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[bookmark: _Toc174317757]Abstract
This paper explores the essential components of supporting at-risk children and adolescents in school counselling. It discusses the importance of understanding developmental stages, applying counselling theories, addressing ethical considerations, implementing crisis planning, and using suicide prevention programs. By using these components, school counsellors may better address the varied needs of at-risk adolescents and provide a nurturing atmosphere that promotes their health, happiness, and academic achievement.
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[bookmark: _Toc174317758]Introduction
Supporting at-risk children and adolescents in school settings is critical to school counselling practice (CDC, 2021). The challenges faced by at-risk youth, including issues such as substance abuse, mental health disorders, trauma, and academic struggles, highlight the importance of providing targeted interventions and support to promote their well-being and academic success. This paper aims to explore a comprehensive approach to addressing the needs of at-risk children and adolescents in school counselling, incorporating developmental considerations, counselling theories, ethical and legal considerations, crisis planning, suicide prevention programs, and scholarly writing practices. Understanding the developmental stages of children and adolescents is essential for school counsellors to effectively tailor interventions and support services to meet the unique needs of at-risk youth. By integrating developmental theories and considering students' social, emotional, cognitive, and self-development at various stages, counsellors can provide holistic and developmentally proper care. Additionally, applying counselling theories, such as Person-Centered Therapy and other evidence-based approaches, plays a crucial role in addressing specific issues at-risk youth face and promoting positive outcomes.
[bookmark: _Toc174317759]Ethical and legal considerations are paramount in school counselling practice, especially when working with vulnerable populations like at-risk children and adolescents. Upholding ethical standards, keeping confidentiality, and navigating complex ethical dilemmas are critical to providing effective and ethical care to students in need. Furthermore, crisis planning and suicide prevention programs are essential components of school counselling, ensuring a safe and supportive environment for students and faculty in times of crisis. This paper will also explore the significance of scholarly writing in school counselling and provide examples of evidence-based interventions and programs that support at-risk children and adolescents. Through an integrated and comprehensive approach to supporting at-risk youth in school counselling, counsellors can impact students' lives, foster resilience, and promote positive outcomes in educational settings. By attending to the complex needs of children and adolescents in danger, school counsellors help create an inclusive, safe, and supportive learning environment where every student has a fair chance to achieve.
Component 1
 Early Childhood:
· Self: Children develop a sense of identity and self-awareness in early childhood. They start to differentiate themselves from others and become more independent. This stage is influenced by Erikson's psychosocial theory, where the development of trust versus mistrust is crucial.
· Social: In early childhood, children begin to form peer relationships and develop basic social skills. They learn to share, take turns, and cooperate with others, laying the foundation for future social interactions.
· Cognitive: The capacity to reason, solve problems, and express oneself clearly are hallmarks of cognitive development in the early years of life. According to Piaget's theory of cognitive development, this is a crucial period for developing essential cognitive capacities.
· - Middle Childhood:
· Self: In middle childhood, children develop a more complex self-concept based on their abilities, interests, and relationships. They may experience self-esteem fluctuations influenced by social comparisons and feedback from peers.
· Social: Middle childhood is characterized by forming more structured peer groups and developing social roles within these groups. Children become more aware of social norms and expectations.
· Emotional: Emotional regulation becomes more refined in middle childhood, and children learn to express and manage a broader range of emotions. They may also experience increased empathy and understanding of others' feelings.
- Early Adolescence:
· Self: Early adolescence is a period of identity exploration and self-discovery. Adolescents may question their values, beliefs, and identity as they navigate Erikson's stage of identity versus role confusion.
· Social: Social relationships become more complex in early adolescence, shifting towards peer influence and forming intimate friendships. Social comparison and peer acceptance play a significant role in shaping adolescents' social identities.
· Cognitive: Cognitive development in early adolescence includes enhanced abstract thinking, planning, and decision-making abilities. Piaget's formal operational stage is precise as adolescents engage in more sophisticated problem-solving and logical reasoning.
- Mid-Adolescence:
· Self: Mid-adolescence is characterized by greater self-awareness and identity consolidation. Adolescents develop a clearer sense of their values, goals, and aspirations, contributing to their self-concept and self-esteem.
· Social: Social relationships in mid-adolescence become more intimate and emotionally significant. They focus on developing romantic relationships and exploring more profound connections with peers—peer acceptance and belonging become essential for social well-being.
· Emotional: Midway through puberty, emotional regulation develops as teenagers learn to control their reactions to stressful situations, resolve disagreements, and control their most substantial feelings. Emotional intelligence is vital in navigating interpersonal relationships and handling challenges effectively.
2) Communicating the Role of Counseling to Diverse Students
Explaining counselling to students is essential to promoting understanding, trust, and awareness. According to the ASCA Ethical Standards for School Counselors (2016), school counsellors must ensure that students understand the purpose, benefits, and limitations of counselling to facilitate informed consent and active participation in the process. Explaining counselling in lay terms involves using simple language, metaphors, and examples that resonate with individuals with varying cognitive, emotional, or social developmental levels.
When explaining counselling to students with diverse developmental levels:
1. Use age-appropriate language and visuals to convey complex concepts and understandably.
2. Incorporate storytelling, role-playing, or interactive activities to engage students and enhance comprehension.
3. Provide concrete examples and real-life scenarios to illustrate the purpose and outcomes of counselling in relatable contexts.
4. Encourage questions and open dialogue to address students' misconceptions or concerns about counselling.
When explaining counselling to individuals from another culture with a different first language:
1. Use culturally sensitive and inclusive language that respects the individual's cultural background and values.
2. Consider using interpreters or bilingual materials to help communication and ensure accurate understanding.
3. Acknowledge and confirm cultural beliefs, practices, and perspectives that may influence the individual's perception of counselling.
4. Create a safe and welcoming environment that promotes cultural humility, respect for diversity, and open communication.
5. Seek feedback and input from the individual to ensure that the information provided aligns with their cultural context and needs.
By adapting communication strategies and approaches to meet the unique needs of students with diverse developmental levels and cultural backgrounds, counsellors can enhance their ability to effectively explain counselling, build rapport, and show a supportive therapeutic relationship with their clients.
[bookmark: _Toc174317760]Component 2: The stages of the individual counseling process
Following the steps outlined by Vernon and de Schimmel's model, the following intervention would be implemented with Nancy, a 12-year-old girl who was adopted from the foster care system:
1. Relationship Building: Establishing a trusting and supportive relationship with Nancy is essential to creating a safe space for her to share her feelings and concerns (Vernon & Schimmel, 2004). Given her foster care history, building rapport and ensuring a sense of security are crucial.
2. Assessment and Goal Setting: Understanding Nancy's unique background, experiences, and challenges is necessary to assess her needs accurately. Setting goals related to adjusting to her new family dynamics and improving her relationships with her younger siblings would be necessary.
3. Intervention and Support: Providing counselling interventions to help Nancy navigate her emotions, develop coping strategies, and enhance her communication skills with her siblings. Techniques such as play therapy, family therapy, and cognitive-behavioural strategies may be beneficial.
4. Evaluation and Progress Monitoring: Regularly assess Nancy's progress, evaluate the effectiveness of interventions, and adjust the counselling approach as needed to support her growth and well-being.
Community Opportunities/Resources:
a. Support groups for adoptive families
 Connecting Nancy's new family with support groups for adoptive parents and children can provide valuable resources, guidance, and emotional support during the transition.
Counseling services for foster care and adoption
Accessing specialized counselling services that cater to individuals with foster care backgrounds can offer additional support and understanding for Nancy's unique needs.
Educational workshops on sibling relationships and adjustment
 Participating in workshops or programs focusing on sibling dynamics and adjustment in blended families can provide Nancy and her siblings with tools to navigate their relationships effectively.
2) Key Strategies for Successful Termination with Children and Adolescents
Termination Considerations:
1. Gradual Transition: Gradually prepare the child or adolescent for the counselling termination by discussing the upcoming end of sessions and addressing any concerns or emotions related to the closure.
2. Review Progress: Reflecting on the progress made during counselling and acknowledging the achievements, growth, and skills developed during the therapeutic process.
3. Future Planning: Collaborating with the child or adolescent to create a plan for maintaining progress, coping strategies, and support systems post-counseling to ensure continuity of care.
4. Closure Activities: Engaging in closure activities such as creating a memory book, writing a goodbye letter, or engaging in a final session activity to facilitate emotional closure and closure of the therapeutic relationship.
5. Follow-Up Support: Providing information on available follow-up resources, support services, or referrals for ongoing care to ensure the child or adolescent has access to additional support if needed.
6. Reassurance and Validation: Reassuring the child or adolescent that he is expected to feel a range of emotions about ending counselling, confirming their feelings, and offering encouragement and support as they transition out of counselling. By implementing these termination considerations and strategies, counsellors can help children and adolescents navigate the process of ending the counselling relationship in a supportive, empowering, and emotionally healthy manner.
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- Theoretical Orientation:
 When counselling students, I primarily integrate Person-Centered Therapy and Cognitive-Behavioral Therapy (CBT) elements. Students can explore their emotions, ideas, and actions in a safe and accepting environment via person-centered therapy, unconditional positive regard, and authenticity in the therapeutic alliance. In order to successfully treat emotional and behavioral disorders, cognitive behavioral therapy (CBT) encourages the identification and challenge of negative thinking patterns and behaviors, as well as the development of new skills.
Key Concepts and Techniques:
Person-Centered Therapy: Active listening, reflection, empathy, and creating a supportive environment for self-exploration and growth. Cognitive-behavioral therapy involves restructuring cognitive processes, identifying and challenging cognitive distortions, implementing behavioral interventions, and developing coping strategies for managing stress and emotions.
Consideration of Culture:
 In my theoretical orientation choices, I consider students' cultural backgrounds, values, beliefs, and experiences to ensure that counselling interventions are culturally sensitive and inclusive. I incorporate cultural humility, respect for diversity, and awareness of cultural influences on students' feelings and behaviors.
Approaching Issues of Worldview and Faith:
            In a secular counselling school setting, I approach issues of worldview and faith by respecting the student's beliefs, values, and spiritual perspectives without imposing my own beliefs. I would facilitate open dialogue, explore how faith or worldview impacts the student's well-being, and integrate relevant aspects into the counselling process with the student's consent.
2) Tailoring Approaches for Student Well-Being
Creative Approach: Play Therapy
 	Play therapy involves using play as a safe and engaging medium for communication, expression, and exploration of emotions, thoughts, and experiences.
Appropriate Use
 Play therapy may be suitable for younger students or individuals who have difficulty verbalizing their emotions or processing traumatic experiences. It can be beneficial in addressing behavioral issues, anxiety, trauma, social skills development, and emotional regulation in students.
3) Ethical Obligations and When to Involve Parents or External Resources
Breaching Confidentiality:
Confidentiality may need to be breached if the student poses a risk of harm to themselves or others, if abuse or neglect is suspected, or if it is mandated by law or ethical guidelines.
Obligations to Students:
Counsellors must inform students about the limits of confidentiality, the circumstances under which confidentiality may be breached, and the purpose of maintaining confidentiality to ensure trust and transparency in the counselling relationship.
Contacting the Student's Parent:
Contacting the student's parent may be warranted when the student's safety or well-being is at risk, when parental involvement is necessary for the student's support and progress, or when parental consent is required for specific interventions or referrals.
 Referral to Outside Resources
Referral to outside resources is warranted when the student's needs exceed the scope of the counsellor's expertise, when specialized services or interventions are necessary, or when additional support from community agencies, mental health professionals, or support networks is required.
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1) Four-Step Framework for Working with At-Risk Children and Adolescents
a. Assessment
They identify the child's requirements, potential dangers, and the severity of their problems. This stage involves collecting data: interviews, surveys, and careful observations to find the underlying cause of the issue.
b. Intervention Planning
 	The counsellor creates a tailored intervention plan after evaluating the child's circumstances in order to resolve the concerns that have been discovered. Considering the child's strengths and weaknesses, this strategy is customized to meet their unique requirements.
c. Implementation
Implementing the intervention strategy is the next stage. To guarantee the techniques are successfully implemented, engaging closely with the kids, their families, and other stakeholders such as instructors or community members is necessary.
d. Evaluation and Follow-Up
The counselor assesses the results to determine how successful the tactics were after the intervention. Follow-up sessions are crucial to maintaining the child's development and making any required plan revisions.
Interventions for Substance Abuse & Addiction
Two strategies are successful in helping children and adolescents who are battling drug misuse and addiction:
a. Cognitive-Behavioral Therapy (CBT):
The primary goal of this evidence-based intervention is to assist the kid in recognizing and altering destructive patterns of behavior and thinking that are associated with drug abuse. The youngster may learn to cope, get better at handling problems, and have a lower chance of relapsing with the aid of cognitive behavioral therapy (CBT).
b. Motivational Interviewing (MI)
MI is a method that focuses on the client and helps them work through their mixed feelings regarding drug use (SAMHSA, 2021). By focusing on the child's values and aspirations, it hopes to increase the child's drive to change and, ultimately, to beat addiction.
Interventions for Depressive or anxiety disorders
Two treatments that are useful for anxiety and depression disorders are:
a. Mindfulness-Based Cognitive Therapy (MBCT)
Cognitive-behavioral approaches and mindfulness-based cognitive therapy (MBCT) are combined. It aids kids in developing a nonjudgmental awareness of their internal experiences, which in turn lessens the influence of negative thinking patterns that exacerbate anxiety and sadness.
b. Play Therapy
Play therapy is an excellent way for kids of all ages to cope with difficult emotions and experiences by creating a secure environment where they may act them out through play. By taking this tack, the counsellor may assist the kid in developing more effective coping skills while also indirectly attending to their emotional needs.
2) Crisis Planning and Management
Purpose of a Crisis Management Plan
A crisis management strategy is crucial to guarantee that schools are ready to react appropriately to crises. The fundamental goal of developing such a plan is to provide a methodical and organized way to deal with emergencies, reduce damage, and guarantee the safety of faculty and students (Vernon & Schimmel, 2004). Disasters, acts of violence, and mental health crises are just a few examples of the many kinds of emergencies that could need a comprehensive strategy for crisis management. They detail the procedures to follow before, during, and after a crisis, as well as the duties and obligations of employees.
Crisis Management Team and the School Counselor's Role
Typical school crisis management team members include the head administrator, guidance counsellor, nurse, security guards, and classroom instructors. The school counsellor is essential as the team's go-to mental health specialist. Among their duties are facilitating communication between the school and parents, coordinating with outside mental health services, and providing urgent emotional support to pupils. The counsellor also helps create and revise the crisis management plan to ensure that it considers students' mental health.
3) Suicide Prevention Programs in Schools
Importance of Suicide Prevention Programs
In order to help identify and assist kids who may be in danger of self-harm or suicide, school-based suicide prevention programs are crucial. Significantly, these programs facilitate the development of a safe space where kids may open up about struggles with mental health. A culture of transparency and compassion may be fostered by early action, which helps avert catastrophes (Vernon & Schimmel, 2004). Program success depends on buy-in from all school community members, including faculty, parents, and mental health experts. The best way for schools to support kids who are in danger is to encourage teamwork and raise public awareness.
Evidence-Based Suicide Prevention Programs
a. Sources of Strength
This program is a peer-led effort that promotes protective qualities, including connectivity, good coping, and seeking assistance. It aims to increase resilience among kids by promoting healthy mental health conversations and giving kids the tools to help one another.
b. Question, Persuade, Refer (QPR)
Quick Response Team (QPR) is a popular suicide prevention program that educates people to see the warning signs of suicidal thoughts, talk to someone who is struggling, and get them the treatment they need. Participants in this session will learn how to recognize the signs of danger and respond appropriately if someone is in danger.
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In conclusion, addressing the needs of at-risk students and adolescents requires a comprehensive approach that integrates developmental considerations, counselling theories, ethical standards, and evidence-based interventions. School counsellors can provide adequate support and promote positive outcomes by understanding the unique challenges faced by at-risk youth and using proper theoretical frameworks and counselling techniques. The 4-step framework for working with at-risk children and adolescents emphasizes the importance of identification, assessment, intervention planning, implementation, and evaluation to address complex issues such as substance abuse, mental health disorders, and trauma. Crisis planning and suicide prevention programs play a crucial role in creating a safe and supportive school environment, fostering mental health awareness, and preventing crises among students. Overall, a holistic and evidence-based approach, ethical considerations, and scholarly rigor are essential for addressing the complex needs of at-risk children and adolescents in schools. By integrating theory, practice, and research, school counsellors can affect students' lives and contribute to their academic, social, and emotional success.
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