Interdisciplinary Instructional Plan (3 lessons)
Social Studies and ELA


	
LESSON #1

	Subject/Topic: Social Science
	Grade Level: Second Grade


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Contributing Historical Figures

	Resources and Materials:
· Whiteboard and markers
· projector
· Christopher Columbus Flipbook
· (https://www.teacherspayteachers.com/Product/All-About-Christopher-Columbus-An-Informational-Text-Interactive-Reader-1472893)
· Reading comprehension for Christopher Columbus (extension activity)
· 
Technology Integration
· Christopher Columbus video
· (https://www.youtube.com/watch?v=gCIWX0EIef8&t=1s)


	Standards:
State:  State:  2.4 The student will describe how the contributions of selected individuals changed the lives of Americans, with emphasis on 
a) Christopher Columbus;
b) Benjamin Franklin;
c) Abraham Lincoln;
d) George Washington Carver;
e) Helen Keller;
f) Thurgood Marshall;
g) Rosa parks;
h) Jackie Robinson;
i) Cesar Chavez; and
j) Martin Luther King, Jr.

2.RI The student will use textual evidence to demonstrate and build knowledge from a variety of grade level complex informational texts heard or read.
2.RI.1 Key Ideas and Confirming Details
A. Ask and answer literal and inferential questions (who, what, where, when, how, and why) about key details in a text. 
National:  CCSS RI.2.1	
Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

	Objective:
Given instruction on Christopher Columbus and 5 questions concerning this historical figure, students will accurately identify facts about his life and major accomplishments on a graphic organizer with an accuracy rate of 4/5.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Students will learn and practice applying essential vocabulary terms relating the historical figure Christopher Columbus. The students will apply these vocabulary terms both in the practice and assessment portions of the lesson. 
Language Supports:  The teacher will provide working definitions of each essential vocabulary term as relating to Christopher Columbus. The teacher, along with the chosen book and video, will repeat the terms throughout the instructional period. At the beginning of the lesson, the teacher will write each of the essential vocabulary terms on the white board. 
Essential Vocabulary:  Christopher Columbus, voyage, ship, route, sailor, navigator, Caribbean, New World

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will open the lesson after conducting the diagnostic assessment. The teacher will introduce Christopher Columbus and provide the students with a few key facts concerning who he was and what he accomplished. The teacher will then play the Christopher Columbus for Kids, an instructional video on YouTube. The teacher will ask the students the following question: “How do you think the world  would be different if Columbus made it to India, like he had planned, instead of discovering America?” and “Why do you think Columbus wanted to find a new trade route to Asia?”. The teacher will then give the students time to consider and discuss their answer in order to promote critical thinking.

	Guided Practice:  On the projection screen, the whole class will participate in a Christopher Columbus trivia game. The teacher will group the students based on their seating arrangement and each table of students will be considered a team in the game. Using the projection screen, the teacher will give the students a question about Christopher Columbus that comes from the information in the video. As the teacher flashes the questions on the screen, the students will work with their table groups to come up with the correct answer, which they will write on a whiteboard provided by the teacher. Each table will be asked to record the amount of correct answers using tally marks on a separate piece of paper. 

	Independent Practice:  The teacher will pass out the Christopher Columbus flipbook. This flipbook will contain various passages with bolded words and comprehension questions. After reading, the students will color the page at the back of the book, check the answers with the teacher, and then staple the book together for future use. This activity will serve as the formative assessment for this lesson. This organizer/flipbook contains 5 reading comprehension questions relating to Christopher Columbus, fulfilling the objective written for the day. 

	Closure:  The teacher will hold a closing discussion concerning the flipbook that the students created. During this discussion, the teacher will read one of the passages from the flipbook and will give students the opportunity to share and reflect on their answers. The teacher will ask the following question in order to promote critical thinking towards the end of this lesson: “What do you think Christopher Columbus learned on his voyage?”

		CONNECTION TO RESEARCH

	Research Base (Theory):  Student participation in group-based projects and assignments has a plethora of benefits for the individual student as well as for the class as a whole. When students participate in group work, the form connections with the other students in their class and are able to learn from their peers of various levels of learning. One of the many whole-class benefits for grouped learning tasks is a collaborative work environment centered on teamwork. When students work in groups, they connect with their peers on a deeper level and are put into situations that create relationships within the classroom. This leads to a more collaborative work environment for future work periods, as students are already comfortable working together. 
Research Application to Lesson:  The concept of group work is present in the guided practice portion of the lesson. At this point in the lesson, students will be placed into groups that will serve as their teams for a Christopher Columbus trivia game. 
APA research citation:  Lavy, S. (2017). Who benefits from group work in higher education? An attachment theory perspective. Higher Education, 73(2), 175-187. https://doi.org/10.1007/s10734-016-0006-z




	DIFFERENTIATION

	Supporting Students with Special Needs:  Students with special needs and various other learning impairments will be provided with their prescribed interventions. For students with hearing impairments, they will be placed at the front of the class and will be given their necessary interventions. For students with special needs/disabilities, paraprofessional help will be provided along with extra assistance on the provided work.
Challenging Above-Average Students:  High achieving students will be provided with an extension activity. This activity will take the form of a reading comprehension sheet in which the students will read a passage about Christopher Columbus and then answer questions that correspond to the text.
Facilitating a Classroom Environment that Supports Student Learning:  The teacher will make effort to facilitate a productive classroom environment throughout the entirety of the lesson. This will be accomplished through the teacher conducting checks-for-understanding as the students move from one practice portion to the next. The teacher will also circle the classroom, answering any student questions they arise. The students will also work in pairs during the guided practice portion of the lesson, an element that helps to stress the importance of teamwork and collaboration when learning.
Extension:  For students who complete their work early, an extension activity will be provided. This extension will take the format of a word search containing the essential vocabulary terms from the day as well as various other terms relating to Christopher Columbus and his accomplishments.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  Before the start of the lesson, the teacher will introduce the new learning segment, explaining that the students will now be learning about a variety of individuals. The teacher will then provide the students with a short, 20-question quiz to gauge their prior knowledge of the 10 covered individuals. After completing this diagnostic quiz, the teacher will hold a short discussion, asking the students various questions about Christopher Columbus to activate their prior knowledge and prepare them for the coming lesson.
Formative Assessment:  For this lesson, the students will be given a short 5 question quiz concerning the major life events and accomplishments of Christopher Columbus. The students will be allowed to use their flipbooks from the independent practice portion of the lesson to help them answer each question.
Summative Assessment:  Towards the end of the unit, the students will be given a unit test reviewing the information covered. This, along with the student presentations, will serve as the formative assessments in this unit.



	CULTURALLY RESPONSIVE TEACHING

	To integrate and cater to students of various cultures, I have chosen to integrate a short discussion on the indigenous people encountered by Christopher Columbus when he discovered America. This discussion will take place after the video plays at the beginning of the lesson, as it does not share much information on this people group. This will help to make students from Native American backgrounds feel seen and represented in this unit.







	
LESSON #2

	Subject/Topic: Social Science
	Grade Level: Second Grade


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Contributing Historical Figures

	Resources and Materials:
· Whiteboard and marker
· Benjamin Franklin text set (selected by teacher)
· Graphic organizer (created by teacher)
· The Story of Benjamin Franklin by Shannon Anderson
· Exit slip (created by teacher)
· True-or-false extension worksheet
Technology Integration
· Student computers
· Benjamin Franklin game
· https://fi.edu/en/adventures-benjamin-franklin

	Standards:
State:  State:  2.4 The student will describe how the contributions of selected individuals changed the lives of Americans, with emphasis on 
a) Christopher Columbus;
b) Benjamin Franklin;
c) Abraham Lincoln;
d) George Washington Carver;
e) Helen Keller;
f) Thurgood Marshall;
g) Rosa parks;
h) Jackie Robinson;
i) Cesar Chavez; and
j) Martin Luther King, Jr.


 2.W The student will write in a variety of forms for diverse audiences and purposes, linked to grade two content and texts.
2.W.1 Modes and Purposes for Writing 
b. Write informative/explanatory texts that introduce a topic and develop the ideas with facts and examples.

[bookmark: CCSS.ELA-Literacy.W.2.2]National:  CCSS.ELA-Literacy.W.2.2
Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

	Objective:
Given instruction about the life events and major accomplishments of Benjamin Franklin, the student will accurately recall and describe the events and accomplishments in paragraph form with an accuracy rate of 4/5 when graded using a rubric.


	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Throughout this lesson, students will learn and practice applying terms relating the historical figure of Benjamin Franklin. The students will practice integrating and applying these terms both in the practice and assessment portions of the lesson. 
Language Supports:  At the beginning of the lesson, the teacher will provide the students with a working definition of each term in relation to Benjamin Franklin. In addition, the teacher will write each of the key words on a white board for the students to refer back to as they complete the formative assessment at the end of the lesson
Essential Vocabulary:  Benjamin Franklin, France, Inventor, electricity, founding father, diplomat, American Revolution, Constitution

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will instruct the students to complete the google forms quiz about Benjamin Franklin, which serves as the diagnostic assessment for this lesson. After the students complete the google forms quiz, the teacher will introduce the topic of the day: Benjamin Franklin. After introducing Franklin, the teacher will read The Story of Benjamin Franklin by Shannon Anderson. While reading the book, the teacher will stop, asking questions that promote a high level of thinking and connect his historical figure to modern American culture and the lives of the students. The teacher will ask the students the following questions: “Can you think of a time where you had to invent something in order to solve a problem similar to Benjamin Franklin?” and “How do you think the ideas and inventions of Benjamin Franklin helped to shape the way that American history unfolded?”

	Guided Practice:   The teacher will group the students to pairs, having each pair of students sit in a different place around the classroom. The teacher will then give each grouping of students a different picture book about Benjamin Franklin and a graphic organizer. As the students conduct this paired reading exercise, they will fill out the graphic organizer that was passed out by the teacher. This graphic organizer will ask the students to search for each of the essential vocabulary terms that were previously mentioned at the beginning of the lesson and were written out on the board. 

	Independent Practice:   The teacher will pass out a reading comprehension exercise to the students. This exercise will contain a passage about Benjamin Franklin and questions concerning the passage. For high achieving students, more difficult questions will be provided. The independent practice portion of the lesson will also take the form of an exit ticket that the student will complete towards the lesson closure. However, this exit slip will require the students to write a complete paragraph, containing 5-7 good sentences. In this paragraph, students will recall information about the major life events and accomplishments of Benjamin Franklin. This exit slip will be graded using a rubric created by the teacher. At the end of the lesson, the students will have the opportunity to share one of the sentences and facts they wrote in their paragraph. 

	Closure:  At the end of the lesson, the teach will hold a summarizing discussion about Benjamin Franklin, the major events that took place in his life, and the accomplishments that he made. After this discussion, the teacher will ask the students to share one of the sentences/facts they wrote on their exit slip. The teacher will then collect the students’ exit tickets and conclude the lesson.

		CONNECTION TO RESEARCH

	Research Base (Theory):   One of the most effective strategies to improve the reading fluency of students is to utilize paired reading. The practice of paired reading allows the students, both of which are on different reading levels, to learn from and help each other through the selected passage. Paired reading, along with other fluency activities such as the five-finger method, help to increase fluency and the students’ retention of the information.
Research Application to Lesson:  The fluency practice of paired reading is integrated into this lesson during the guided practice portion of the lesson. During this learning segment, the teacher will give each pair of students the selected passage to read and then a graphic organizer to aid them in locating specific information throughout the text.
APA research citation:  
Paired Reading and Related Methods for Improving Fluency, 2014, International Electronic Journal of Elementary Education, 57-70




	DIFFERENTIATION

	Supporting Students with Special Needs:   Students with special needs and disabilities will be provided with their necessary paraprofessional help from a specialist outside of the classroom. For students with various other learning impairments have been considered in the planning of this lesson. For students with visual impairments, they will be placed at the front of the class and will be provided documents with a larger font size. Students with hearing impairments will also be placed closer to the teacher to improve the quality of sound.
Challenging Above-Average Students:  Above average students have been considered throughout the entirety of this lesson. On the Independent practice portion of the lesson, the reading comprehension activity given to high-achieving students will contain more questions of greater depth, requiring the student to think at a higher level and refer back to the text more often.
Facilitating a Classroom Environment that Supports Student Learning:  The quality of student learning has been considered throughout the entirety of this lesson. Table work has been included during the guided practice portion of the lesson to stress the importance of collaboration and teamwork while learning.
Extension:  For students who have completed all assigned work for this lesson, an extension activity will be provided. This extension activity will take the format of a Benjamin Franklin True-and-False worksheet. On this worksheet, students will be required to cut, sort, and glue the facts down, deciphering whether they are true or false. After completing this worksheet, the students will play a Benjamin Franklin game on the computer, which will serve as the technology integration for this lesson.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  At the beginning of the lesson, the students will compete a short quiz on google forms. This quiz will serve as the diagnostic assessment and will contain questions of varying formats, on the basic life events and accomplishments of Benjamin Franklin
Formative Assessment:  The formative assessment for this lesson will take the format of an exit ticket. At the end of the lesson, the teacher will pass out an exit ticket. On this slip, students will be required to write one complete paragraph, 5-7 sentences, summarizing the information they learned during the lesson on Benjamin Franklin. In this paragraph, the students will be required to include 3 facts about the major events in his life and the accomplishments and inventions he made.
Summative Assessment:  At the end of the unit, the students will be given a unit test. This unit test will cover all of the information about the historical figures covered, including Benjamin Franklin, will be covered. This assessment will count as a grade. Students will also work with another student to complete the historical figure project, also submitted at the end of the unit. 



	CULTURALLY RESPONSIVE TEACHING

	Throughout the entirety of this lesson, I have considered and integrated the various cultures of my students. One example of this is seen in the usage of literature authored by a diverse range of writers. One of the books that will be utilized during the guided practice, paired reading, portion of the lesson is authored by Jean Fritz. Fritz spent her childhood and a good portion of her early life in China. The teacher will discuss this with the class and show how her experience with other cultures influenced her own writing. The teacher will also discuss the interactions of Benjamin Franklin with various people groups, including the Native Americans and French.






	
LESSON #3

	Subject/Topic: Social Science
	Grade Level: Second Grade


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Contributing Historical Figures

	Resources and Materials:
· Projection screen
· A Picture Book of Abraham Lincoln by David A. Adler 
· Web Quest worksheet (created by teacher)
· KWL chart (created by teacher)
· Time For Kids: Abraham Lincoln
· (https://www.timeforkids.com/g34/abraham-lincoln/)
· Abraham Lincoln Timeline (created by teacher)

Technology Integration
· Teacher and student computers
· Projection screen
· Time For Kids: Abraham Lincoln
· (https://www.timeforkids.com/g34/abraham-lincoln/)


	Standards:
State:  State:  2.4 The student will describe how the contributions of selected individuals changed the lives of Americans, with emphasis on 
a) Christopher Columbus;
b) Benjamin Franklin;
c) Abraham Lincoln;
d) George Washington Carver;
e) Helen Keller;
f) Thurgood Marshall;
g) Rosa parks;
h) Jackie Robinson;
i) Cesar Chavez; and
j) Martin Luther King, Jr.

2.RI The student will use textual evidence to demonstrate and build knowledge from a variety of grade level complex informational texts heard or read.
2.RI.2 Craft and Style
A. Use text features (table of contents, headings, pictures, captions, maps, and charts) to preview, set a purpose for reading and gain information.


[bookmark: CCSS.ELA-Literacy.RI.2.5]National:  CCSS.ELA-LITERACY.RI.2.5
Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

	Objective:
Given instruction on the life and accomplishments of Abraham Lincoln and a timeline containing 5 of his major life events, the student will be able to label a timeline of his life with an accuracy rate of 4/5 events labeled correctly.



	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Throughout this lesson, the students will learn and gain practice in applying essential vocabulary terms as relating to American history and the historical figure of Abraham Lincoln. The students will apply these terms both in the practice and assessment portions of the assignment. Later, the students will review and use these terms on the summative assignments.
Language Supports:  At the beginning of the lesson, the teacher will provide a working definition of each term as they relate to Abraham Lincoln and American history. Each word will be written on the whiteboard located at the front of the class for students to refer back to throughout the remainder of the lesson. Throughout the lesson, these terms will be repeated in the read-aloud and on the graphic organizers provided by the teacher. 
Essential Vocabulary:  Abraham Lincoln, Gettysburg Address, Civil War, Union, Civil Rights, Abolition, Emancipation Proclamation, president

	INSTRUCTION

	Direct Instruction/Modeling:  At the beginning of the lesson, the teacher will introduce the person of Benjamin Franklin. Then, the teacher will pass out the KWL chart, used as the diagnostic assessment, to activate the student’s prior knowledge and prepare them for the lesson. After the students complete this chart and it is collected, the teacher will conduct a read aloud. The teacher will gather the students to the rug at the front of the class and then read A Picture Book of Abraham Lincoln by David A. Adler. While reading through this book, the teacher will ask high order thinking questions regarding the information in the book and how it applies to the lives of the students. The teacher will ask the students the following questions: “What challenges did Abraham Lincoln face throughout his life? How did he overcome them?” and “If you could ask Abraham Lincoln one question about his life and presidency, what would you ask him?”

	Guided Practice:   The teacher will instruct the students to return to the desks, explaining that the next activity will be a web quest that the class will complete as a whole group. Before beginning the web quest, the teacher will pass out the web quest worksheet, which contains fill-in-the-blank questions that the students will answer as the web quest is conducted. The teacher will then go to Time for Kids: Abraham Lincoln and read through the web page, encouraging the students to read along and fill in the blanks on the page as the information is mentioned. After reading through this website, the teacher will review the information with the students, ensuring that they have recorded the correct information. The teacher will then conclude this portion of the lesson by conducting a review discussion concerning the information on the web quest sheet, answering any student questions. 

	Independent Practice:   For the independent practice portion of the lesson, the students will be completing a Abraham Lincoln timeline. The teacher will pass out the timeline, explaining the directions located at the top of the page. The students will then, recalling the information they just learned about Abraham Lincoln from the web quest activity, cut and glue the major events of Lincoln’s life in the correct order and on the correct year. This activity will also serve as the extension for high achieving students, as a more difficult timeline will be provided for them. After completing this graphic organizer, the students will turn the sheet in, as it will serve as the formative assessment for this lesson.

	Closure:  The teacher will hold a concluding discussion about Abraham Lincoln, the major events of his life, and the inventions/accomplishments that he made. After holding this discussion, the teacher will pass out the students’ KWL charts for them to fill out the final section (what they learned). After completing this portion of the KWL chart, the students will turn in their completed graphic organizer. The teacher will then ask the students the following question in order to close the lesson in a way that promotes higher and further thinking: “What is one lesson that we can learn from the life and accomplishments of Abraham Lincoln?”

		CONNECTION TO RESEARCH

	Research Base (Theory):  The integration of technology into the modern classroom is one of the most effective ways to better relate information to students of the younger generation. Due to the fact that students often use computers outside of school, it is believed that the usage of computers in-school will not only make the information more interesting, but also more relatable. It is through simple practices, such as a web question, that students are able to better relate the information to their own lives.
Research Application to Lesson:  The integration of technology, specifically through the assigned webquest, is seen in the guided practice portion of the lesson. During this webquest, the whole class will be working together to locate information about Abraham Lincoln within the given web page.
APA research citation:   Escueta, M., Nickow, A. J., Oreopoulos, P., & Quan, V. (2020). Upgrading Education with Technology: Insights from Experimental Research. Journal of Economic Literature, 58(4), 897–996. https://www.jstor.org/stable/27030501




	DIFFERENTIATION

	Supporting Students with Special Needs:  Students with special needs/ disabilities as well as students with other various learning impairments have been considered in the planning of this lesson. For students with visual and auditory impairments, they will be placed at the front of the class and will have their necessary mediations throughout the lesson. For students with special needs/disabilities, paraprofessional help will be given throughout the entirety of the lesson by a specialist.
Challenging Above-Average Students:  High achieving students will be challenged throughout this lesson. This will take the form of a more difficult graphic organizer being given to the students during the independent practice portion of the lesson.
Facilitating a Classroom Environment that Supports Student Learning:  Throughout the entirety of the lesson, the teacher has planned for a supportive, engaging, and efficient learning environment. This is seen especially in the whole class activity that takes place during the guided practice portion of the lesson, which stresses the importance of collaboration while learning. Students of various abilities are supported throughout this lesson through the integration of their needed remediations and extensions.
Extension:  For students who have completed the assigned work for this lesson, an extension activity will be provided. This extension activity will take the form of reading comprehension passage and corresponding questions. This grade-level activity will be on the subject of Abraham Lincoln and should take the students 10-20 minutes to complete.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  Before beginning the lesson, the teacher will pass out a KWL chart. On this chart, students will write what they know about Abraham Lincoln and what they want to know about Abraham Lincoln. At the end of the lesson, the teacher will pass out the charts once again, and students will fill in the box designated for what they learned from the lesson.
Formative Assessment:  The Abraham Lincoln timeline from the independent practice portion of the lesson will serve as the formative assessment. This timeline requires students to recall and label 5 of the major events in the life of Abraham Lincoln on a timeline. This activity correlates to the objective for this lesson.
Summative Assessment:   At the end of the unit, the students will be given a unit test on the information learned in this lesson and throughout the rest of the unit. The students will also create a poster project which they will present to members of the community. These two assessments will serve as the summative assessment. 



	CULTURALLY RESPONSIVE TEACHING

	Throughout the lesson on Abraham Lincoln, the teacher will stress the role that Lincoln played in the beginning of the civil rights movement and in the abolishment of slavery. Throughout the Civil War, Abraham Lincoln fought and advocated for the basic human rights of those bound by slavery. The teacher will discuss Lincoln’s pivotal role in the abolishment of slavery and the eventual American Civil Rights movement.
 
















Learning Segment (3 Lessons)
Literacy/Reading

	
LESSON #1

	Subject/Topic: Literacy/Reading
	Grade Level: Kindergarten


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Reading Comprehension


	Resources and Materials:
Graphic organizer (created by teacher), HoverCam (document camera), pencils, crayons, Where the Wild Things Are by Maurice Sendak, Jack Hartman “Parts of a Story” song

	Standards:
State:  K.RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of literary texts heard, to include fantasy, humor, fable/fairy tale, realistic fiction, historical fiction, and folklore/tall tale. K.RL.1 Key Ideas and Plot Details B.)With prompting and support, demonstrate knowledge of story structure by orally identifying characters, setting, important events, and details. 
National: CCSS.ELA-LITERACY.RL.K.3
With prompting and support, identify characters, settings, and major events in a story.

	Objective:
Given a reading of Where the Wild Things Are and a graphic organizer, the students will 
identify and a write about the main characters with an accuracy rate of 8/10 on a teacher checklist.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Students will define “main characters” and provide examples in their written response. After coming up with a definition of this term, they will converse with a peer to further refine and check their definition.
Language Supports:  The teacher will provide a formal definition of the term “main character”. The teacher will model identifying and describing the main characters and supporting characters throughout the read-aloud. At the end of the read aloud, the teacher will model how to differentiate between main and supporting characters. The teacher will conduct a check for understanding after completing the read aloud and discussing main and supporting characters.
Essential Vocabulary:  main character, supporting character, response, identify, draw, describe, author illustrator

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will begin the lesson by showing the students the Jack Hartman “Parts of a Story” song video. The teacher will then conduct a diagnostic questionnaire, asking the students to give a thumb up if they have heard of the term “main character” and a thumbs down in they haven’t. After the video finishes playing, the teacher will ask the students the following questions: “What were the parts of a story that Jack Hartman talked about? “and “What were the different types of characters that were talked about in the video?”. The teacher will then instruct the students to answer the question “What is your favorite MAIN character in a book that you read either at home or at school?” in the format of a turn-and-talk. The teacher will give the students 1-2 minutes to discuss their opinions with their neighbor. The teacher will gain the attention of the class and then introduce the topic for the day. The teacher will explain that today the class will be learning about characters, but specifically main characters. TTW explain the difference between main and supporting characters, saying that the main character is the person, animal, or thing that the story follows and the character that learns a lesson. TTW explain that supporting characters don’t really learn a lesson and often only appear for a short period of the story. TTW introduce the story for the day, “Where the Wild Things Are” by Maurice Sendak.  TTW ask the students to describe the characters on the front cover, asking specifically about the little boy that is pictured. TTW allow the students time to answer before starting the read aloud. TTW begin reading the story aloud, stopping at various points to ask guided questions about the story, specifically about the main character Max. TTW ask questions about what the boy looks like, what he is experiencing, how he might feel, and what lessons he might learn. TTW ask about other characters mentioned in the book, ensuring that students understand and can identify the differences between a main and supporting character. When the read aloud is completed, TTW ask the students to recall one detail about the main character and his journey through the events of the story. TSW answer this question in a turn and talk format, allowing them the experience of sharing and comparing their ideas with a peer. TTW gain the attention of the class and call on 5-6 students to share the detail that they came up with.

	Guided Practice:  The teacher will begin making an anchor chart about the main character. The chart will be titled “Max”. The teacher will record the details about the main character that the students brainstormed during the turn and talk portion of the modelling. TTW then ask the following series of questions, allowing students time to answer and time for the teacher to record on the anchor chart: “What happened to Max in our story?”, “How do you think Max felt during his adventure?”, “What lesson did Max learn?”. TTW ask the student to help sound out their answers as she records them on the anchor chart. TTW then explain that the students will use the examples they came up with the write 2 sentences about the main character, using whichever examples they choose. TTW explain that their writing MUST be about the main character, whom they earlier identified as being Max.  

	Independent Practice:  Using the examples brainstormed by the class, the students will write two sentences about the main character, Max. TSW write about what he looks like, what happened to him in the story, what he might have felt, and what he learned. After completing the writing portion of the assignment, TSW draw a picture to match their writing. This writing will serve as the formative assessment.

	Closure:  The teacher will collect the student work, which will serve as the formative assessment. TTW ask the students to identify the main character of the story of the day.  TTW explain that today they learned what a main character is and brainstormed main great details about the main character in the story, Max.

	CONNECTION TO RESEARCH

	Research Base (Theory):  A teacher inclusion of and response to student writing within the context of kindergarten reading instruction greatly influences the students’ writing progress throughout their educational journey.
Research Application to Lesson:  Students will have the opportunity to respond to a reading comprehension question through writing and drawing. 
APA research citation:  Noella M. Mackenzie, & Mackenzie, N. M. (2014). Teaching early writers: Teachers’ responses to a young child’s writing sample. The Australian Journal of Language and Literacy /, 37(3), 182–191. https://doi.org/10.1007/BF03651947

	DIFFERENTIATION

	Supporting Students with Special Needs:  For students with auditory disabilities, the teacher will utilize proximity seating and place them directly next to the teacher to ensure less distracting noise. For students with visual disabilities, the teacher will provide graphic organizers with a larger print. The teacher will also read the prompt aloud to the individual student to ensure best understanding. For students with 504 plans, the teacher will provide extra time to complete the written response portion of the lesson. All students will be given access to a teacher example. The student with the one-to-one aid will be provided access to their aid at all times during instructional periods. The one-to-one aid will be placed directly beside the student during both the whole group and individual practice portions of the lesson. 
Challenging Above-Average Students:  Students performing at a level that is considered to be above grade level will be challenged by being required to write an addition sentence. These students will also be required to add more detail  and descriptive language to their sentences.
Facilitating a Classroom Environment that Supports Student Learning:  Students will be given access to seating that allows them the best opportunity for learning. All students will be provided with a model of the assignment completed by the teacher during the whole group portion of the lesson. Students will connect their learning with their peers through a turn-and-talk during whole group instruction.
Extension:  Students who complete all portions of the lesson will be provided with a creative extension activity in the form of a “Create your own Main Character”.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  The diagnostic assessment will be the question asked at the beginning of the lesson. This short question will give the teacher a gauge of who has heard about “main characters” before and what students may need extra help.
Formative Assessment:  The writing assignment completed during the independent practice portion of the lesson will serve as the formative assessment. This assessment will be measured using a teacher checklist. 
Summative Assessment: The summative assessment will come in the form of a quiz given at the end of a unit. 






	
LESSON #2

	Subject/Topic: Literacy/Reading
	Grade Level: Kindergarten


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Reading Comprehension


	Resources and Materials:
Graphic organizer (created by teacher), HoverCam (document camera), pencils, crayons, Where the Wild Things Are by Maurice Sendak, “Parts of a Story” song by Jack Johnson


	Standards:
State:  K.RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of literary texts heard, to include fantasy, humor, fable/fairy tale, realistic fiction, historical fiction, and folklore/tall tale. K.RL.1 Key Ideas and Plot Details B.)With prompting and support, demonstrate knowledge of story structure by orally identifying characters, setting, important events, and details. 
National: CCSS.ELA-LITERACY.RL.K.3
With prompting and support, identify characters, settings, and major events in a story.

	Objective:
Given a reading of Where the Wild Things Are and a graphic organizer, the students will 
identify and write about the main events in the story with an accuracy rate of  8/10 on a teacher checklist.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Students will define “main events” and “plot” and provide examples in their written response. After coming up with a definition of this term, they will converse with a peer to further refine and check their definition.
Language Supports:  The teacher will provide a formal definition of the terms “main event” and “plot”. The teacher will model identifying and describing the main events throughout the read-aloud. At the end of the read aloud, the teacher will model how to differentiate between main and supporting events. The teacher will conduct a check for understanding after completing the read aloud and discussing main and supporting events.
Essential Vocabulary:  main event, supporting event, plot, response, identify, draw, describe, author illustrator

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will begin the lesson by conducting a diagnostic conversation. During this conversation, TTW ask the following question: “What do we call the different parts of a story? How do we describe them in order?”. TTW allow student time to answer, as this will serve as the pre-assessment. TTW then play the “Parts of a Story” song by Jack Hartman. TTW ask the same question from the beginning of the lesson, guiding the students towards the answers of beginning, middle, end, and plot. TTW explain that today, they will be reading the same story but instead of thinking about the characters, they will be thinking about the events that are happening to the character. TTW being the read aloud, segmenting the story into three parts: beginning, middle, and end. Throughout the read loud, TTW ask guiding questions centered around the topic of plot events and conduct checks for understanding to gauge student learning. The teacher will stop at the end of each section, asking the students about what characters are present and what events are taking place. TTW repeat that process for each of the three sections. At the end of the read aloud, TTW ask the students to close their eyes and think about what happened in the beginning, middle, and end of the story. 

	Guided Practice:  The teacher will start and anchor chart labelled “Main events”, sectioning it off into three parts. TTW start with the beginning and ask the students to give examples of the characters and events that they saw in the beginning of the story. TTW call on students to give examples, giving them time to answer and describe their ideas. TTW record each of the ideas that the students come up with. TTW repeat this process for the middle and end sections. TTW ask the student to help sound out their answers as she records them on the anchor chart. TTW then explain that the students will use the examples they came up with the write 1 sentence about the beginning, 1 about the middle, and 1 about the end, using whichever examples they choose. 

	Independent Practice:  Using the examples brainstormed by the class, the students will write three sentences about the main events in the story. TSW write about one event that took place in the beginning of the story, one event from the middle, and one from the end. After completing the writing portion of the assignment, TSW draw a picture to match each portion of their writing. TSW draw a picture that represents the beginning, one to represent the middle, and one to represent the end. This writing will serve as the formative assessment.

	Closure:  The teacher will collect the student work, which will serve as the formative assessment. TTW ask the students to identify events from the beginning, middle, and end of the story. TTW explain that today they learned what a main event is and came up with examples from the beginning, middle, and end. TTW explain that on the next day, the students will put their knowledge of main characters AND main events together for a new story.

	CONNECTION TO RESEARCH

	Research Base (Theory):  A teacher inclusion of and response to student writing within the context of kindergarten reading instruction greatly influences the students’ writing progress throughout their educational journey.
Research Application to Lesson:  Students will have the opportunity to respond to a reading comprehension question through writing and drawing. 
APA research citation:  Noella M. Mackenzie, & Mackenzie, N. M. (2014). Teaching early writers: Teachers’ responses to a young child’s writing sample. The Australian Journal of Language and Literacy /, 37(3), 182–191. https://doi.org/10.1007/BF03651947

	DIFFERENTIATION

	Supporting Students with Special Needs:  For students with auditory disabilities, the teacher will utilize proximity seating and place them directly next to the teacher to ensure less distracting noise. For students with visual disabilities, the teacher will provide graphic organizers with a larger print. The teacher will also read the prompt aloud to the individual student to ensure best understanding. For students with 504 plans, the teacher will provide extra time to complete the written response portion of the lesson. All students will be given access to a teacher example. The student with the one-to-one aid will be provided access to their aid at all times during instructional periods. The one-to-one aid will be placed directly beside the student during both the whole group and individual practice portions of the lesson. 
Challenging Above-Average Students:  Students performing at a level that is considered to be above grade level will be challenged by being required to write an addition sentence. These students will also be required to add more detail  and descriptive language to their sentences.
Facilitating a Classroom Environment that Supports Student Learning:  Students will be given access to seating that allows them the best opportunity for learning. All students will be provided with a model of the assignment completed by the teacher during the whole group portion of the lesson. Students will connect their learning with their peers through a turn-and-talk during whole group instruction.
Extension:  Students who complete all portions of the lesson will be provided with and extension activity in the form of a Story retell challenge. In this challenge, they will be paired up with a peer and will take turns telling the events of the story in order. 

	ASSESSMENT

	Diagnostic/Pre-Assessment:  The diagnostic conversation held during the modelling portion of the lesson will serve as the pre-assessment. This conversation will allow the teacher to analyze what students may need extra help during the lesson. 
Formative Assessment:  The writing portion completed during the independent practice portion of the lesson will serve as the formative assessment. 
Summative Assessment:  The summative assessment will come in the form of a quiz given at the end of a unit.





	
LESSON #3

	Subject/Topic: Literacy/Reading
	Grade Level: Kindergarten


	Lesson Structure or Grouping:
Whole Class ☒   Small Group ☐      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Reading Comprehension


	Resources and Materials:
Graphic organizer (created by teacher), HoverCam (document camera), pencils, crayons, The Littlest Leprechaun by Brandi Dougherty, “Parts of a Story” song by Jack Johnson

	Standards:
State:  K.RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of literary texts heard, to include fantasy, humor, fable/fairy tale, realistic fiction, historical fiction, and folklore/tall tale. K.RL.1 Key Ideas and Plot Details B.)With prompting and support, demonstrate knowledge of story structure by orally identifying characters, setting, important events, and details. 
[bookmark: CCSS.ELA-Literacy.RL.K.3]National: CCSS.ELA-LITERACY.RL.K.3
With prompting and support, identify characters, settings, and major events in a story.

	Objective:
Given a reading of The Luckiest Leprechaun and a graphic organizer, the students will describe and write about the main characters and plot events in the story with an accuracy rate of 8/10 on a teacher checklist.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  Students will define “main characters”, “main events”,  and “plot” and provide examples in their written response. After coming up with a definition of this term, they will converse with a peer to further refine and check their definition.
Language Supports:  The teacher will provide a formal definition of the terms “main character”, “,main events”, and “plot”. The teacher will model identifying and describing the main characters and events throughout the read-aloud. At the end of the read aloud, the teacher will conduct a check for understanding after completing the read aloud and discussing main characters and events.
Essential Vocabulary:  main character, supporting character, main event, supporting event, plot, response, identify, draw, describe, author illustrator

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will begin the lesson by conducting a diagnostic conversation about previous learning. TTW ask the students about what a main character is and how they can tell that a specific character is the main character. TTW ask the students abut main events in a story and what 3 sections they are broken up into. This conversation will serve as the pre-assessment and will allow the teacher to gauge and analyze student understanding. TTW will play the “Parts of a Story” song by Jack Johnson. TTW explain that today, the students will combine the topics from the previous 2 days and use their knowledge to understand a new story. TTW introduce the  story of the day, asking the students about the front cover and the characters that are pictured. TTW will read the title and ask the students to make inferences about what and who the story might be about. TTW conduct the read aloud, stopping at various points to ask guided questions, ensuring that students have a firm understanding of both main characters and events. TTW stop after the beginning of the story, stating that this was the beginning. TTW ask the students about what characters they met and the events that took place. TTW repeat this process for the middle and end of the story. Once finished with the read aloud, TTW ask the students about the main character they met in the story, allowing each student time to think and state their answer. 

	Guided Practice:  The teacher will pull out the anchor charts from the previous two days, explaining that they know what a main character and event is. TTW begin a new anchor chart about the story that was read during the lesson. TTW segment the chart into two sections, one for the main character and the other for the main events. TTW ask the students to identify the main character from the story. TTW then ask the student to describe the main character and what he experienced throughout the story. TTW record their answers as the students brainstorm details. TTW then ask the students to think about the beginning of the story and come up with an event that took place during the beginning of the story. TTW record their answers. TTW repeat this process for both the middle and end of the story. TTW then explain that the students will use the examples they came up with the write 1 sentence about the main character, 1 sentence about the events of the beginning of the story, 1 about the middle, and 1 about the end, using whichever examples they choose. 

	Independent Practice:  Using the examples brainstormed by the class, the students will write 4 sentences about the story that was read during the lesson. TSW write about the main character, one event that took place in the beginning of the story, one event from the middle, and one from the end. After completing the writing portion of the assignment, TSW draw a picture to match each portion of their writing. TSW draw a picture that represents the main character, one to represent the beginning, one to represent the middle, and one to represent the end. This writing will serve as the formative assessment.

	Closure:  The teacher will collect the student work, which will serve as the formative assessment. TTW ask the students to identify both the main character and main events from the beginning, middle, and end of the story. TTW explain that today they reviewed what a main character and event is and came up with examples on their own.

	CONNECTION TO RESEARCH

	Research Base (Theory):  A teacher inclusion of and response to student writing within the context of kindergarten reading instruction greatly influences the students’ writing progress throughout their educational journey.
Research Application to Lesson:  Students will have the opportunity to respond to a reading comprehension question through writing and drawing. 
APA research citation:  Noella M. Mackenzie, & Mackenzie, N. M. (2014). Teaching early writers: Teachers’ responses to a young child’s writing sample. The Australian Journal of Language and Literacy /, 37(3), 182–191. https://doi.org/10.1007/BF03651947

	DIFFERENTIATION

	Supporting Students with Special Needs:  For students with auditory disabilities, the teacher will utilize proximity seating and place them directly next to the teacher to ensure less distracting noise. For students with visual disabilities, the teacher will provide graphic organizers with a larger print. The teacher will also read the prompt aloud to the individual student to ensure best understanding. For students with 504 plans, the teacher will provide extra time to complete the written response portion of the lesson. All students will be given access to a teacher example. The student with the one-to-one aid will be provided access to their aid at all times during instructional periods. The one-to-one aid will be placed directly beside the student during both the whole group and individual practice portions of the lesson. 
Challenging Above-Average Students:  Students performing at a level that is considered to be above grade level will be challenged by being required to write an addition sentence. These students will also be required to add more detail  and descriptive language to their sentences. 
Facilitating a Classroom Environment that Supports Student Learning:  Students will be given access to seating that allows them the best opportunity for learning. All students will be provided with a model of the assignment completed by the teacher during the whole group portion of the lesson. Students will connect their learning with their peers through a turn-and-talk during whole group instruction.
Extension:  Students who complete all portions of the lesson and assessment will be given the opportunity to complete an extension activity in the form of character suitcase activity. This activity will allow the students to “pack” 3 things they might need throughout the events that took place during the story. This will cause the students to reflect upon the main events from the story and use their creative thinking skills to come up with 3 items. The students will then color in their drawings of the items they selected.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  The diagnostic conversation held during the modelling portion of the lesson will serve as the pre-assessment. This conversation will allow the teacher to analyze what students may need extra help during the lesson. 
Formative Assessment:  The writing portion completed during the independent practice portion of the lesson will serve as the formative assessment. 
Summative Assessment:  The summative assessment will come in the form of a quiz given at the end of a unit.





Lesson Plan
Math


	
LESSON #5

	Subject/Topic: Mathematics
	Grade Level: kindergarten


	Lesson Structure or Grouping:
Whole Class ☐   Small Group ☒      1:1 ☐
Other (specify): Click or tap here to enter text.
	Learning Segment Theme:
Composing and decomposing numbers up to 10 in multiple ways


	Resources and Materials:
subtraction 10 bingo (created by teacher), bingo subtraction cards (created by teacher), Hover cam (document camera), counting bears, highlighters, Danny Go “Subtraction up to 10” song (https://www.youtube.com/watch?v=c8_t_E5cG38&list=RDc8_t_E5cG38&start_radio=1)

	Standards:
State:  K.CE.1  The student will model and solve single-step contextual problems using addition and subtraction with whole numbers within 10. D) Use objects, drawings, words, or numbers to compose and decompose numbers less than or equal to 10 in multiple ways.
National:  NCTM Math- Operations standards for PreK-2: Understand meanings of operations and how they relate to one another: understand various meanings of addition and subtraction of whole numbers and the relationship between the two operations.

	Objective:
Given subtraction problems within ten and matching concrete manipulatives, the student will solve subtraction problems and match the correct answer with an accuracy rate of 4/5 answered correctly.

	ACADEMIC LANGUAGE DEMANDS

	Language Demands:  The students will define addition (combining groups/getting more/part-part-whole)) and subtraction (taking away/loosing/whole-part-part) within the context of groups up to 10. After developing a working definition of these terms, they will collaborate in small group setting to further refine these definitions.
Language Supports:  The teacher will provide the students with a formal definition of both the terms ‘addition’ and ‘subtraction’ as well as an example of how each term is used. The teacher will model addition and subtraction, integrating essential vocabulary while modelling to support student understanding and correct integration of the essential vocabulary terms. When modelling and engaging in small group sessions, the teacher will ask the students to differentiate between addition and subtraction problems.
Essential Vocabulary:  addition, subtraction, put together, take away, groups, total, sum, minus, add to, lose, mount on, number sentence, part-part whole, whole-part-part, whole, 

	INSTRUCTION

	Direct Instruction/Modeling:  The teacher will begin the lesson by reviewing the previous three days during which the students practiced making 5 and 10 using chips, counting bears, and counting cubes. The teacher will play the “Danny Go Subtraction up to 10” song. After the video finishes playing, the teacher will ask the students the following questions: “When we subtracted in the video, was our end number bigger or smaller?” and “If I have 5 cubes and I TAKE AWAY 3, can you use your fingers to hold up the number of cubes that I will have left?”. The teacher will allow the students time to answer the set of questions and discuss their answers. The teacher will then use the hovercam (document camera) to model the subtraction that the students will do during the independent practice portion of the lesson. The teacher will show one of the cards during the bingo activity. The card will show 8-1. The teach will explain that she will need 8 counting bears, since that is the first number (the whole) in the subtraction problem. The teacher will circle the bears with a dry erase marker to allow the students to see the two separate groups with ease. The teacher will then explain that she will need to pull 1 counting bear away from the group, as this is the bear that is being subtracted. The teacher will circle the single bear. The teacher will then ask the class how many bears are left and will allow the class to answer chorally. The teacher will model a second problem using a second card, this time 9-9. The teacher will ask “How many counting bears do I need to start and symbolize my WHOLE GROUP?”. The teacher will call on one student to answer, guiding them toward the answer of 9. The teacher will then place 9 counting bears under the document camera so it is projected onto the big screen. The teacher will circle the bears with a dry erase marker. The teacher will then ask the class how many bears she needs to take away. The teacher will call on one student to answer the question, guiding them toward the answer of 9. The teacher will then scoot 9 of the bears away and circle the new pile. The teacher will turn to the class and ask how many bears are left in the original pile. The teacher will allow the students time to think and then share their thinking with a partner. The teacher will then gain the attention of the class and call on a student to share. The teacher will clarify that there are now 0 bears left in the original pile, so 9-9 equals 0. The teacher will explain that students will get to practice this subtraction skill while playing a game during small group rotations.   

	Guided Practice:  This portion of the lesson will take place in a small group context. The teacher will gather the necessary materials (bingo cards, subtraction cards, highlighters, counting bears, dry erase markers). The teacher will explain that they will be practicing their subtraction skills while playing a game of bingo. The teacher will complete the first three problems with the students to ensure their understanding the process of suing the counting bears to model the problem and then highlight the answer. The teacher will show the card with “6-2” on it. The teacher and students will pull 6 counting bears and will then pull 2 away. The teacher will ask the students how many bears are left in the original pile and allow the students to answer with “4”. The teacher and students will then find the number 4 on their bingo card and highlight it. The teacher will work through 3 more subtraction cards with the students before allowing them to complete the remainder of the game within direct teacher intervention.  

	Independent Practice:  The teacher will read aloud one of the bingo subtraction cards. The students will use their counting bears to symbolize the whole group at the beginning of the problem and then the number of bears that need to be pulled away (subtracted). The teacher will check each student’s bears to ensure that they will highlight the correct number. Once checked, the student will highlight the number that corresponds with the number of bears that were left in the original pile

	Closure:  “Today we played bingo and learned about subtracting.” The teacher will ask the students to recall a one of the subtraction problems that they solved while playing bingo. The teacher will pass out the final graphic organizer on which the students will draw a line to match a subtraction problem to the correct number of counting bears that signify the answer. The problems will be on the left side of the paper and will be 10-7, 6-2, 8-6, 9-4, and 6-5. The groups of 1, 2, 3, 4, and 5 counting bears will be on the right side of the paper. The students will draw a line connecting the subtraction problem to the counting bears in order to show their answer. This will serve as the formative assessment for the lesson.

	CONNECTION TO RESEARCH

	Research Base (Theory):  Use of games in math education, specifically within addition and subtraction content
Research Application to Lesson:  Students have the opportunity to learn using an interactive game during the small group (guided and independent practices) portion of the lesson.
APA research citation:  Emerson, A., Cloude, E. B., Azevedo, R., Lester, J., & Cloude, E. B. (2020). Multimodal learning analytics for game‐based learning. British Journal of Educational Technology., 51(5), 1505–1526. https://doi.org/10.1111/bjet.12992

	DIFFERENTIATION

	Supporting Students with Special Needs:  Students with auditory and visual disabilities will be placed directly beside the teacher during both the whole and small group portions of the lesson. Students with visual disabilities will be provided with a handout with a larger print size. The teacher will place the demonstration used during the modeling portion of the lesson in front of the student to ensure that they have access to an example at all times. For students with IEPs, the teacher will provide extra time to complete the formative assessment. Chunking of assignments and proximity seating to the teacher will also be utilized. The teacher will provide concrete models for all students during the small group portion of the lesson and will provide the students with IEPs extra teacher modeling. The student with a one-to-one aid with have access to her aid all times during the lesson. The student’s one-to-one aid will be placed directly beside her during the whole and small group portions of the lesson. The student with non-IEP medically diagnosed ADHD will be provided with proximity seating to the teacher, chunking of assignments, and redirection when necessary. 
Challenging Above-Average Students:  Students performing above grade level with be challenged during the independent practice portion of the lesson. During this time, the teacher will ask the students to generate another example of a subtraction problem that might have the same outcome. For example, if the card 6-4 was drawn and the student answered with 2, the teacher would ask the student to come up with an example of another subtraction problem that would have the same answer of 2.
Facilitating a Classroom Environment that Supports Student Learning:  Students will complete the majority of the lesson within a small group setting. This will help to create a more productive and individualized learning environment. Students will be given access to flexible seating in the form of wobble stools during the small group portion of the lesson. Classroom resources such as hands-on manipulatives will be used throughout this lesson to encourage and support student learning.
Extension:  Students who finish work early during the small group portion of the lesson will have the opportunity to compare and check their work with their peers. During this time, they will quiz each other with 2 of the problems found on the assessment. Students who successfully complete all portions of the lesson and assessment will have access to an IXL skill/game that corresponds to the math topic.

	ASSESSMENT

	Diagnostic/Pre-Assessment:  The teacher will conduct a diagnostic conversation during the whole group portion of the lesson. The teacher will ask the students about the previous 4 days’ worth of math lessons and the content that they learned during those days. Throughout the duration of the diagnostic assessment, the teacher will integrate the essential vocabulary terns to ensure that students understand the correct usage of each term. The teacher will connect the previous lessons from the learning segment to the new content that will be learned today. The teacher will then introduce the topic of subtraction and begin with the direct instruction/modelling portion of the lesson.
Formative Assessment:  The teacher will use the second graphic organizer utilized during the closure portion of the lesson as the formative assessment. Students will correctly solve and match 4/5 subtraction problems using numbers 1-10 utilizing the pictures of the counting bears.
Summative Assessment:  End of unit quiz created by teacher




