engaging in individual
counseling improves social-
emotional competencies which are
related to academic success
(Blalock et al., 2019).

Group counseling: students in
small group counseling reduce off-
task behavior and improve
mindfulness (Su & Swank, 2018).

Bi-monthly lessons: Incorporating
ASCA Mindsets and Behaviors in a
comprehensive school counseling
program improves academics and
reduces problematic behaviors
(Goodman-Scott et al., 2022).

Implementation and
Coordination of Peer
Intervention Programs
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HOLD ON. PERSUADE. EMPOWER.

Jr. Hope Squad serves as a precursor
to secondary’s Hope Squad for
suicide prevention. Jr. Hope Squad is
a peer-to-peer anti-bullying and
friendship group trained to watch
and seek help for at-risk students.
Students are selected by their peers
as trustworthy, kind, and able to
inspire and instill hope in others.
EEE

Peer reading buddies are paired
based on social skills, age, and
reading abilities. This practical and
popular technique promotes positive
learning outcomes for developing
readers as well as positive social
outcomes (Downs et al., 2023).

Career,
Social/Emotional,
Academic, and Peer
Intervention

Project Lead the Way
Students explore real-world
challenges while incorporating
computer science, engineering, and
biomedical science. These critical
thinking skills transcend beyond the
classroom to promote confidence and
long-term post-secondary success.
Career Readiness
Life Skills Training (Botvin, 2020).
Through lessons on goal setting, self-
esteem, decision-making, time-
management, assertiveness, as well as
communication and social skills,
students will be better prepared for
the future.

Second Step

A research-based program to
promote social/emotional
development and well-being of
students.

Learning to Breathe

A mindfulness program to facilitate
emotion regulation, attention, and
achievement.

Pure Edge

Strategies to manage stress and
support the development of
social/emotional and academic
learning competencies.
Counselor Lessons
The school counselor leads bi-
monthly lessons for all students to
develop academic and self-regulation
skills directed to promote ASCA
Mindsets and Behavior standards.
This is in addition to individual and
small group counseling.

Jr. Hope Squad
An evidence-based peer intervention
program that focuses on mental
wellness, anti-bullying, suicide/self-
harm prevention, and resilience.
Peer Reading Groups
Students participate in peer reading
buddy groups. Older students pair
with younger grades to promote
academic success in reading as well as
boost confidence and social skills.

Strategies for
Promoting Equity in
Student Achievement
and College Success

e Creating an environment where all
students feel comfortable sharing
their perspectives and problems.

Using data to identify achievement
gaps.

Promoting equal access to rigorous
standards-based curriculum,
instruction, and learning paths for
college and career readiness.

Collaborating with families and
other stakeholders, including our
family advocate, for resources and
assistance in financial literacy, job
skills, and educational
opportunities.

Maintaining knowledge of the
complex and changing world of
students’ culture and
knowledge/skills for working in a
diverse setting.

Ensuring staff is aware of different
groups within the community.

Promoting school policies leading
to equitable treatment of all
students and opposing policies that
do not promote equitable treatment
of all students.

College and Career
Readiness Interventions

e Implementation of Utah’s College
and Career Readiness (CCR)
Counseling Program to promote a
whole child approach to academic,
career, multicultural citizenship,
and social-emotional development
(USOE, n.d.)

Career Week: This week provides a
tier 1 approach to inspire and
engage students in the CCR process
through fun school-wide activities
including *ONET interest profiler
for upper grade students.

Philosophy and Methods for
Data Collection and Results
Reports

It is necessary for the school counselor to consistently
review school data to access trends, inequities, and
opportunities for student success (attendance, behavior,
academic performance). The school counselor is data
responsive and collaborates with various stakeholders,
including administration, teachers, parents, and students
to determine best practices and effectiveness of the
program. The data will determine school-wide
interventions, classroom lessons, and potential
group/individual counseling strategies. Data will be
collected from multiple sources and shared in faculty or
school site council meeting. Data sources include:

e Power BI for attendance

e Encore for behavior/academic interventions

e Student Risk Screening Scale (SRSS)

e District counselor surveys: student, teacher, staff
e School climate survey

e District achievement data

e SHARP survey/child abuse reporting

Direct and Indirect Services

Direct Services
In-person interactions between the school counselor
and students through direct instruction of bi-monthly
lessons focusing on school data as it pertains to ASCA
Mindsets and Behaviors for Student Success,
immediacy issues and crisis intervention, individual
counseling, Jr. Hope Squad meetings, and group
counseling based on needs assessment (common
groups include divorce groups, grief counseling, self-
esteem, social skills, and self-regulation).

Indirect Services
Services given on behalf of students through the school
counselor’s interaction with various stakeholders. This
service promotes all student achievement through
collaboration, consultation, and referrals. This may be
seen in implementation and coordination of attendance
programs, behavior incentive programs, development
of counseling lessons (individual, group, or classroom),
and collaboration/consultation with teachers to
promote individual and overall student success.

*Approximately 80% of the school counselor’s time is
dedicated to direct and indirect services.
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