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Comprehensive Child and Adolescent Counseling
	  When counseling students, professional school counselors need to consider the whole child. It is ethically responsible to consider the child’s stage of development and cultural factors that may contribute to the counseling process. Other factors school counselors must take into account are the stages of individual counseling, ethical considerations, and various theoretical approaches that may be implemented in their own comprehensive programs. Specific, planned, and intentional approaches must be applied when individuals are transitioning out of secondary school or are thought to be at-risk.
[bookmark: _Toc529359668][bookmark: _Toc529449460][bookmark: _Toc31899674]Developmental Considerations in Counseling
	When counseling individuals, numerous factors must be anticipated. Does the student have any learning or developmental disabilities that may impact the counseling process? What cultural elements influence the client’s worldview or belief system? What phase of human development is this person amid? These items influence physical, cognitive, and social-emotional development.
Developmental and Cultural Factors
	In Larissa’s case, she is fourteen years old, a female, and an early adolescent. In this stage of development, physically she may be going through puberty, which can affect her self-esteem. Cognitively, she can think in the abstract, accounts for hypothetical outcomes, and her reasoning and decision-making skills are more advanced (Wong et al., 2021). Wong et al. continued to state that socially, many changes occur within parent-child relationship during this time. They begin to detach from their parents, while attaching more to their peers, and think more egocentrically. This often leads to conflict in the relationship, and adolescents believing parents are more controlling and irrational.
	Culturally, Larissa is from Mexico, and seems to have assimilated to American culture in the last five years. It is helpful for counselors to consider the immigrant’s age, length of time in the United States, family size, the presence of older family members, and those still in Mexico, to understand the family system as a whole (Hays & Erford, 2018). Understanding Larissa’s culture and how highly it values family, helps build the necessary therapeutic relationship.
Stages of Development
	There are major changes within each stage of development. According to Vernon and Schimmel, in the early childhood stage, children are egocentric, but their self-control increases and are typically more tolerant when their needs are not met immediately (2021). Socially, they exhibit interactive play and are more willing to share. Emotionally, they do not have the vast vocabulary to adequately express their feelings, so they exhibit it through their behaviors. Those in middle childhood have deeper sense of self and have a desire to belong. They can recognize their own emotions, express them verbally, and are more empathetic towards others. Cognitively, they are more concrete operational thinkers. Early adolescents begin to develop their identity and their peers play a significant role in their lives. This coincides with Erikson’s Psychosocial Development Theory of identity vs. role confusion (Wong et al., 2021). They explore their options and eventually commit to choices that they have made. Emotionally, they can be more moody and display emotional outbursts. In mid-adolescence, students strive for independence and solidify their values, beliefs, and goals. Socially, they do not rely on their peers as much, and emotional outbursts are less frequent than the previous stage.
Resiliency Traits
	One of the most well-known social and emotional learning (SEL) frameworks is the model offered by the Collaborative for the Academic, Social, and Emotional Learning (CASEL) (Frye et al., 2022). This framework contains five core competencies: self-awareness, self-management, social awareness, relationship skills, and responsible decision-making (CASEL, 2020). These competencies promote protective factors that may help youth develop resiliency. Three protective factors are the individual, family, and the environment (Vernon & Schimmel, 2021). Individual factors are influenced by the CASEL framework as it includes characteristics, skills, and abilities that children possess. Family protective factors include the parent-child relationship, socio-economic status, and culture. Finally, the environmental protective factor includes the quality of the neighborhood, peer support, and the school climate. These three protective factors can help build resilience in our children.
Individual Counseling Process
	When working with children and adolescents in the individual counseling process, there are numerous components to consider. For instance, counselors must take into account the student’s cognitive, social, and emotional development. Beyond that, there are ethical issues, basic counseling skills, means to build an effective counselor-student relationship, identifying appropriate interventions, and termination. These are all essential elements of the individual counseling process.
Stages of Individual Counseling Process
	The first stages of the counseling process include receiving consent, discussion of confidentiality, and establishing rapport. When working with Nancy, a twelve-year-old who was just adopted from the foster care system, the counselor should begin building a trusting and supportive relationship with her by becoming better acquainted. This may be through certain activities or simply through discussion, depending on the individual and his/her acceptance or reluctance to counseling. Following this stage, is the intake and assessment process. In Nancy’s case, the counselor should begin to identify her needs by collaborating with Nancy, her parents, or other stakeholders. Through this collaboration, it is learned that she is having difficulties with her younger siblings. Assessments may be used to get a better understanding of how to serve Nancy in the most beneficial capacity. Next, interventions should be developed once goals are in place. Interventions vary depending on the issue at hand and individual him/herself. Nancy’s goal may be to decrease issues among her and her siblings, therefore interventions should be put into place to help her attain that goal.  Interventions must be engaging and could include role play, bibliotherapy, games, or other creative art therapies. The final stage is termination. In this stage, the counselor attempts to prepare students for the final session, processes feelings associated with the cessation of counseling, and assure them that the counselor will continue to be thinking about them.
	Nancy’s situation may call for additional counseling or resources outside of the school. In this case, it would be warranted to advocate for her and reach out to social services agencies to determine if there are community opportunities to help her transition into her new home. In addition, the school may have a family advocate that can offer local programs specifically for early adolescent children that have been adopted from the foster care system. There are also adoption-competent therapists that she can be referred to for additional support.
Counseling Explained
	In essence, school counseling is a service provided to students to help their social-emotional well-being. Students, like any individual, have a multitude of obstacles that may prohibit them from excelling. Whether it’s a learning disability like autism or attention deficit hyperactivity disorder, adverse childhood experiences, anxiety, depression, or friendship issues, school counselors act as a resource to help curb these stressors. Counselors consider their cognitive, emotional, and social development to determine interventions to help them reach their goals. When explaining counseling to an individual from another culture and who speaks a different language, it may be beneficial to address the profession as a person who is trained to help others feel their best, mentally and socially. It is important to clarify a counselor’s role with students, too. As the American School Counselor Association (ASCA) states, “School counselors recognize and respond to the need for mental health services that promote social/emotional wellness and development for all students” (ASCA, 2020). Counselors have a duty to explain their role to students as an ethical obligation to ensure they are aware of and receive resources necessary to enhance their mental health, academics, social-emotional development, and post-secondary success.
Termination
	When counseling sessions end, it’s helpful to ensure the student is mentally prepared, in advance. Individuals may become anxious when they realize they will not regularly see the counselor. Counselors should help the student process their feelings. Since termination may be associated with loss, it is also supportive to help them explore any emotions such as anger or agitation to determine if termination may be too early or if more processing should be provided. It is also beneficial for the counselor to ensure the client understands that he/she will still be on the counselor’s mind. This gives the student validation of the counseling process and awareness that their time together was significant. Counselors can also ensure their students know they are accessible if needed. Another tactic of termination a counselor can implement is modeling positive feelings of termination. It is important to note that counselors may also have worrisome feelings towards termination and the student’s continued vulnerability in the school and home setting. In this case, counselors may choose to increase the length of time between sessions or schedule informal check-ins to monitor the student’s progress.
Theoretical Approaches and Ethical Considerations
	There are myriad theoretical approaches and ethical considerations in the counseling profession. Theoretical approaches vary depending on culture, the issue at hand, developmental level, and counselor perspective. Ethical considerations are paramount as a school counselor, and thankfully we can refer to the ASCA Ethical Standards for School Counselors (2022) as a guide.
Theoretical Orientation
	A theoretical approach that suits many counselors, including myself, is the eclectic approach. Using this approach allows for flexibility when working with diverse students, various issues, and developmental levels that span from five to twelve years of age. Specific theoretical approaches for elementary school counseling are cognitive behavioral therapy (CBT) and solution focused brief therapy (SFBT). CBT understands that one’s current beliefs influences how they act and feel, and they are active participants in identifying and implementing coping skills.  One of the assets of CBT is its application when working with diverse cultures, especially when the counselor understands the student’s worldview. SFBT lends itself to short-term counseling that professional school counselors provide. This therapy focuses on the individual’s future and is goal oriented. CBT and SFBT tend to work in tandem as behavior change is viewed as the most effective approach when determining solutions to the current problem. Frequently individuals simply lose their sense of direction, and counselors provide the means to help them recognize their competencies to apply towards solutions. This approach shows no cultural bias and specific techniques include the miracle question and scaling questions. When referencing spirituality, it must be recognized that religious practices are changing due to the effects of education, immigration, and the media (Vernon & Schimmel, 2019). This is consistent with the American Counselor Association’s (ACA) Code of Ethics that states professional school counselors are culturally competent, honor diversity, and embrace a multicultural approach (2014). 
Legal and Ethical Concerns
	When working with minors, even a seven-year-old referred by his teacher, there are ethical considerations to navigate.  School counselors, as well as administration, are at the forefront of legal issues as it pertains to confidentiality, child abuse reporting, and advocating for equal opportunities (Stone, 2022). First, it is important to be communicative with parents. Obtaining consent and explaining how the counselor intends to be a resource for the student is key when developing a parent-student-counselor relationship. ASCA ethical standard A.1.d. refers to the vital role parents play in the students’ lives (2022). In addition, ASCA standard A.1.a. states that counselors’ primary obligation is to the students, while considering standard A.2.f. that recognizes counselors should balance this obligation with parents’ legal and inherent rights. A.2.b. indicates that attempts should be made to obtain consent, but it is not always possible, and counselors may need to make decisions on students’ behalf to promote their welfare. According to ASCA standard A.2.e, confidentiality may be breached if legal requirements demand or to prevent serious and foreseeable harm to students. These ethical considerations are vast, and also take into account that outside referrals are an option if the student needs long-term clinical counseling (ASCA A.1.b.).
Creative Approaches
	To process emotions, feelings, and information, it is often helpful to employ creative approaches, particularly with youth. In creative approaches, students are active participants, rather than simply being talked at. According to Vernon and Schimmel, creative approaches helps decrease anxiety, addresses many learning styles, is culturally responsive, is engaging, and allows for articulation of thoughts that may not be expressed verbally (2019). Favored approaches include the incorporation of games, visual arts, and bibliotherapy. These methods help build rapport, are engaging, non-threatening, and offer counselor and student insight.
Multicultural Counseling and Transition Programming
	Multicultural counseling incorporates various cultural identities and considers how these diverse worldviews affect the student-counselor relationship, the counseling process, and outcome (Hays & Erford, 2018). Professional school counselors have an obligation to develop their awareness, knowledge, and skills when working with the children they serve. In the next two decades, the majority of students in the United States will be students of color, therefore there is a greater need for multicultural competence than ever before (Placeres et al., 2022). Counselors must be aware of culturally appropriate interventions and transition programming that is beneficial to all students.
Multicultural Competencies
	To develop an awareness, adequate knowledge, and the skills necessary when working with diverse students, one must collaborate with all stakeholders to create an environment that champions diversity while encouraging all students’ social-emotional well-being and academic success. One avenue to ensure counselor self-awareness is to reflect on one’s own biases. There are assessments counselors can take to identify areas where they need improvement to further their education. Once this is noted, an action plan should be developed. Setting goals, attending multicultural functions, capitalizing on professional development opportunities, advocating on behalf of diverse students, and reflecting on one’s own worldview while respecting and understanding the worldview of others as it relates to their culture and spiritual/religious beliefs, is one step closer to becoming multiculturally competent and making a positive impact on the development and learning of all students.
Culturally Appropriate Counseling Interventions
	Diversity greatly impacts the school counseling profession, specifically appropriate interventions when considering students’ worldview, acculturation, and identity development. For instance, CBT is a desirable intervention for African American students. This method empowers individuals to be experts on themselves while providing skills they can use independently in the event they have to discontinue therapy. Interventions for Middle Eastern Americans should be goal-directed with specific suggestions in early sessions to help client retention. Another approach may be incorporating meditation for certain Asian American students. Depending on their background, they may not only be familiar with this method, but it may have a positive effect on their physiological, neurological, and psychological health as well (Posadzki & Jacques, 2017, as cited in Vernon & Schimmel, 2019).
Transition Programming
	Transition programming is an essential part of the school counseling program. There are a multitude of reasons why transition programming would be beneficial to students. First, many students may exhibit maladaptive behaviors when transitioning out of secondary school. There may be additional stressors, difficulty in decision-making, or lack of support. Having an effective program in place to address these challenges is key. Second, there may be barriers to postsecondary success. Individuals with adverse childhood experiences may need individual counseling to overcome these obstacles. Finally, students with disabilities face challenges daily, and the postsecondary transition is no different. In 1999, the Individuals with Disabilities Education Act (IDEA) mandated transition services in students’ individualized education plan (Milsom & Hartley, 2005). Information on college transition should be provided by counselors to help ease the burden, confusion, and unknown factors for students with disabilities.
Counseling At-Risk Children and Adolescents
	At-risk children and adolescents are those that are culturally and economically vulnerable and will most likely require additional resources to be successful in school and in post-secondary endeavors (Vernon & Schimmel, 2019). According to the World Health Organization (WHO), one in seven 10–19-year-old individuals suffer from a mental disorder, mostly untreated, accounting for 13% of the global burden (WHO, 2021). Of these disorders, depression, anxiety, and behavioral disorders are the leading illnesses and disabilities among adolescents. Thankfully, there is a four-step framework to use when identifying a treatment plan and working with the community to address these concerns. 
Framework for At-Risk Students 
First, counselors need to begin with assessment. This helps identify where to begin in the counseling process. There are various assessments to determine the most pressing issue at hand. Is it depression, anxiety, post-traumatic stress disorder? An individual’s medical history is beneficial as it may determine if an underlying physiological condition exists that relates to the person’s mental discomfort. The second step of the framework is prevention. Counselors and the community can take measures to prevent further trauma through education. This may include violence and/or child abuse prevention programs or social-emotional learning (SEL) programs in schools. The third step is intervention, which may work in tandem with the second step of prevention. Intervention techniques will vary depending on the individual and situation. For instance, adolescents suffering from substance abuse may benefit from group counseling. Group counseling helps individuals understand that they are not in this alone and can receive support from their peers. Through psychoeducational group counseling, they learn why substance abuse is a maladaptive behavior, but also how to develop coping strategies and utilize prevention skills. An intervention for depression may be the creative arts approach. Listening to music and allowing students to explain which songs are meaningful to them can facilitate a discussion to address current concerns on their minds. Writing, art, and play therapy often help reveal underlying emotions and helps counselors determine specific strategies to address the problem.  The final and fourth step of the framework is social advocacy. This step requires counselors to serve as a community support system for the at-risk student. Counselors need to educate themselves on the challenges the student is enduring and determine how to best support and advocate for these students.
Crisis Planning and Management
	The American School Counselor Association (ASCA) promotes a safe school environment as it states in their position statement on Safe Schools and Crisis Response (ASCA, 2022). Students are entitled to a safe school environment, and counselors, among other stakeholders, help cultivate this school climate while serving as an advocate for students’ well-being. Professional school counselors are amiable and familiar entities in schools. In times of crisis, these counselors serve as the trusted source to build connections among parents, students, staff, and administration. It is important to create and implement a crisis management plan to secure the safety of the school and those in it. The plan consists of district policies relevant to various crises, pertinent emergency contact numbers, assessment protocols, and resources. The crisis management team should be strategically created while incorporating individuals that traditionally display traits of calmness, high communication skills, and are team oriented (Erbacher et al., 2015). The team typically includes administration, counselors, support staff, members of the district crisis response team, law enforcement, and media/student/parent liaisons. However, according to the American Academy of Experts in Traumatic Stress (AAETS), crisis management is the responsibility of all educators (AAETS, 2020). Beyond the previously mentioned roles, the counselor’s role is to provide crisis response training and staff workshops, assess students’ level of risk, stabilize the situation with interventions, and follow-up to determine their well-being and potential further interventions (Liberty University, 2020).
	Since no one intervention works for every child that experiences a trauma, there are numerous counseling methods that are helpful for these individuals. CBT can prove effective in this population through the use of self-soothing techniques, management of maladaptive thoughts, and correcting irrational beliefs. Another method includes the use of eye movement desensitization reprocessing (EMDR). Although EMDR requires specialized training, it has proven to be effective in treating children with post-traumatic stress disorders, anxiety, and depression (Manzoni et al., 2021) and in a shorter amount of time than CBT for children ages 4-8 years old (Olivier et al., 2021).
	When dealing with a suicide crisis, according to Erbacher et al., there are three tiers of postvention (2015). The first tier, universal interventions, all students receive. This may include parent, community, or classroom meetings, dispelling rumors, or simply asking questions and reading the death announcement. Tier two, selective interventions, are for students that may need more support and may involve individual or group counseling. This tier is designed to help normalize emotions and reactions to the event. Indicated interventions, tier 3, includes referrals for outside therapy for students who need further care.
Suicide Prevention Programs
	It’s important to have suicide prevention programs in schools to reduce suicide ideations, attempts, and deaths. These programs may refer to any one of the three tiers of postvention mentioned above, may include all staff members, and often students and parents as well. One evidenced-based intervention is the use of the question, persuade, and refer (QPR) gatekeeper training program. The use of QPR has positive outcomes in short and long-term knowledge and self-efficacy (Litteken & Sale, 2018). This training helps increase knowledge and dispel myths while training individuals on how to ask at-risk students about their suicidal thoughts, persuade them to get help, and refer them to the appropriate service provider. Another evidenced-based program is More Than Sad. Unlike QPR, this program does not require a trained facilitator, but instead incorporates the entire staff. They watch videos pertaining to mental health and suicide while increasing their understanding of youth suicide, treatment, at-risk factors, prevention, warning signs, and the importance of referring these at-risk students. The use of the More Than Sad program has shown to improve suicide literacy and staff willingness to refer students at-risk of suicide to school mental health resources (Diamond et al., 2021). 
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