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Interest Inventory Form: 
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Dictated Writing Sample: 
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Observation Checklist: 
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Pre-Test: IRI Summary Sheet: 
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Pre-Assessment Summary: 

The purpose of each assessment instrument is to assess where the student is as far as a 

reading level. The information collected helps the reading specialist identify where to start with 
intervention and what reading level to instruct the student. By using the word list, it is easier to 

identify where to start the student on the leveled reading passages. Looking at the words missed 
on the word list and the errors made in the leveled reading passages, it is easier to identify the 
difficulties the student may be having. The comprehension assessment helps to see what the 

student is retaining after reading and if that is also an area of concern.  
The easiest assessment is the word list option because students just read through the 

words and you can quickly calculate where to start the student on the leveled readers. The most 
difficult assessment to administer and score was the leveled reading passages and the 
comprehension questions because you have to follow along as the student reads and then 

deciding if the answer to the comprehension questions are good enough to pass a correct answer. 
The instrument that worked best with the student was the word lists because they were 

not overwhelmed by the directions. They did not see the word list and shut down because they 
knew they would be finished fast. The most difficult assessment to do with the student was the 
writing assessments because when the student could not spell something, the student would shut 

down and complain about writing.  
I felt all of the instruments of assessments provide useful information. The word list 

helped to see which reading passage to start with, the reading passage leads to the 
comprehension assessment. The writing of the passage helps to see how students use spelling in 
context and how to instruct them with spelling and writing as well as reading. For this student, he 

seems to be working just below the instructional level but needs more intensive instruction on 
comprehension strategies. 
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Date of Collaboration: Friday, February 6th 

 

Names of Teachers: Argenbright, Turner, Thompson 

 

Teacher Collaboration Summary: 

 

The teachers provided feedback on their concerns they have noticed when working with 

the student. Ms. Argenbright works with Canon in the general education classroom and has had 
some concerns. Ms. Argenbright has noted that Canon is easily distracted but willing to do the 

work. He often seems to be doing his assignments, but has difficulty retaining information or 
recalling what he just read.  

The feedback from this meeting and the data that has been collected through various 

assessments all year and the intervention data taken for this case study will allow me to plan 
useful intervention instruction for Canon and help me to guide Ms. Argenbright with her 

instruction and differentiation for Canon in the general education classroom.  
When meeting, we collaborated with each other on using different digital and print 

materials in the general education classroom when assignments are assigned , so that Canon can 

work alongside his peers in a way that he can retain the information and not be easily distracted. 
I will work to develop more structured scaffolding for Canon when working with reading and 

writing materials to help him retain information in class. This will include both digital and print 
resources for him as an accommodation for working in the general education classroom. I will be 
responsible for his tier 2 intervention instruction during homeroom time, working on his reading 

goals and comprehension skills.  
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Lesson Plan #1 (Note: Other lesson plan templates may be substituted) 
 

Objective: 
 

Model fluent reading 

Activities: 
 

• Teacher reads the text aloud, demonstrating phrasing and expression. 
• Discuss what makes fluent reading sound natural (appropriate pauses, 
expression). 

Results: 
 

Student can hear the difference in fluent and non-fluent reading. 

Rationale: 
 

Modeling fluent reading gives struggling readers an exemplar and helps 
them internalize phrasing and pacing, key components of fluency that 
support comprehension. (Reading Rockets) 

 
 

Lesson Plan #2 (Note: Other lesson plan templates may be substituted) 
 

Objective: 

 

Improve accuracy and rate through repeated reading 

Activities: 

 

• Re-read the Day 1 passage or a different short text 2–3 times. 
• Chart WCPM (words correct per minute) across readings. 
• Pair reading practice with teacher or partner. 

Results: 
 

Student does better with each reading. 

Rationale: 
 

Repeated oral reading with guided feedback builds automaticity and prosody, 
both crucial for comprehension. (Reading Rockets) 

 

 
 

Lesson Plan #3 (Note: Other lesson plan templates may be substituted) 
 

Objective: 

 

Build expression and pacing using supported reading. 

Activities: 

 

• Teacher and group echo read lines or sentences. 
• Follow with choral reading (group reads together). 
• Discuss difficult vocabulary before reading. 

Results: 
 

Student gets practice using fluency skills and hearing other readers.  

Rationale: 
 

Echo and choral reading allow students to practice fluent reading rhythm with 
the support of a fluent model. (Reading Rockets) 

 

Lesson Plan #4 (Note: Other lesson plan templates may be substituted) 
 

Objective: 
 

Enhance comprehension via vocabulary development. 

Activities: 

 

• Pre-teach key vocabulary from today’s reading text using student-friendly 
definitions, synonyms, and context. 
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• Group discussion of word meanings and examples.  
• Read text and apply new vocabulary. 

Results: 
 

Student shows improved comprehension skills with newly learned 
vocabulary practice. 

Rationale: 
 

Strong vocabulary knowledge supports comprehension and contributes to 
smoother reading. (Reading Rockets) 

 

Lesson Plan #5 (Note: Other lesson plan templates may be substituted) 
 

Objective: 
 

Practice active comprehension strategies 

Activities: 

 

• Before reading, make predictions based on title, headings, or images.  
• After reading, write or discuss a summary of the text.  

Results: 

 

Student shares reasonable predictions and using writing to correctly 

summarize the text. We did discuss how to improve on summarizing by 
adding more details.  

Rationale: 

 

Prediction and summarization help students monitor meaning and organize text 
information. (Reading Rockets) 

 

 
Lesson Plan #6 (Note: Other lesson plan templates may be substituted) 

 

Objective: 
 

Increase fluency and understanding. 

Activities: 

 

• Repeated reading of a passage. 
• After reading, answer literal and inferential questions (who, what, why).  

Results: 

 

Student was able to answer the questions and we worked on finding 

evidence in the text.  

Rationale: 
 

Combining repeated reading with comprehension check strengthens both 
fluency and meaning construction. (Reading Rockets) 

 
 

 
Lesson Plan #7 (Note: Other lesson plan templates may be substituted) 

 

Objective: 
 

Build fluency and critical thinking. 

Activities: 
 

• Students read in pairs, alternating paragraphs. 
• Partners ask each other comprehension questions after reading.  

Results: 

 

Student worked well with others and got to practice comprehension skills 

with a peer.  

Rationale: 

 Partner reading encourages students to read with a purpose and communicate 
understanding, building fluency and comprehension collaboratively. (Reading 
Rockets) 
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Lesson Plan #8 (Note: Other lesson plan templates may be substituted) 

 

Objective: 

 

Foster metacognitive comprehension strategies. 

Activities: 
 

• Practice one or two reciprocal teaching strategies (e.g., clarifying unclear 
parts, asking questions). 
• Small-group dialogue about text meaning. 

Results: 
 

Student did a good job of contributing to the small group discussion 
about the text meaning. 

Rationale: 

 

Reciprocal teaching engages students in thinking about what they read and 
deepens comprehension. 

 

 
Lesson Plan #9 (Note: Other lesson plan templates may be substituted) 

 

Objective: 
 

Combine fluency practice with comprehension application. 

Activities: 
 

• Timed reading + partner discussion. 
• Students write a “main idea + three details” summary from text.  

Results: 

 

The student was able to see his improvements with fluency and working 

with a partner was able to help summarize the text.  

Rationale: 

 

Integrating fluency and comprehension in one session reflects authentic reading 
tasks. (Reading Rockets) 

 
 

Lesson Plan #10 (Note: Other lesson plan templates may be substituted) 
 

Objective: 
 

Re-assess fluency growth and reflect on comprehension strategies.  

Activities: 

 

• Administer the same fluency measure as Day 1. 
• Student self-reflection: Which strategies helped most? How did 
comprehension improve? 

Results: 
 

The student liked to progress monitor and see his growth.  

Rationale: 
 

Progress monitoring verifies growth and encourages student ownership of 
strategy use. (Reading Rockets) 
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Summary of Instruction: 
 

Instruction was based on the pre-assessment data and focused on comprehension and 
fluency practice. Each day focused on a skill that the case study student needed to practice. 
Each lesson had a objective that the student and I went over so they would also know the 
expected outcome and the reason we were practicing this skill. The strategies were research-
based practices that aligned with addressing the need for fluency and comprehension skills. I 
used a lot of resources from the Reading Rockets site because they are research based and I 
have used them with successful outcomes before. The digital and print resources used were 
primarily from the Reading Rockets website as well as the UFLI website and our schools STARI 
program that I have access to. 
 
Reflection of Instruction: 
 

The strategies that were most effective while working with this student were the modeling of 
reading, reading with peers, and timed readings. This student is very competitive and driven by 

peers. Letting him work like this and modeling it for him helped him to better understand how it 
should sound and how he should use skills to retell stories. A difficulty was retelling. This 
student struggles with retelling and he does not like to write because of spelling difficulties. This 

was difficult to get him to try these strategies because he was not as driven or focused. He gets 
easily frustrated when he feels he is not doing well and will shut down. I did not think he would 

like reading with his peers as much as he did so that was an unexpected surprise. Moving 
forward, I will have this student working on more comprehension strategies and having him go 
back into the text to highlight his evidence for his answers. He tends to want to rush to just get to 

the answer but I want him to understand the importance of proving his answers with evidence 
within the text. Having the student track his reading fluency and comprehension was a good 

strategy that worked well for him so that he could see he was making daily progress. Overall, the 
experience was successful and I also feel the student has a better understanding of what 
comprehension means. He can now understand that just listing off an answer is not 

comprehension.  
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PART 4: 
 

POST-ASSESSMENT 
 

 

 

 

 

 



EDUC 699-3 

 

   

 

 
Reflection of Post-Assessment: 
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The pre-assessment scores show that Student 1 was at a 6th grade instructional level with most 
difficulty being in fluency and comprehension. Post assessment scores show that the student is 
at a 7th grade instructional level and shows growth in fluency and comprehension by answering 
8 out of 10 questions correctly after reading the passage. The instructional intervention had a 
great impact on the student as the student went up a reading level and is more confident. The 
student is able to answer simple questions about the passages. Assessment results showed the 
student needed instruction on how to comprehend text and answer questions. That is what we 
focused on in the intervention. The results were expected as there were frequent quick checks 
and check ins throughout the intervention lessons so I knew where he was as far as the goal 
was concerned. Based on the post-assessment results, the student should continue to be in this 
tier 2 intervention and continue working on his reading skills and comprehension skills with the 
goal to catch up to his 7th grade peers and reading level.  
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PART 5: 
 

COMMUNICATING ASSESSMENT 

RESULTS 
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Dates of Assessment Results Meetings: March 3rd, 2026: 
Names of Parents, Teachers, and Administrators with whom Assessment Results were 
Shared: Ms. Maddon, Ms. Argenbright, Dr. Turner, Mrs. Thompson, Ms. Warren 
 
Written Report of Assessment Results 
(Include the written form of assessments results) 
Canon is a 7th grade student at SMS that is receiving tier 2 instruction 30 minutes a day, 5 days 
a week. His main goal is to improve his fluency and comprehension skills. After a month of 
intensive instruction, Canon has shown a grade level worth of improvement in both reading and 
comprehension. It is my recommendation that Canon continue to receive the same tier 2 
instruction for 30 minutes a day, 5 days a week until he is a fall 8th grade reading level to catch 
him up to his grade level. 
 
Summary of Conferences to Share Assessment Results: 
The conference was a quick meeting with the mother and the teachers and administrators listed. 
The mother knew the goals and what the concerns were going in. She was happy to hear that 
the instruction intervention was working and that Canon was showing growth. The team agreed 
that Canon should continue to get the tier 2 instruction. Progress monitoring will continue 
throughout the year but instructional interventions may be interrupted towards the end of the 
year with SOL testing schedules. It was suggested that we share resources for the mother to 
get Canon some summer tutoring or reading enrichment so that he does not have the “summer 
slide”. The mother was open to this suggestion. The team will compile information for the 
mother and send it home within the next week.  
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CASE STUDY REPORT 
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CASE STUDY REPORT 
 

Examiner’s name: Kendra Thompson 

Client’s name [FIRST NAME ONLY]: Canon 

Client’s age: 13 Grade: 7 

 
Directions: Complete each section of the report with detailed responses. Use a minimum of 

five complete sentences for each section. All writing should be free of errors. 

Client background  

Canon has attended SCS since pre-kindergarten. He has always needed RTI in reading. His 
grades fall in the average range category in most classes though he does excell in mathematics. 

There are no known health or other impairments. Canon’s mother agrees that he has had some 
academic struggles, mostly with reading, since he was in first grade. She states that he does 

not like to read but would rather play sports. His teacher states that he is a good student and 
tries hard but it does take some effort to keep him engaged especially if it is a reading 
assignment.  

 

Test behavior and test results  

Canon was annoyed that he had to take the assessments. Luckily, we had already formed a 

good relationship built on classroom expectations and effort so with a little bit of 
encouragement, Canon did do the assessments with little fuss. The test results show that Canon 
does show growth with tier 2 instruction and should continue his intervention.  

 

Summary of instruction 

Over a ten-day span, Canon, along with a small group of peers with the same goal, completed 

lessons that focused on fluency and comprehension. Canon was eager to make progress and 
worked hard. Some days were more difficult than others but overall he did well. The partner 
reading and group reading were the most impactful with Canon as he enjoyed working with 

his friends and reading with them. He also enjoyed watching how his data tracking changed 
showing progress.  

 

Recommendations 

List classroom recommendations based on pre-test and post-test results and instructional 
experiences.  Provide recommendations for all three groups of stakeholders: 1) Classroom 

teachers and education support personnel; 2) other school specialists, and 3) parents. 
Moving forward, I recommend that Canon’s classroom teachers know that he needs 

relationships and time. Teachers should offer many opportunities for text to be read aloud and 
in pairs so that Canon can have ample practice. Using graphic organizers to help Canon 
organize his thoughts is also a helpful resource for him. For the reading specialists and SPED 

team that work along side the RTI team, it would be beneficial to continue to data track and 
include Canon on those meetings so that he can see the progress he is making. For his mother, 

we will compile a list of resources to be used over the summer to help Canon retain the 
progress he has made this school year. Mom should also encourage reading for at least 30 
minutes a day over the summer.  
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Summaries and reflections (Copy these from each section of the Case Study Packet. 

Prompts for each Part are available in the assessment directions) 

Part 1: Pre-Assessment 
The purpose of each assessment instrument is to assess where the student is as far as a 

reading level. The information collected helps the reading specialist identify where to start 
with intervention and what reading level to instruct the student. By using the word list, it is 
easier to identify where to start the student on the leveled reading passages. Looking at the 

words missed on the word list and the errors made in the leveled reading passages, it is easier 
to identify the difficulties the student may be having. The comprehension assessment helps to 

see what the student is retaining after reading and if that is also an area of concern.  
The easiest assessment is the word list option because students just read through the 

words and you can quickly calculate where to start the student on the leveled readers. The 

most difficult assessment to administer and score was the leveled reading passages and the 
comprehension questions because you have to follow along as the student reads and then 

deciding if the answer to the comprehension questions are good enough to pass a correct 
answer. 

The instrument that worked best with the student was the word lists because they were 

not overwhelmed by the directions. They did not see the word list and shut down because they 
knew they would be finished fast. The most difficult assessment to do with the student was the 

writing assessments because when the student could not spell something, the student would 
shut down and complain about writing.  

I felt all of the instruments of assessments provide useful information. The word list 

helped to see which reading passage to start with, the reading passage leads to the 
comprehension assessment. The writing of the passage helps to see how students use spelling 

in context and how to instruct them with spelling and writing as well as reading. For this 
student, he seems to be working just below the instructional level but needs more intensive 
instruction on comprehension strategies. 

 

Part 2: Teacher Collaboration 

The teachers provided feedback on their concerns they have noticed when working 
with the student. Ms. Argenbright works with Canon in the general education classroom and 
has had some concerns. Ms. Argenbright has noted that Canon is easily distracted but willing 

to do the work. He often seems to be doing his assignments, but has difficulty retaining 
information or recalling what he just read.  

The feedback from this meeting and the data that has been collected through various 
assessments all year and the intervention data taken for this case study will allow me to plan 
useful intervention instruction for Canon and help me to guide Ms. Argenbright with her 

instruction and differentiation for Canon in the general education classroom.  
When meeting, we collaborated with each other on using different digital and print 

materials in the general education classroom when assignments are assigned, so that Canon 
can work alongside his peers in a way that he can retain the information and not be easily 
distracted. I will work to develop more structured scaffolding for Canon when working with 

reading and writing materials to help him retain information in class. This will include both 
digital and print resources for him as an accommodation for working in the general education 

classroom. I will be responsible for his tier 2 intervention instruction during homeroom time, 
working on his reading goals and comprehension skills.  
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Part 3: Instruction  
Summary of Instruction: 

Instruction was based on the pre-assessment data and focused on comprehension 
and fluency practice. Each day focused on a skill that the case study student needed to 
practice. Each lesson had a objective that the student and I went over so they would also 
know the expected outcome and the reason we were practicing this skill. The strategies were 
research-based practices that aligned with addressing the need for fluency and 
comprehension skills. I used a lot of resources from the Reading Rockets site because they 
are research based and I have used them with successful outcomes before. The digital and 
print resources used were primarily from the Reading Rockets website as well as the UFLI 
website and our schools STARI program that I have access to. 
 
Reflection of Instruction: 
The strategies that were most effective while working with this student were the modeling of 

reading, reading with peers, and timed readings. This student is very competitive and driven 
by peers. Letting him work like this and modeling it for him helped him to better understand 

how it should sound and how he should use skills to retell stories. A difficulty was retelling. 
This student struggles with retelling and he does not like to write because of spelling 
difficulties. This was difficult to get him to try these strategies because he was not as driven or 

focused. He gets easily frustrated when he feels he is not doing well and will shut down. I did 
not think he would like reading with his peers as much as he did so that was an unexpected 

surprise. Moving forward, I will have this student working on more comprehension strategies 
and having him go back into the text to highlight his evidence for his answers. He tends to 
want to rush to just get to the answer but I want him to understand the importance of proving 

his answers with evidence within the text. Having the student track his reading fluency and 
comprehension was a good strategy that worked well for him so that he could see he was 

making daily progress. Overall, the experience was successful and I also feel the student has a 
better understanding of what comprehension means. He can now understand that just listing 
off an answer is not comprehension. 

 
 

Part 4: Post-Assessment 
The pre-assessment scores show that Student 1 was at a 6th grade instructional level with 
most difficulty being in fluency and comprehension. Post assessment scores show that the 
student is at a 7th grade instructional level and shows growth in fluency and comprehension 
by answering 8 out of 10 questions correctly after reading the passage. The instructional 
intervention had a great impact on the student as the student went up a reading level and is 
more confident. The student is able to answer simple questions about the passages. 
Assessment results showed the student needed instruction on how to comprehend text and 
answer questions. That is what we focused on in the intervention. The results were expected 
as there were frequent quick checks and check ins throughout the intervention lessons so I 
knew where he was as far as the goal was concerned. Based on the post-assessment 
results, the student should continue to be in this tier 2 intervention and continue working on 
his reading skills and comprehension skills with the goal to catch up to his 7th grade peers 
and reading level. 
 

Part 5: Communicating Assessment Results 
The conference was a quick meeting with the mother and the teachers and administrators 
listed. The mother knew the goals and what the concerns were going in. She was happy to 
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hear that the instruction intervention was working and that Canon was showing growth. The 
team agreed that Canon should continue to get the tier 2 instruction. Progress monitoring will 
continue throughout the year but instructional interventions may be interrupted towards the 
end of the year with SOL testing schedules. It was suggested that we share resources for the 
mother to get Canon some summer tutoring or reading enrichment so that he does not have 
the “summer slide”. The mother was open to this suggestion. The team will compile 
information for the mother and send it home within the next week. 

 

Part 6: Case Study Report 

The Case Study is complete with pre-assessment data, information from parents, teachers, and 
the student. There are summaries for each section of the case study. We have an action plan 

moving forward. All parties involved with Canon’s education have been briefed with the next 
steps. Canon is excited to continue his reading journey and tracking his progress.  

 


