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[bookmark: _Toc197294676]Mission Statement, Character Principles, and Biblical Worldview
	St. Pope John Paul II Classical Academy

	Location: University Place, WA

	School Population: 150 students. 80% White, 10% Asian, 5% Black, 5% Latino. 15:1 student teacher ratio. Gifted after school program for mathematics and the sciences.

	Mission Statement:
	Saint Pope John Paul II Classical Academy is a high school obedient to the Magisterium of the Catholic Church under the patronage of Saint Pope John Paul II that partners with and empowers families to form students in the trades and liberal arts, teaching students the virtues of faith, hope, and charity.

	Character Principles

	Faith
	Faith is the capacity to trust what is trustworthy, a key virtue necessary to love others and most importantly God. The teacher will demonstrate faith through modeling Christ in their classrooms, teaching that God is one who can and ought to be trusted. Students who exhibit faith will trust in the Lord in all circumstances academic or otherwise and will also trust the teacher to instruct them well.

	Hope
	Hope has at its core the desire for eternal life in the Kingdom of heaven and the reliance on God's grace, not our own strength. Hope lies in the space between despair and optimism, enabling us to trust in the promises of Christ. The teacher will instruct students in attaining the virtue of hope by keeping their eyes continually fixed on the Kingdom of heaven during their instruction. They will make continual biblical and theological connections to their content regardless of the subject. Students who exhibit hope know that despite their failings, they must place their trust in the grace of God alone.

	Charity
	Charity is the act of loving God above all things and loving one's neighbor for the love of God. Teachers will instruct students in charity bye always treating them with the dignity, respect, and care that they deserve as children of God. Students will exhibit charity by loving their classmates well through respect and kindness.

	Joy
	Joy is the abiding happiness that comes as a fruit of living in God's love and grace. Teachers will teach joy by always choosing to see the hand of God in events throughout the classroom, even if they result in suffering. Students will show joy by living in the happiness that is theirs in Christ, regardless of their grades or other academic dispositions.

	Reason
	Reason is the fit between the mind and the external world. Teachers will instruct students in reason by encouraging curiosity and Socratic discussion while always guiding students back to the truth. Students who exhibit the virtue of reason make sound judgments and are able to discern the truth, particularly when presented with difficult academic or ethical circumstances.

	Humility
	Humility is characterized by understanding one's own dependence on God and rightful place relative to God and others. Teachers will instruct students about humility by never allowing themselves to be overcome with pride and displaying a sense of their inherent creatureliness in the classroom. Students that display humility acknowledge that all good flows from the Father's love and are not dismayed at academic failures, recognizing their own limitations.

	Fortitude
	Fortitude is the capacity to remain steadfast when faced with difficulty and not wavering in pursuing the Good. Teachers will display fortitude to students by choosing to love their students in the classroom, particularly when faced with challenging behaviors or academic turmoil. Students will exhibit fortitude by pursuing the Good in their academic and personal lives, particularly when it is challenging or will reap little physical or emotional benefit.

	Justice
	Justice involves understanding and living the right relationship between oneself, others, and God. Teachers may teach justice by (among other things) allowing students to charitably communicate challenges or frustrations they face due to perceived injustices, while also providing a forum to address such concerns in the love of Christ. Students that exhibit the virtue of justice understand well how they ought to interact with their teachers, peers, and above all God.
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	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the institution of slavery within the founding of the United States, the student will give at least one insightful comment about how slavery was an essential part of compromises that allowed for the founding of the nation during the in-class discussion, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Constitutional Convention Debate Primary Source Handout

	Technology Integration (if applicable):
	N/A, will be included in other lesson plans.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze the unintended results of the Constitutional compromise on slavery as well as comprehend the circumstances under which this compromise occurred. “Circumstances” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Constitution, Convention, Slavery, Abolition, James Madison 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend five minutes briefly introducing the document that will begin the unit. The teacher will explain that the document is a first-hand account of the slavery debate during the Constitutional Convention. 

The class will then move their chairs into a circle and begin reading the document counterclockwise, one paragraph at a time.

After every 3 paragraphs, the teacher will ask if there are any questions.

	Guided Practice:  
	The students will move into two separate circles and engage in a small group discussion based on the following questions:

What is the main idea in this document? What is occurring?
What are any questions you have about the document?
Do you think the framers of the Constitution made a mistake by allowing slavery to continue in the newly formed Untied States? Consider - Would outlawing slavery have decreased the practice throughout the 13 colonies?

During the small groups, the teacher will circulate the room and monitor the conversations to ensure they are on topic as well as historically accurate. Following the small groups, the teacher will ask students to answer the questions based on their small group discussions aloud. The teacher will provide feedback on the historical accuracy of the answers to the questions as well as clarify any misconceptions.

	Independent Practice:
	Students will engage in a “U-Group” discussion, arraying their chairs in a U shape in the classroom. The question below will then be posed to the class. Students with strong views agreeing or disagreeing with the question will sit on either the far left or right side of the U respectively. Those who have a mixed opinion will sit at either the tip of the U or slightly to the appropriate side, reflecting their current opinion. The class will then discuss the question with minimal intervention from the teacher and students will move along the U as their opinions shift throughout the discussion.

Question: Should the framers of the Constitution have forgone the South’s inclusion into the Union to outlaw slavery in the United States? Consider whether this would have decreased the amount of slaves within the colonies as the South would have continued with its slave trade.

	Closure:
	The teacher will summarize the Constitutional Conventions arguments and the results of those arguments on ultimately planting the seeds of the Civil War.

Introduce the following concept as an introduction to the next class - While slavery was decreasing across the colonies until the 19th century, the cotton boom will usher in a new era of economic growth but with it will come a boom in slavery which will bring the nation to the brink of war.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a reading disability with an IEP and will be given the primary source handout the week prior for review. The teacher will pay particular attention to this student’s questions as the class reads the text together. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as well as the high amount of oral dialogue occurring throughout the entire lesson. This lesson will also appeal to visual learners through the primary source document which will be printed and with each student through the duration of the lesson. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture, small group, and finally the classroom discussion.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of slavery when viewed in the modern context and will ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start class what they know about causes of the Civil War.

	Formative Assessments/Feedback to Learners:
	After the student small group discussions, the teacher will assess student learning by asking a different student per small group to summarize what the small group discussed about the questions previously posed:

What is the main idea in this document? What is occurring?
What are any questions you have about the document?
Do you think the framers of the Constitution made a mistake by allowing slavery to continue in the newly formed Untied States? When answering the question consider - Would outlawing slavery have decreased the practice throughout the 13 colonies?

	Summative Assessment:  
	At the close of the unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Fielding, J. (2005). Engaging Students in Learning History. Canadian Social Studies, 39(2).
Madison, J. (1787). James Madison’s Notes of the Constitutional Convention [Review of James Madison’s Notes of the Constitutional Convention]. In ConSource. Yale University Press. https://www.consource.org/document/james-madisons-notes-of-the-constitutional-convention-1787-8-22/#21
Polite, V. C., & Adams, A. H. (1997). Critical Thinking and Values Clarification through Socratic Seminars. Urban Education, 32(2), 256–278. https://doi.org/10.1177/0042085997032002005
Siegal, S. (2024). Aligning Practice with Research: Using Small Groups to Differentiate Instruction [Review of Aligning Practice with Research: Using Small Groups to Differentiate Instruction]. Research and Validation. Scholastic. https://education.scholastic.com/content/dam/education/resources/5252-23_RS_Small-Group_TP_R1_Proofread_Final-INT-singles.pdf
Tanaka, K., Abosso, D., Appiah, K., Atkins, K., Barr, P., Barrutia-Wood, A., Baydoun, S., . . .Xu, L. (2021, March 23). Teaching with Primary Sources: Looking at the Support Needs of Instructors. https://doi.org/10.18665/sr.314912
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	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2


	LEARNING OBJECTIVE(S)

	Given a lesson on the importance of cotton production and export in relation to the American institution of slavery, the student will give at least one insightful comment about how cotton production was an essential part of the perceived Southern need for slavery during the in-class discussion, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Cotton is King Primary Source Handout
Cotton production and export PowerPoint slide

	Technology Integration (if applicable):
	A PowerPoint slide and projector will be used to introduce the increase in U.S cotton production, demand, and export throughout the 19th century.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze the connection between cotton production and Southern slavery. “Connection” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Cotton, Cotton Gin, Slavery, Senate, William Seward, James Hammond, Territory 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend ten minutes briefly talking about the U.S relationship with cotton production, starting with the founding of the nation. This will be modeled through a series of U.S cotton production and export graphs that will be projected for the class to view. 

The teacher will also introduce the primary source document by explaining briefly the relationship between slave use and cotton production on plantations, making mention of the Cotton Gin specifically. 

The class will then move their chairs into a circle and begin reading the document counterclockwise, one paragraph at a time.

After every 3 paragraphs, the teacher will ask if there are any questions.

	Guided Practice:  
	The students will then engage in a guided in class discussion based on the following questions:

What is the main idea in this document? What is occurring?
What are any questions you have about the document?
What does this document tell us about slavery and the American economy?
What does this document tell us about Southern sentiments towards cotton?

The teacher will guide discussion, providing feedback on the historical accuracy of the answers to the questions as well as clarifying any misconceptions. The teacher will also make it clear that all students are required to participate in the in-class discussion in some meaningful way to get full participation points.


	Independent Practice:
	The teacher will ask each student to turn to their neighbor and discuss the following questions:
In your own words, what is the main argument being made in the document?
What does this document tell us about slavery and the American diplomacy?
What does this document tell us about Southern sentiments towards slavery? 

The teacher will circulate the room to assess students comprehension of the material based on their discussions as well as clarify any misconceptions. 



	Closure:
	The teacher will summarize the connection between cotton and slavery as well as discuss how Southerners viewed both as absolute necessities to economic growth in the region.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the class discussion. This student will be graded on in class discussion behavior with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as well as the oral discussions that will be occurring throughout the entire lesson. This lesson will also appeal to visual learners through the PowerPoint slide with charts of U.S cotton production, export, and consumption as well as the primary source document which will be printed with each student through the duration of the lesson. Additionally, the questions posed during the classroom discussion will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and reading of the document.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of slavery when viewed in the modern context and will ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start class what they know about cotton and its relation to slavery throughout American History.

	Formative Assessments/Feedback to Learners:
	After the in class discussion, the teacher will assess student learning by circulating during the partner discussion to ensure all students fully comprehend the material when answering the following questions:

In your own words, what is the main argument being made in the document?
What does this document tell us about slavery and the American diplomacy?
What does this document tell us about Southern sentiments towards slavery?

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Fielding, J. (2005). Engaging Students in Learning History. Canadian Social Studies, 39(2).
Hammond, J. (1858, March 4). Cotton is King [Speech Cotton is King]. https://teachingamericanhistory.org/document/cotton-is-king/
Polite, V. C., & Adams, A. H. (1997). Critical Thinking and Values Clarification through Socratic Seminars. Urban Education, 32(2), 256–278. https://doi.org/10.1177/0042085997032002005
Siegal, S. (2024). Aligning Practice with Research: Using Small Groups to Differentiate Instruction [Review of Aligning Practice with Research: Using Small Groups to Differentiate Instruction]. Research and Validation. Scholastic. https://education.scholastic.com/content/dam/education/resources/5252-23_RS_Small-Group_TP_R1_Proofread_Final-INT-singles.pdf
Tanaka, K., Abosso, D., Appiah, K., Atkins, K., Barr, P., Barrutia-Wood, A., Baydoun, S., . . .Xu, L. (2021, March 23). Teaching with Primary Sources: Looking at the Support Needs of Instructors. https://doi.org/10.18665/sr.314912
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	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the violence that led up to the Civil War, the student will give at least one insightful comment displaying their comprehension of the arguments for and against the Mexican-American War as they relate to slavery during the in-class debate, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	President Polk’s War Message to Congress Primary Source Handout
Charles Sumner’s Speech Against the Mexican American War Primary Soure Handout

	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze why violence against other nations was part of the buildup to the Civil War. “Why” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Mexican-American War, President Polk, Senator Sumner, Free State, Slave State 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend five minutes briefly talking about the U.S relationship with Mexico and the immediate build-up to the Mexican American War. The characters of President Polk and Senator Sumner will also be introduced with the primary source documents. 

The class will then move into 4 small groups, with each given both the President Polk and Senator Sumner primary source document.

	Guided Practice:  
	The students will move into two separate circles and engage in a small group discussion based on the following questions:

What is the main argument being made in this document?
What are the questions you have about the document?

During the small groups, the teacher will circulate the room and monitor the conversations to ensure they are on topic as well as historically accurate. 

Following the small groups, the teacher will ask students to answer the questions based on their small group discussions aloud. 

The teacher will provide feedback on the historical accuracy of the answers to the questions as well as clarify any misconceptions.


	Independent Practice:
	The teacher will then ask the small groups to each craft a x2-4 sentence response to Senator Sumner’s accusations from the perspective of President Polk. The responses should be historically accurate and use evidence from the documents. 

Students will be expected to present these arguments in a speech at the beginning of the next class and must all participate in crafting the argument to receive full credit. Extra points will be given for the most dramatic, creative, and “in character” orator.

	Closure:
	The teacher will then summarize the connection between American expansionism or violence against other nations and slavery.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior as well as contributions to the President Polk speech with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as well as the oral discussions that will be occurring throughout the entire lesson. This lesson will also appeal to visual learners through the primary source documents which will be printed and with each student through the duration of the lesson. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and small groups.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of both slavery as well as offensively oriented international conflicts when viewed in the modern context and will ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start class what they know about the Mexican American War and its relation to slavery.

	Formative Assessments/Feedback to Learners:
	After the student small group discussions, the teacher will assess student learning by asking a different student per small group to summarize what the small group discussed about the questions previously posed:

What is the main idea in this document? What is occurring?
What are any questions you have about the document?

Additionally, after each small group’s elected student gives their speech to the class in the character of President Polk, the teacher will clarify any historical inaccuracies made in any of the speeches as well as affirm any positive arguments made.

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Fielding, J. (2005). Engaging Students in Learning History. Canadian Social Studies, 39(2).
Polite, V. C., & Adams, A. H. (1997). Critical Thinking and Values Clarification through Socratic Seminars. Urban Education, 32(2), 256–278. https://doi.org/10.1177/0042085997032002005
Siegal, S. (2024). Aligning Practice with Research: Using Small Groups to Differentiate Instruction [Review of Aligning Practice with Research: Using Small Groups to Differentiate Instruction]. Research and Validation. Scholastic. https://education.scholastic.com/content/dam/education/resources/5252-23_RS_Small-Group_TP_R1_Proofread_Final-INT-singles.pdf
Sumner, C. (1847). A War to Strengthen the Slavery Interests [Speech A War to Strengthen the Slavery Interests]. https://reddcenter.byu.edu/Plugins/FileManager/Files/Programs/Bianca%20Wilson%20Cole.pdf
‌Tanaka, K., Abosso, D., Appiah, K., Atkins, K., Barr, P., Barrutia-Wood, A., Baydoun, S., . . .Xu, L. (2021, March 23). Teaching with Primary Sources: Looking at the Support Needs of Instructors. https://doi.org/10.18665/sr.314912
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	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the violence within the United States that led up to the Civil War, the student will give at least one insightful comment about the Kansas-Nebraska Act and Bleeding Kansas, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Excerpt from Kansas Nebraska Act Primary Source Handout
Letters from Edward Fitch on Bleeding Kansas Primary Source Handout
Student Notebooks

	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze how violence within the United States was part of the buildup to the Civil War. “How” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Kansas, Nebraska, Territory, Ruffian, Missourian, Senator Douglas, Popular Sovereignty, Free State, Slave State 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend five minutes briefly giving some context on the first primary source document about the Kansas-Nebraska Act. This includes the circumstances under which it took place and that it repealed previous compromises (to be discussed later). 

The class will then read the Kansas-Nebraska Act primary source document with their table partner. 

The students will then engage in a table partner discussion answering the following questions:

What is the main argument being made in this document?
What are the questions you have about the document?

After the student small group discussions, the teacher will assess student learning by asking different students the following questions:

What is the main idea in this document? What is occurring?
What is popular sovereignty according to this bill?
What are any questions you have about the document?

	Guided Practice:  
	Students will then conduct a “Positive-Minus-Interesting” or “PMI” activity. Students will take out their student notebooks to draw a table with three columns labelled Plus, Minus, Interesting and list responses under each category. Students will work with their same table partners to craft responses to the following PMI questions:
What are the positive aspects of the popular sovereignty concept in this bill?
What are some negative aspects of the popular sovereignty concept in this bill?
What do you find interesting about this bill? Do you think it will solve the issue of sorting out slave and free states in the new territories?

During the small groups, the teacher will circulate the room and monitor the conversations to ensure they are on topic as well as historically accurate. 

Following the table discussions, the teacher will ask students their answers to the PMI questions in a class discussion.




	Independent Practice:
	The students will then read the Bleeding Kansas Primary source documents and evaluate the following questions with their table partner: 

What is the main idea in this document? What is occurring?
What are any questions you have about the document?
How does what the document says compare to your predictions about the success of the Kansas-Nebraska Act? Were you correct? Incorrect? Why?

Following the table discussions, the teacher will ask a different set of students their answers to the questions above in another class discussion.

	Closure:
	The teacher will then summarize the violence of “Bleeding Kansas” and its resulting from the Kansas-Nebraska Act as well as it directly preceding the violence of the Civil War.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud in each table pair as well as the oral discussions that will be occurring throughout the entire lesson. This lesson will appeal to visual learners through the primary source documents which will be printed and with each student through the duration of the lesson. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and small groups.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of both slavery as well as anarchic violence when viewed in the modern context and will ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start of class what they know about slavery related violence within the nation prior to the Civil War.

	Formative Assessments/Feedback to Learners:
	After both table pair discussions on the Kansas-Nebraska Act and Bleeding Kansas primary source documents, the teacher will assess student learning by asking a different student per small group to summarize what the small group discussed about the questions previously posed.

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Fielding, J. (2005). Engaging Students in Learning History. Canadian Social Studies, 39(2).
Fitch, E. (1861, April 28). From Edward Fitch to Dear Parent [Letter From Edward Fitch to Dear Parent].
Kansas Nebraska Act, (1854). http://www.ourdocuments.gov/doc.php?doc=28&page=transcript
Polite, V. C., & Adams, A. H. (1997). Critical Thinking and Values Clarification through Socratic Seminars. Urban Education, 32(2), 256–278. https://doi.org/10.1177/0042085997032002005
Siegal, S. (2024). Aligning Practice with Research: Using Small Groups to Differentiate Instruction [Review of Aligning Practice with Research: Using Small Groups to Differentiate Instruction]. Research and Validation. Scholastic. https://education.scholastic.com/content/dam/education/resources/5252-23_RS_Small-Group_TP_R1_Proofread_Final-INT-singles.pdf
‌Tanaka, K., Abosso, D., Appiah, K., Atkins, K., Barr, P., Barrutia-Wood, A., Baydoun, S., . . .Xu, L. (2021, March 23). Teaching with Primary Sources: Looking at the Support Needs of Instructors. https://doi.org/10.18665/sr.314912



[bookmark: _Toc197294681][bookmark: _Hlk196669387]Lesson Plan #5
	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the failed Compromises leading up to the Civil War, the student will give at least one insightful comment about their assigned compromise, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Excerpt from Missouri Compromise and Jefferson’s “Fire Bell” Speech Primary Source Handout
Excerpt from Compromise of 1850 and Daniel Webb’s 7th of March Speech Primary Source Handout
Excerpt from Crittenden Compromise and Lincoln’s Letter Rejecting the Compromise Primary Source Handout
Student Notebooks

	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze how a series of failed Compromises within the United States were part of the buildup to the Civil War. “How” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Kansas, Nebraska, Territory, Thomas Jefferson, Missouri, Compromise, Lincoln, Daniel Web Free State, Slave State 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend ten minutes giving a brief overview of the Missouri compromise, Compromise of 1850, a review of the Kansas Nebraska act, and the Crittenden Compromise 

The class will then be split into three small groups which will each be assigned the handout on the Missouri Compromise, the Compromise of 1850, or the Crittenden Compromise to read aloud.

The students will then engage in a table partner discussion answering the following questions:

What is the main argument being made in this document?
What is the author’s position on the following questions:
Should the Union allow slavery to prevent secession?
Can compromise still save the Union?

	Guided Practice:  
	Students will then conduct preparation in their small groups for their independent practice which will be giving a 1-2 minute speech based on the perspective of one of the following historical figures on the question “Should the Union allow slavery to prevent secession” and “Can compromise still save the Union”:

Daniel Webster – Compromise of 1850
Thomas Jefferson – Missouri Compromise
Abraham Lincoln – Crittenden Compromise

Students will prepare the speech in each small group and will pick one student in the group to give the speech in front of the class.


	Independent Practice:
	One student per each group will then give the 1-2 minute speech prepared by their respective small group.

Following the speeches, the class will be asked to vote on which speech gave the most compelling argument for or against slavery and/or compromise.

	Closure:
	The teacher will then summarize the effects of the failure of compromise and introduce the election of Abraham Lincoln.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud in each table pair, the oral discussions that will be occurring throughout the entire lesson, as well as the student speeches. This lesson will appeal to visual learners through the primary source documents which will be printed and with each student through the duration of the lesson. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture, small groups, and student speeches.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of both slavery when viewed in the modern context and will ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start of class what they know about attempts to compromise prior to the Civil War.

	Formative Assessments/Feedback to Learners:
	After the small groups discussions on the three primary source documents, the teacher will assess student learning by asking a different student per small group to summarize what the small group discussed about the questions previously posed.

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Casteleyn, J. (2019). Improving public speaking in secondary education―Exploring the potential of an improvisation training. L1 Educational Studies in Language and Literature, 19, Running Issue(Running Issue), 1–18. https://doi.org/10.17239/l1esll-2019.19.03.04
‌Jefferson, T. (1820, April 22). A Firebell in the Night [Letter A Firebell in the Night].
Jones, R. W. (2007). Learning and Teaching in Small Groups: Characteristics, Benefits, Problems and Approaches. Anaesthesia and Intensive Care, 35(4), 587–592. https://doi.org/10.1177/0310057x0703500420
‌Kansas Nebraska Act, (1854). http://www.ourdocuments.gov/doc.php?doc=28&page=transcript
Lincoln, A. (1860, December 10). Extending Slavery [Letter Extending Slavery].
‌Webster, D. (1850, March 7). Seventh of March Speech [Oral Seventh of March Speech]. https://www.ushistory.org/documents/seventh_of_march.htm?srsltid=AfmBOoo1FSuyySzPhexC4uX6_0rXr-xNb4vFxvzGE-z8kSKzLR5pW40j



















[bookmark: _Toc197294682]Lesson Plan #5
	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
Build Up to the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the character and election of Abraham Lincoln, the student will give at least one insightful comment about their assigned primary source document or in the final class discussion, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Secondary Source Document on the Life of Abraham Lincoln until 1860 Handout
Excerpts from House Divided Speech Primary Source Handout
Excerpts from Northern Newspapers on the Election of Lincoln in 1860 Primary Source Handout
Excerpts from Southern Newspapers on the Election of Lincoln in 1860 Primary Source Handout
Notecards


	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze how the person of Abraham Lincoln played a key role in the outbreak of the United States Civil War. “analyze” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Lincoln, Illinois, Senate, Electoral College, Secession, Compromise, Lincoln, Free State, Slave State 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend ten minutes giving a brief overview of Abraham Lincoln’s early life up to the 1860 election. 

The class will then turn to their table partner and each table partner group will receive one of four different handouts:

Secondary Source Document on the Life of Abraham Lincoln until 1860 Handout
Excerpts from House Divided Speech Primary Source Handout
Excerpts from Northern Newspapers on the Election of Lincoln in 1860 Primary Source Handout
Excerpts from Southern Newspapers on the Election of Lincoln in 1860 Primary Source Handout

The students will then engage in a table partner discussion answering the following questions:

How would you describe the character of Abraham Lincoln?
What are any questions you have about the document?



	Guided Practice:  
	The students will then be handed a notecard and use it to create a  “character card” of Lincoln with:
3 words that describe Lincoln’s character
1 quote that supports those traits
1 sentence predicting how Southerners would respond to him
1 sentence predicting how Northerners would respond to him


	Independent Practice:
	Students will give a brief presentation of their character card to the classroom and will tape their cards to the board in a section labeled by each document the group was assigned.

	Closure:
	The teacher will then summarize the effects of the failure of compromise and introduce the election of Abraham Lincoln.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud in each table pair, the oral discussions that will be occurring throughout the entire lesson, as well as the student presentations. This lesson will appeal to visual learners through the primary source documents which will be printed with each student through the duration of the lesson. Additionally, the notecards will be written and displayed on the board for the remainder of the class to view. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture, small groups, and student speeches.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to framing Abraham Lincoln’s viewpoints and perspectives within the context of the historical period in which he lived. It was also ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start of class what they know about Abraham Lincoln.

	Formative Assessments/Feedback to Learners:
	The teacher will give feedback to each group of students following their character card presentation and will clarify any misconceptions as necessary. 

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Casteleyn, J. (2019). Improving public speaking in secondary education―Exploring the potential of an improvisation training. L1 Educational Studies in Language and Literature, 19, Running Issue (Running Issue), 1–18. https://doi.org/10.17239/l1esll-2019.19.03.04
‌ Kraatz, E., Nagpal, M., Lin, T.-J., Hsieh, M.-Y., Ha, S. Y., Kim, S., & Shin, S. (2020). Teacher Scaffolding of Social and Intellectual Collaboration in Small Groups: A Comparative Case Study. Frontiers in Psychology, 11(587058), 587058. https://doi.org/10.3389/fpsyg.2020.587058
Lincoln, A. (1858, June 16). House Divided [Speech House Divided]. https://www.nps.gov/liho/learn/historyculture/housedivided.htm%20%20%E2%80%8C
Nieswandt, M., McEneaney, E. H., & Affolter, R. (2020). A framework for exploring small group learning in high school science classrooms: The triple problem solving space. Instructional Science. https://doi.org/10.1007/s11251-020-09510-9
Worthington, T. A. (2018). Letting Students Control Their Own Learning: Using Games, Role-Plays, and Simulations in Middle School U.S. History Classrooms. The Social Studies, 109(2), 136–150. https://doi.org/10.1080/00377996.2018.1460791






















[bookmark: _Toc197294683]Lesson Plan #7
	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
The Union Torn Apart – the Start of the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on secession and the Battle of Fort Sumpter, the student will give at least one insightful comment during the U Discussion, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Primary Source Document on the Battle of Fort Sumpter Handout
Excerpt from South Carolina’s Secession Ordinance Handout


	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to synthesize how the secession crisis occurred and led to the Battle of Fort Sumpter. “synthesis” is the key vocabulary word used for the function of the objective.


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Secession, South Carolina, States Rights, Fort Sumpter, General, Confederate  


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend five minutes giving a brief review on the divisive nature of Abraham Lincoln’s election in 1860. 

The whole class will then receive and read the Excerpt from South Carolina’s Secession Ordinance Handout aloud. The teacher will pose the question: “According to South Carolina’s secession statement, what specific grievances did they have against the federal government, and how do those grievances reflect their views on states’ rights and slavery?”. Students will then be given 5 minutes to annotate their document and create a response to the question posed.

The students will then engage in a class discussion based on the question posed above by the teacher.

Finally, the teacher will give a five-minute lecture on how the remaining states seceded from the Union.



	Guided Practice:  
	Next, students will be given the primary source handout on the Battle of Fort Sumpter to read aloud as a class. 

The teacher will pose the question: “What leads to Fort Sumpter becoming the first flashpoint of the Civil War?”. Students will then be given 5 minutes to annotate their document and create a response to the question posed.

The students will then engage in a class discussion based on the question posed above by the teacher.

	Independent Practice:
	Students will engage in a “U-Group” discussion, arraying their chairs in a U shape in the classroom. The question below will then be posed to the class. Students with strong views agreeing or disagreeing with the question will sit on either the far left or right side of the U respectively. Those who have a mixed opinion will sit at either the tip of the U or slightly to the appropriate side, reflecting their current opinion. The class will then discuss the question with minimal intervention from the teacher and students will move along the U as their opinions shift throughout the discussion.

Question: Should the South have been allowed to take ownership of Fort Sumpter to avoid bloodshed? Consider - could this policy shift have avoided the Civil War?

	Closure:
	The teacher will then summarize the effects of the secession and the Battle of Fort Sumpter as beginning the American Civil War.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a reading disability with an IEP and will be given the primary source handout the week prior for review. The teacher will pay particular attention to this student’s questions as the class reads the text together. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for U-Group discussion to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as a class, the oral discussions that will be occurring throughout the entire lesson, as well as the U Group discussions. This lesson will appeal to visual learners through the primary source documents which will be printed with each student through the duration of the lesson. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and U Group discussion.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to framing the arguments for Southern secession within the context of the historical period in which it occurred. It will also ensure to present historical arguments within their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start of class what they know about how the secession crisis occurred.

	Formative Assessments/Feedback to Learners:
	The teacher will give feedback in real time to students during the U Group discussion to emphasize key points as well as clarify any misconceptions as necessary. 

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Anderson, R. (1861, April 11). Demands for the Surrender of Fort Sumter [Telegram Demands for the Surrender of Fort Sumter].
Anderson, R. (1861, April 12). Further Demands for the Surrender of Fort Sumter [Telegram Demands for the Surrender of Fort Sumter].
Anderson, R. (1861, April 18). Surrender of Fort Sumter [Telegram Surrender of Fort Sumter].
‌‌ Kraatz, E., Nagpal, M., Lin, T.-J., Hsieh, M.-Y., Ha, S. Y., Kim, S., & Shin, S. (2020). Teacher Scaffolding of Social and Intellectual Collaboration in Small Groups: A Comparative Case Study. Frontiers in Psychology, 11(587058), 587058. https://doi.org/10.3389/fpsyg.2020.587058
Nurakhir, A., Nindya Palupi, F., Langeveld, C., & Nurmalia, D. (2020). Students’ Views of Classroom Debates as a Strategy to Enhance Critical Thinking and Oral Communication Skills. Nurse Media Journal of Nursing, 10(2), 130–145. https://doi.org/10.14710/nmjn.v10i2.29864





[bookmark: _Toc197294684]Lesson Plan #8
	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
The Union Torn Apart – the Start of the Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.6	The student will apply social science skills to understand major events in Virginia and United States history during the first half of the nineteenth century by:

g) evaluating and explaining the multiple causes and compromises leading to the Civil War, including the role of the institution of slavery.

	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the lives of individual Confederate and Union soldiers in the Civil War, the student will write and present their letter to the class, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Primary Source Document Diary of Ambrose S. Nichols Handout
Primary Source Document Diary of A.J. Price Handout
Student Notebooks

	Technology Integration (if applicable):
	N/A

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to compare the lives of Confederate and Union soldiers in the Civil war . “compare” is the key vocabulary word used for the function of the objective.


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Confederate, Union, earthworks, regiment, cavalry, Army of Northern Virginia, general, Confederate  


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend five minutes giving a brief overview on the life of the average Union and Confederate soldiers, including those featured in the primary sources. 

The whole class will then receive and read both the primary source Diary of Ambrose S. Nichols Handout as well as primary source Diary of A.J. Price Handout. Students will be given the opportunity to annotate both handouts.



	Guided Practice:  
	Next, students will engage in a teacher-led discussion on the following questions:

What can these letters tell us about being a soldier in the Civil War? Ensure you reference the text.

What shocked you in the text?

What was similar or different between the Confederate and Union soldier experiences?

	Independent Practice:
	Using the content of the primary source letters as well as at home research, for homework students will write a historically grounded, empathetic letter from a Union soldier to a Confederate soldier (or vice versa), imagining what might be said if enemies could share honest thoughts during the war.

	Closure:
	The teacher will end with a discussion on the following questions:

What was one thing you learned about the life of a Civil War soldier that surprised you?

If you had to choose one side to be on during the war, based only on the soldier’s experience, which would you choose and why?

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a reading disability with an IEP and will be given the primary source handout the week prior for review. The teacher will pay particular attention to this student’s questions as the class reads the text together. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for the class discussion to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as a class, the oral discussions that will be occurring throughout the entire lesson as well as the in class discussions. This lesson will appeal to visual learners through the primary source documents as well as the letters to be written by each student. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and in class discussions.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on causes of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to framing the lives of Civil War soldiers within the context of the historical period in which they lived occurred. It will also ensure to present historical arguments for why they fought in their specific contexts and circumstances without excusing the moral problem of slavery. 

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked at the start of class what they know about how the secession crisis occurred.

	Formative Assessments/Feedback to Learners:
	The teacher will give feedback in real time to students during the U Group discussion to emphasize key points as well as clarify any misconceptions as necessary. 

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Karn, S. (2024). The Affective Dimensions of Historical Empathy: Opportunities, Problems, and Challenges. The Social Studies, 1–16. https://doi.org/10.1080/00377996.2024.2381533
Keynes, M. (2018). Empathy and History: Historical Understanding in Re-enactment, Hermeneutics and Education. History of Education Review, 47(2), 235–237. https://doi.org/10.1108/her-10-2018-063
Nichols, A. (1863). Diary of Ambrose S. Nichols, a Union soldier in the American Civil War [Paper Diary of Ambrose S. Nichols, a Union soldier in the American Civil War]. https://www.americanhistory.amdigital.co.uk/Documents/Details/Diary-of-Ambrose-S--Nichols--a-Union-soldier-in-the-American-Civil-War/GLC09272
Nurakhir, A., Nindya Palupi, F., Langeveld, C., & Nurmalia, D. (2020). Students’ Views of Classroom Debates as a Strategy to Enhance Critical Thinking and Oral Communication Skills. Nurse Media Journal of Nursing, 10(2), 130–145. https://doi.org/10.14710/nmjn.v10i2.29864
Price, A. (1863, February). Letters from Andrew Price [Letter Letters from Andrew Price].
‌





Lesson Plan #9
	[bookmark: _Hlk197287175]PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
The Blood of Yanks and Confederates, the U.S Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;


	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the First Battle of Bull Run, the student will give at least one insightful comment displaying their comprehension of how the Confederacy won the battle as well as its significance, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	First Battle of Bull Run Strategic Level Map Handout
First Battle of Bull Run Secondary Source Handout
Student Notebooks

	Technology Integration (if applicable):
	PowerPoint presentation to accompany the beginning lecture and map activity with visuals.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze how the Confederates were successful at the First Battle of Bull Run. “How” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Logistics, Concentration of Force, Multi-Domain Coordination, Intelligence, Command and Control, Bull Run, Yankee 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will spend ten minutes defining as well as explaining the key conditions that win battles: Logistics, Concentration of Force, Multi-Domain Coordination, Intelligence, Command and Control, Speed, and Surprise. 

These terms will have definitions written on the board with accompanying PowerPoint example slides.

The class will then read the Secondary Source Handout on the First Battle of Bull Run together. The class will pause after each major maneuver for the teacher to explain what is occurring on a map presented on a PowerPoint slide. Students will trace what is occurring on their First Battle of Bull Run Strategic Level Map Handout as well as ask any clarifying questions about the battle. 

	Guided Practice:  
	The students will move into two separate circles and engage in a small group discussion based on the following questions:

What was the course of the Battle? What were the key points?
What condition of warfare most allowed for the Confederacy to win this battle? The entire group must select one specific condition.

During the small groups, the teacher will circulate the room and monitor the conversations to ensure they are on topic as well as historically accurate. 

Following the small groups, the teacher will ask students to answer the questions based on their small group discussions aloud. 

The teacher will provide feedback on the historical accuracy of the answers to the questions as well as clarify any misconceptions.


	Independent Practice:
	The teacher will then ask the small groups to each craft a x4 sentence argument about why their condition of warfare was the most influential in a Confederate victory. The arguments should be historically accurate and use evidence from the document. 

One student will be randomly selected to present their small group argument in a speech to the class. All students in the small group must participate in crafting the argument to receive full credit.

	Closure:
	The teacher will then summarize the key conditions that allowed the Confederacy to win at the First Battle of Bull Run.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior as well as contributions to the argumentative speech with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as well as the speeches at the end of the lesson. This lesson will also appeal to visual learners through the primary source documents which will be printed and the PowerPoint slides denoting the map to trace the battle. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and small groups.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on battles of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of both violence and brutality which are characteristic of warfare as well as and will ensure to present historical arguments within their specific contexts and circumstances without excusing serious moral issues.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	Students will be asked the following question at the start of class to facilitate an initial discussion:

What wins wars? 

	Formative Assessments/Feedback to Learners:
	After the student small group discussions, the teacher will assess student learning by asking a different student per small group to summarize what the small group discussed about the questions previously posed:

What was the course of the Battle? What were the key points?
What condition of warfare most allowed for the Confederacy to win this battle? The entire group must select one specific condition.

Additionally, after each small group’s elected student gives their speech to the class, the teacher will clarify any historical inaccuracies made in any of the speeches as well as affirm any positive arguments made.

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Cavanagh, T. M., Leeds, C., & Peters, J. M. (2019). Increasing oral communication self-efficacy improves oral communication and general academic performance. Journal of Education for Business, 94(6), 355–363. https://doi.org/10.1080/08832323.2019.1643924
Grant, R. G. (2018). First Battle of Bull Run Summary. In Encyclopædia Britannica. https://www.britannica.com/event/First-Battle-of-Bull-Run-1861
Sneden, R. K. (1861). Plan of the First Battle of Bull Run, Virginia. July 21st, 1861. Library of Congress. https://www.loc.gov/resource/gvhs01.vhs00308
United States Department of the Army. (2017). Field Manual 3-0: Operations. https://www.armyupress.army.mil/Journals/Military-Review/English-Edition-Archives/Jan-Feb-2019/FM-3-0/
‌Tanaka, K., Abosso, D., Appiah, K., Atkins, K., Barr, P., Barrutia-Wood, A., Baydoun, S., . . .Xu, L. (2021, March 23). Teaching with Primary Sources: Looking at the Support Needs of Instructors. https://doi.org/10.18665/sr.314912



[bookmark: _Toc197294685]Lesson Plan #10
	PRELIMINARY INFORMATION

	Subject: U.S History
	Grade Level: 12th


	Learning Segment Theme:
The Blood of Yanks and Confederates, the U.S Civil War
	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.

	CONTENT STANDARDS

	Virginia Standards of Learning:  
	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;


	Common Core State Standards:  
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	LEARNING OBJECTIVE(S)

	Given a lesson on the Battle of Antietam, the student will give at least one insightful comment displaying their comprehension of how the Union won the battle as well as its significance, with at least 80% historical accuracy.

	RESOURCES, MATERIALS, AND TECHNOLOGY INTEGRATION

	Resources and Materials:
	Excerpts from McClellan’s Report at Antietam Primary Source Handout
Battle of Antietam Excerpts from Special Order 191 Primary Source Handout
Battle of Antietam Secondary Source Handout
Battle of Antietam Map Handout
Student Notebooks

	Technology Integration (if applicable):
	PowerPoint presentation to accompany the beginning lecture and map activity with visuals.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:    
	Students will be able to analyze how the Union and specifically McClellan was successful at the Battle of Antietam. “How” is the key vocabulary word used for the function of the objective. 


	Language Supports:
	Vocabulary words will have definitions presented throughout the lesson as they are introduced.

Terms will also be written on the whiteboard for visual students to ensure they are able to grasp each definition. 


	Essential Vocabulary:  
	Logistics, Concentration of Force, Multi-Domain Coordination, Intelligence, Command and Control, Antietam, Yankee 


	INSTRUCTION

	Direct Instruction/Modeling:  
	The teacher will give a five-minute lecture on the early life of General McClellan up to the Civil War and will briefly introduce the Battle of Antietam.

Students will then turn to their partners and read together the Excerpts from McClellan’s Report at Antietam Primary Source Handout. 

The class will then discuss the following with their partners:

What does this tell us about the character of General McClellan? Is he a risk-taker? Is he cautious?

Next, students will then turn to their partners and read together the Battle of Antietam Excerpts from Special Order 191 Primary Source Handout

The class will then have a teacher-led discussion around the following question:

What benefit could these captured battle plans from General Lee have for General McClellan? What key conditions of warfare discussed last class can be applied (the conditions will be displayed on a PowerPoint slide)? 




	Guided Practice:  
	The class will then read the Secondary Source Handout on the Battle of Antietam together. The class will pause after each major maneuver for the teacher to explain what is occurring on a map presented on a PowerPoint slide. Students will trace what is occurring on their Battle of Antietam Map Handout as well as ask any clarifying questions about the battle.




	Independent Practice:
	Students will engage in a “U-Group” discussion, arraying their chairs in a U shape in the classroom. The question below will then be posed to the class. Students with strong views agreeing or disagreeing with the question will sit on either the far left or right side of the U respectively. Those who have a mixed opinion will sit at either the tip of the U or slightly to the appropriate side, reflecting their current opinion. The class will then discuss the question with minimal intervention from the teacher and students will move along the U as their opinions shift throughout the discussion.

Question: Was General McClellan right to be cautious or should he have been more willing to take risks at Antietam? Consider – could he have won a more crushing victory if he took greater risks or would he have instead lost the battle entirely.

	Closure:
	The teacher will then summarize the key conditions that allowed the Union to win at the Battle of Antietam.

	DIFFERENTIATION

	Supporting Students with Special Needs:  
	One student has a 504-plan due to autism spectrum disorder (ASD). This student will have a checklist with explicitly delineated behaviors expected of them during the small group discussion. This student will be graded on small group behavior as well as contributions to the argumentative speech with greater leniency than their peers. 

	Strategies to Challenge Above-Average Learners:  
	The above average learners will be the leaders for small groups that have disinterested or struggling students to both challenge them and encourage peer mentorship.

	Facilitating a Classroom Environment that Supports Student Learning:  
	This lesson will appeal to auditory learners due to the document being read aloud as well as the speeches at the end of the lesson. This lesson will also appeal to visual learners through the primary source documents which will be printed and the PowerPoint slides denoting the map to trace the battle. Additionally, the questions posed during the classroom small groups will be posted on the board. This lesson will appeal to kinesthetic learners by allowing them to constantly shift where they are sitting during the brief lecture and U group activity.

	Extension: 
	If students finish early, they will be promptly directed to the class library of historical books on battles of the Civil War and resources in the reading corner. 

	Culturally Responsive Teaching:  
	The lesson will pay special attention to condemn the notion of both violence and brutality which are characteristic of warfare as well as and will ensure to present historical arguments within their specific contexts and circumstances without excusing serious moral issues.

	ASSESSMENT

	Diagnostic/Pre-Assessment(s):  
	The teacher will lead a class discussion around the following question to introduce the cautious style of military leadership that General McClellan displayed at the battle:

Is it better to have a cautious or a risk-taking military leader? Why? 

	Formative Assessments/Feedback to Learners:
	The teacher will give feedback in real time to students during the U Group discussion to emphasize key points as well as clarify any misconceptions as necessary. 

	Summative Assessment:  
	At the close of the entire unit, the students will be given a test composing of a word bank and two short answer questions. The test will require students to connect concepts and themes across the entire unit together, accurately displaying a comprehension of the information taught. 


	CONNECTIONS TO RESEARCH, THEORY, AND BEST PRACTICE
(5-6 professional references in current APA format)

	Antietam Battlefield Board, Cope, E. B., & Mattern, H. W. (1898). Map of the battlefield of Antietam. Antietam Battlefield Board. Retrieved from https://www.loc.gov/item/99447385/
McClellan, G. B. (1864). Report of Major-General George B. McClellan, upon the organization of the Army of the Potomac, and its campaigns in Virginia and Maryland, from July 26, 1861, to November 7, 1862. Boston: Published at the office of the Boston Courier. Retrieved from https://www.loc.gov/item/02011274/
Lee, R. E. (1862, September 9). Special Orders No. 191. Retrieved from https://www.battlefields.org/sites/default/files/atoms/files/road-to-antietam-special.pdf
Lee, Y., & Tan, S. C. (2021). Long-lasting conceptual change in science education: The role of U-shaped pattern of argumentative dialogue in collaborative argumentation. International Journal of Science Education, 43(6), 975–995. https://doi.org/10.1080/09500693.2021.1909371PMC
United States Department of the Army. (2017). Field Manual 3-0: Operations. https://www.armyupress.army.mil/Journals/Military-Review/English-Edition-Archives/Jan-Feb-2019/FM-3-0/
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[bookmark: _Toc197294686]Block-Style Lessons 11 – 20
	
	Lesson #11
	Lesson #12
	Lesson #13
	Lesson #14

	Lesson Topic
	Let Freedom Ring: The Emancipation Proclamation
	Victory on the Battlefield: Vicksburg and Gettysburg
	The Confederacy’s Last Breath: Petersburg
	The Slaying of a Hero: Lincoln’s Assassination

	Content Focus Standards
	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;


	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;

	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;


	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;


	Literacy Standards
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	[bookmark: _Hlk202101778]Learning Objectives
	Given a lesson on the Emancipation Proclamation, the student will give at least one insightful comment displaying their comprehension of what the document was as well as its significance in Civil War America, with at least 80% historical accuracy.

	Given a lesson on the Battles of Vicksburg and Gettysburg, the student will give at least one insightful comment displaying their comprehension of how the Union won the battles as well as their significance, with at least 80% historical accuracy.


	Given a lesson on the Battle of Petersburg, the student will give at least one insightful comment displaying their comprehension of how the Union won the battle as well as its significance in finally ending the Civil War, with at least 80% historical accuracy.

	Given a lesson on the Assassination of Abraham Lincoln, the student will give at least one insightful comment displaying their understanding of why Lincoln was assassinated as well as the historical significance of the monumental event, with at least 80% historical accuracy.


	Instructional Idea(s)
	Primary Source Table Partner Read/Discussion: Students analyze Lincoln’s Emancipation Proclamation and debate its immediate vs. long-term impacts.

Mapping Out Freedom Activity: Students chart where the proclamation did and did not apply, using a U.S. map accurate to the time period to visualize slave states and occupied territories.
	Mapping Out the Battles Activity: The class will read a Secondary Source Handout on the Battles together. The class will pause after each major maneuver for the teacher to explain what is occurring on a map presented on a PowerPoint slide. Students will trace what is occurring on their Battle Map Handouts as well as ask any clarifying questions about the battle.

	Trench Warfare Roleplay: Students will conduct a roleplaying activity displaying how trench warfare prolonged the battle and made it increasingly miserable as a soldier to take part in.

Primary Source Class Read: Students conducted a guided read of a primary source document on the battle.
	History Minute Reenactment: Students craft a script and reenact the famous assassination scene from Ford’s Theatre as well as Booth’s escape.

	Assessment Idea(s)
	During the discussion, students must contribute at least one historically grounded insight about the document’s impact.
	Students craft a speech together in their small groups for one randomly selected student to present that argues which battle was most influential in turning the tide of the war towards the Union. 
	During the class discussion, students must contribute one historically accurate insight about the siege’s military or logistical significance
	Local Newspaper Headline: Students write a fictional front-page newspaper headline and subhead for a paper that existed at the time from April 15, 1865, summarizing the event and its impact, referencing the primary source documents provided in class for accuracy.






	
	Lesson #15
	Lesson #16
	Lesson #17
	Lesson #18

	Lesson Topic
	Fort Steilacoom Field Trip
	Fort Steilacoom Field Trip Debrief
	Death and Destruction: The South at the End of the Civil War
	President Johnson: A Conflicted Man

	Content Focus Standards
	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;

	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;

	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

a) describing major events and the roles of key leaders of the Civil War era, with emphasis on Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;

c) evaluating and explaining the impact of the war on Americans, with emphasis on Virginians, African Americans, the common soldier, and the home front;

	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

d) evaluating postwar Reconstruction plans presented by key leaders of the Civil War; and
e) evaluating and explaining the political and economic impact of the war and Reconstruction, including the adoption of the 13th, 14th, and 15th Amendments to the Constitution of the United States.


	Literacy Standards
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	[bookmark: _Hlk202101791]Learning Objectives
	Given a field trip to Fort Steilacoom, the student will give at least one comment demonstrating their understanding of the fort’s connection to the broader national conflict during the Civil War, with at least 80% historical accuracy.


	Given a field trip to Fort Steilacoom, the student will produce a postcard that could have been written from a soldier stationed at the Fort during the Civil War, referencing at least 3 observations from the field trip, with at least 80% historical accuracy.


	Given a lesson on the South at the end of the Civil War, the student will give at least one comment demonstrating their understanding of the former Confederacy’s socio-economic and political situation in April-August 1865, with at least 80% historical accuracy.


	Given a lesson on the President Johnson and Presidential Reconstruction, the student will give at least one comment demonstrating their understanding of President Johnson’s character as well as the nature of Presidential Reconstruction, with at least 80% historical accuracy.



	Instructional Idea(s)
	Mini-Lecture: Prior to entering the fort, the teacher will provide a brief lesson exploring the strategic role the fort played in the Pacific Northwest during the Civil War.
	Student Share: Students will share what was most interesting to them about Fort Steilacoom during the field trip and will share specific observations they made.
	Primary Source Small Groups: Students examine Southern newspaper excerpts, Freedmen’s Bureau reports, and diary entries from white and Black Southerners in 1865 in small groups. They answer key questions about the sources to facilitate comprehension and critical thinking.
	Secondary Source Classroom Read: Class reads a secondary source on the life of Johnson together, pausing throughout to answer teacher prompted questions and engage in discussion.

	Assessment Idea(s)
	Guided Worksheet: Students will receive and must fill out a guided worksheet with prompts to observe and take notes on various aspects of the fort with a heavy focus on what the student is specifically interested in.
	Postcard Activity: Students write a first-person postcard as if they were a Union soldier stationed at Fort Steilacoom, including 3 specific observations from the field trip with an accurate tone as well as content to the Civil War era.

	Student Speech: One randomly selected student will give a speech crafted by the student’s small group role-playing either a freedmen, a white plantation owner, or a white yeomen and how their lives have changed due to the Civil War.
	U Group Discussion: Students conduct a U Group discussion on if President Johnson was a particularly immoral man by the standards of his time or if he was simply attempting to do his best in an unprecedented situation.





	

	Lesson #19
	Lesson #20

	Lesson Topic
	Congress Takes the Reins: Congressional Reconstruction
	Small Successes, Failed Dreams, and the End of Reconstruction

	Content Focus Standards
	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

d) evaluating postwar Reconstruction plans presented by key leaders of the Civil War; and
e) evaluating and explaining the political and economic impact of the war and Reconstruction, including the adoption of the 13th, 14th, and 15th Amendments to the Constitution of the United States.


	VUS.7 The student will apply social science skills to understand the Civil War and Reconstruction eras and their significance as major turning points in American history by:

d) evaluating postwar Reconstruction plans presented by key leaders of the Civil War; and
e) evaluating and explaining the political and economic impact of the war and Reconstruction, including the adoption of the 13th, 14th, and 15th Amendments to the Constitution of the United States.



	Literacy Standards
	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS.ELA-Literacy.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.


	[bookmark: _Hlk202101806]Learning Objectives
	Given a lesson on Congressional Reconstruction, the student will give at least one comment demonstrating their comprehension of what Congressional Reconstruction was and its significance, with at least 80% historical accuracy.


	Given a lesson on how Reconstruction came to a close, the student will give at least one comment demonstrating their understanding of the factors that led to the end of Reconstruction, with at least 80% historical accuracy.



	Instructional Idea(s)
	Small Groups: In small groups, students each examine one major piece of legislation (e.g., 14th Amendment, Reconstruction Acts, Civil Rights Act of 1866) passed because of Congressional Reconstruction. 


	Primary Source Small Groups: Students examine Southern newspaper excerpts, Northern newspaper excerpts, and diary entries from white and Black Southerners as well as Northerners in the early 1870s reflecting the changing national sentiment against Reconstruction.

	Assessment Idea(s)
	Class Presentations: Students present to the class how their legislation shaped Reconstruction.

	Role-Playing Press Conference: Students act out a press conference based on their assigned role (e.g., Southern Democrat, Radical Republican, Freedman, Northern business owner) and explain why Reconstruction is failing or why it should continue.
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